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Principal’s Certification 
 
The following certification must be made by the principal of the school.  Please Note: A signed Principal’s Certification must be scanned and included as part 
of the submission of the Schoolwide Plan.   
 
  I certify that I have been included in consultations related to the priority needs of my school and participated in the completion of the Schoolwide Plan.  
As an active member of the planning committee, I provided input for the school’s Comprehensive Needs Assessment and the selection of priority problems.     
I concur with the information presented herein, including the identification of programs and activities that are funded by Title I, Part A. 
 
 
__________________________________________        ____________________________________________  ________________________ 
Principal’s Name (Print)    Principal’s Signature                                  Date 

DISTRICT INFORMATION SCHOOL INFORMATION 

District: ELIZABETH 39-1320 School: Alexander Hamilton Preparatory Academy 

Chief School Administrator: OLGA HUGELMEYER 

Address:  
1003 N. Broad Street, Elizabeth, NJ 07205 (Annex) 
310 Cherry Street, Elizabeth, NJ 07208 (Main) 

Chief School Administrator’s E-mail:hugelmo@elizabeth.k12.nj.us Grade Levels: 9-12 

Title I Contact: Rosa Carbone Principal: George E. Mikros 

Title I Contact E-mail:carbonro@elizabeth.k12.nj.us Principal’s E-mail: mikrosge@elizabeth.k12.nj.us 

Title I Contact Phone Number:908 436-5267 Principal’s Phone Number: 908-436-6100 
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Critical Overview Elements 
 
 

 The School held _____4_____________ (number) of stakeholder engagement meetings. 
 

 State/local funds to support the school were $    , which comprised   % of the school’s budget in 2014-2015. 
 

 State/local funds to support the school will be $   , which will comprise   % of the school’s budget in 2015-2016.   
 

 Title I funded programs/interventions/strategies/activities in 2015-2016 include the following: 
 
 

Item 
Related to Priority 

Problem # 
Related to 

Reform Strategy 
Budget Line 

Item (s) 
Approximate 

Cost 
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ESEA §1114(b)(2)(B)(ii): “The comprehensive plan shall be . . . - developed with the involvement of parents and other members of the community to be served and 
individuals who will carry out such plan, including teachers, principals, and administrators (including administrators of programs described in other parts of this 
title), and, if appropriate, pupil services personnel, technical assistance providers, school staff, and, if the plan relates to a secondary school, students from such 
school;” 
 

Stakeholder/Schoolwide Committee 
 

Select committee members to develop the Schoolwide Plan.   
Note: For purposes of continuity, some representatives from this Comprehensive Needs Assessment stakeholder committee should be included in the 
stakeholder/schoolwide planning committee.  Identify the stakeholders who participated in the Comprehensive Needs Assessment and/or 
development of the plan.  Signatures should be kept on file in the school office.  Print a copy of this page to obtain signatures.  Please Note: A scanned 
copy of the Stakeholder Engagement form, with all appropriate signatures, must be included as part of the submission of the Schoolwide Plan.        
*Add lines as necessary. 
 

Name Stakeholder Group 

Participated in 
Comprehensive 

Needs 
Assessment 

Participated 
in Plan 

Development 

Participated 
in Program 
Evaluation  

Signature 

George E. Mikros, Principal Administration X X X  

Jacques Gonzales, Vice 
Principal 

Administration X X X  

Sandra Harte, Vice Principal Administration X X X  

John Byrne, AVID Site 
Coordinator 

School Staff—Classroom 
Teacher 

X X X  

Katelyn Banks School Staff—Classroom 
Teacher 

X X X  
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Stakeholder/Schoolwide Committee Meetings 
 
Purpose: 
The Stakeholder/Schoolwide Committee organizes and oversees the Comprehensive Needs Assessment process; leads the development of the 
schoolwide plan; and conducts or oversees the program’s annual evaluation. 
 
Stakeholder/Schoolwide Committee meetings should be held at least quarterly throughout the school year.  List below the dates of the meetings 
during which the Stakeholder/Schoolwide Committee discussed the Comprehensive Needs Assessment, Schoolwide Plan development, and the 
Program Evaluation.  Agenda and minutes of these meetings must be kept on file in the school and, upon request, provided to the NJDOE.   
 

Date Location Topic Agenda on File Minutes on File 

  All ScIP meetings discuss 
the program evaluation 
and needs assessments. 

 Yes No Yes No 

November 18, 2014 AHPA Program 
Evaluation/Needs 

Assessment 

Yes  Yes  

November 25, 2014 AHPA Title I: Parent 
Information 

Yes  Yes  

December 16, 2014 AHPA Program 
Evaluation/Needs 

Assessment 

Yes  Yes  

January 13, 2015 AHPA Program 
Evaluation/Needs 

Assessment/1:1 Initiative 

Yes  Yes  

January 27, 2015 AHPA Program 
Evaluation/Needs 

Assessment/1:1 Initiative 

Yes  Yes  

February 10, 2015 AHPA Program 
Evaluation/Needs 

Assessment/PARCC 

Yes  Yes  
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February 24, 2015 AHPA Program 
Evaluation/Needs 

Assessment/PARCC 

Yes  Yes  

March 17, 2015 AHPA Program 
Evaluation/Needs 

Assessment 

Yes  Yes  

April 21, 2015 AHPA Program 
Evaluation/Needs 

Assessment 

Yes  Yes  

May 5, 2015 AHPA Program 
Evaluation/Needs 

Assessment 

Yes  Yes  

May 14, 2015 Dr. Martin Luther King 
ECC School No. 52 

NCLB/ESEA Title I 
Schoolwide Plan 

Yes  Yes  

May 19, 2015 AHPA Program 
Evaluation/Needs 
Assessment/AVID 

Certified Self Study 

Yes  Yes  

May 20, 2015 AHPA Title I: Parent 
Information Spring 

Meeting 

Yes  Yes  

June 2, 2015 AHPA Program 
Evaluation/Needs 
Assessment/Title I 

Yes  Yes  

 

 
*Add rows as necessary. 
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School’s Mission 
 

A collective vision that reflects the intents and purposes of schoolwide programs will capture the school’s response to some or all of these 
important questions: 

 What is our intended purpose? 

 What are our expectations for students? 

 What are the responsibilities of the adults who work in the school? 

 How important are collaborations and partnerships? 

 How are we committed to continuous improvement? 
 

What is the school’s mission statement? 

The Elizabeth Public Schools will be one of the best school systems in New Jersey. 

As an AVID school, we will close the achievement gap by preparing all students for college 
readiness and success in a global society.  Through AVID and the 3 L’s: Love, Laser-like focus 
on teaching and learning, and Leadership, we will provide excellent educational experiences 
and services to inspire every student to think, learn, achieve, and care. 
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24 CFR § 200.26(c): Core Elements of a Schoolwide Program (Evaluation). A school operating a schoolwide program must—(1) Annually evaluate the 
implementation of, and results achieved by, the schoolwide program, using data from the State's annual assessments and other indicators of academic 
achievement; (2) Determine whether the schoolwide program has been effective in increasing the achievement of students in meeting the State's academic 
standards, particularly for those students who had been furthest from achieving the standards; and (3) Revise the plan, as necessary, based on the results of the 
evaluation, to ensure continuous improvement of students in the schoolwide program. 

 

Evaluation of 2014-2015 Schoolwide Program * 
(For schools approved to operate a schoolwide program in 2014-2015, or earlier) 

 

1. Did the school implement the program as planned? 

Advance Via Individual Determination (AVID) was implemented when Alexander Hamilton Preparatory Academy was established in 
2008.  The AVID program continues to grow through teacher training and is monitored by the School Improvement Panel (ScIP).  All 
students are required to take the AVID Elective Course which requires the following:  Maintaining a minimum GPA of 2.0, sixty 
community service hours, college tours, college application process, completion of the SAT or ACT, and all students are enrolled 
into a college preparation curriculum. 
 

2. What were the strengths of the implementation process? 

All content area teachers are trained to implement the AVID program in their classrooms; this training allows Alexander Hamilton 
Preparatory Academy to successfully implement the AVID strategies into our curriculum.  Students are exposed to various colleges, 
career choices, and other future options.  Through these processes, all teachers maintained data binders and monitored student 
assessments in order to target students’ specific needs and differentiate instruction. 
 

3. What implementation challenges and barriers did the school encounter? 

One strategy implemented in the AVID Elective Course is tutorials; twice a week, students collaborate on subject matter that is 
challenging to them in order to assist them in overcoming set-backs in their core classes.  Tutors are to support groups when 
needed; however, due to lack of volunteers, Alexander Hamilton Preparatory Academy has very few tutors to help with tutorials.   
 

4. What were the apparent strengths and weaknesses of each step during the program(s) implementation? 

Because of the wide range of participants, following all of AVID’s requirements became difficult.  We continue to have a lack of 
parental participation in PTO meetings which made it difficult to disseminate information to the community.  However, all students 
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receive instruction following a rigorous, college preparation curriculum.  The rigor of the courses as well as offering a variety of AP 
and elective courses, a myriad of extracurricular activities, and the philosophy of the AVID program gives students the opportunity 
to excel in high school and beyond. 
 

5. How did the school obtain the necessary buy-in from all stakeholders to implement the programs?  

All teachers are selected to continue AVID training so that students’ experiences of the AVID strategies in all classrooms can be 
seamless.  AVID Training is offered as Summer Professional Development.  Parents and students are introduced to the AVID 
program and requirements of the program at Eighth Grade Orientation. All teachers are encouraged to play a role in various 
committees and information is collaborated through the ScIP and Professional Learning Communities (PLCs). 
 

6. What were the perceptions of the staff?  What tool(s) did the school use to measure the staff’s perceptions?  
Our staff maintains a positive and motivational attitude of professionalism and instruction in assisting all students in closing the 
achievement gap and preparing them for success in a global society.  Teachers continue to volunteer for professional development 
for different strands of AVID strategies to enhance their daily practice. 
 

7. What were the perceptions of the community?  What tool(s) did the school use to measure the community’s perceptions?  

The community is proud of Alexander Hamilton Preparatory Academy’s (AHPA) successes and national rankings.  The Washington 
Post has ranked AHPA 25 in the state, 160 in the Northeast, and 1,018 nationally.  AHPA continues to be one of the leading high 
schools in Elizabeth.  Therefore, AHPA is one of the high schools that receives the most student applicants; many parents and 
students view AHPA as a priority for their future. 
 

8. What were the methods of delivery for each program (i.e. one-on-one, group session, etc.)? 

Professional Learning Communities meet every Monday, Wednesday, and Friday to discuss the best teaching practices to 
implement in the classroom, intervention strategies to target students’ needs, as well as data collected, such as test scores.  The 
ScIP meets once a month in an effort to continue to provide our staff and students with ongoing support in the various areas of the 
AVID Methodologies of Instruction.  Faculty meets once a month to discuss the positives happening in the school as well as any 
concerns the staff may have.    
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9. How did the school structure the interventions?   

Interventions were dependent on student performance and needs.  LAL and Math Strategies courses were provided during regular 
school hours, as well as lunch time and after school tutoring programs.  Students were enrolled into Saturday enrichment courses 
based on their performance on benchmarks and standardized tests.  As a result, teachers monitored student progress and kept 
track of interventions in their student data binders, collected and reviewed by the principal quarterly.  Teachers would discuss 
interventions once a week in PLCs; if further interventions were needed, the student would be referred to I&RS. 
 

10. How frequently did students receive instructional interventions?  

All students were provided with daily interventions monitored by their teachers and guidance counselors, and if needed the school 
social worker, based on their performance objectives.  Interventions were recorded for all D & F students in the teachers’ 
intervention/data binders. 
 

11. What technologies did the school use to support the program?   

AHPA rolled out the 1:1 initiative in February.  Teachers began to utilize programs such as EdConnect, My Access, Blackboard, 
Remind 101, and Wiki on a daily basis in their classrooms.  Carnegie Learning and APEX were utilized for Mathematics support.  
PLATO online learning program was utilized for SAT and ACT preparation.  Naviance and Common App are programs used in order 
for students to keep track of the colleges they were applying to, recommendation letters, and resumes.  Additionally, Excel was 
used to organize data in a way it would be easy to analyze. 
 

12.  Did the technology contribute to the success of the program and, if so, how? 

Based on data driven results, teachers and administrators were able to identify specific student needs, classroom needs, and grade 
level needs. 
 

 

*Provide a separate response for each question. 



SCHOOLWIDE COMPONENT: EVALUATION ESEA §1114(b)(2)(B)(iii) 
 

11 

Evaluation of 2014-2015 Student Performance 

State Assessments-Partially Proficient   
 

Provide the number of students at each grade level listed below who scored partially proficient on state assessments for two years or more in English 
Language Arts and Mathematics, and the interventions the students received. 
 

English 
Language Arts 

2013-
2014 

2014-
2015 

Interventions Provided 
Describe why the interventions did or did not result in 

proficiency (Be specific for each intervention). 

Grade 11 2 

PARCC 
Scores 
are not 
available 

In-Class Support (1 student ELL, 1 student 
SPED) 
After School Tutoring Program 
Saturday Test Preparation 
Alternative High School Assessment (AHSA) 

Though students did not reach proficiency level on the 
HSPA, both passed the AHSA.  Language Arts tutoring and 
Saturday test prep were implemented for both students. 

Grade 12 2 2 

Language Arts Strategies 
In-Class Support (1 student ELL, 1 student 
SPED) 
After School Tutoring Program 
Saturday Test Preparation 
Alternative High School Assessment (AHSA) 

Though students did not reach proficiency level on the 
HSPA, both passed the AHSA.  Language Arts tutoring and 
Saturday test prep were implemented for both students. 

 

Mathematics 
2013-
2014 

2014-
2015 

Interventions Provided 
Describe why the interventions did or did not result in 

proficiency (Be specific for each intervention). 

Grade 11 36 

PARCC 
Scores 
are not 
available 

Mathematics Strategies 
Carnegie Learning 
After School Tutoring Program 
Saturday Test Preparation 

Students are enrolled in Mathematics Strategies their 
Junior year; the extra class period of Mathematics 
continues to help students master Math skills and boost 
their scores.  Students that fall below proficient will stay in 
Mathematic Strategies in order to help them achieve 
proficient their Senior year. 

Grade 12 21 25 

Mathematics Strategies 
Carnegie Learning 
After School Tutoring Program 
Saturday Test Preparation 
Alternative High School Assessment (AHSA) 

Students are enrolled again into Mathematics Strategies 
their Senior year; the extra class period of Mathematics 
continues to help students master Math skills and boost 
their scores. 
100% of students passed the AHSA.  

Evaluation of 2014-2015 Student Performance  
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 Non-Tested Grades – Alternative Assessments (Below Level) 
 

Provide the number of students at each non-tested grade level listed below who performed below level on a standardized and/or developmentally 
appropriate assessment, and the interventions the students received.  

English Language 
Arts 

2013 -
2014  

2014 -
2015  

Interventions Provided 
Describe why the interventions did or did not result in 

proficiency (Be specific for each intervention). 

Grade 9 4 

PARCC 
Scores 
are not 
available 

Language Arts Block period provided at Grade 10 
After School Tutoring Program 
Saturday Test Preparation 

Students are enrolled into a block period of Language 
Arts their Sophomore year; the extra class period of 
Language Arts continues to help students master ELA 
skills and boost their scores. 

Grade 10 4 

PARCC 
Scores 
are not 
available 

Language Arts Strategies provided at Grade 11 
After School Tutoring Program 
Saturday Test Preparation 

Students are enrolled in Language Arts Strategies their 
Junior year; the extra class period of Language Arts 
continues to help students master ELA skills and boost 
their scores. 

 

Mathematics 
2013 -
2014 

2014 -
2015 

Interventions Provided 
Describe why the interventions provided did or did not 
result in proficiency (Be specific for each intervention). 

Grade 9 11 

PARCC 
Scores 
are not 
available 

Mathematics Strategies provided at Grade 11 
Carnegie Learning 
After School Tutoring Program 
Saturday Test Preparation 

Students are enrolled in Mathematics block period their 
Junior year; the extra class period of Mathematics 
continues to help students master Math skills and 
boost their scores. 

Grade 10 11 

PARCC 
Scores 
are not 
available 

Mathematics Strategies provided at Grade 11 
Carnegie Learning 
After School Tutoring Program 
Saturday Test Preparation 

Students are enrolled in Mathematics Strategies their 
Junior year; the extra class period of Mathematics 
continues to help students master Math skills and 
boost their scores. 

 



SCHOOLWIDE COMPONENT: EVALUATION ESEA §1114(b)(2)(B)(iii) 
 

13 

Evaluation of 2014-2015 Interventions and Strategies 
 

Interventions to Increase Student Achievement – Implemented in 2014-2015 

1 
Content 

2 
Group 

3 
Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes  

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

Applied the following 
interventions based 
on students IEP’s:  
additional processing 
time, chunking 
information, provide 
real world 
connections, extra 
time to complete 
assignments, rephrase 
questions, AVID binder 
utilization, mastery 
level modification of 
curriculum and grades 
and technology 
assistance 
 

Special Education 
students are tutored in 
their content area class 
and are provided in-
class support as per 
their IEP. 

Yes Classified students regularly 
appear on the 
principal/superintendent 
scholar roll and attend 
incentive/reward programs 
 
NJPASS/HSPA/AHSA Scores 
 
Benchmark Assessments 
 
Teacher Created 
Assessments 

 

100% of students passed the AHSA 
100% of classified students accepted to 
college (includes UCC) 
92% of classified students accepted to 4 year 
college 
15% of classified seniors are ranked in the 
top 15% of the class 
30% of classified seniors are ranked in the 
top 50% of the class 
10% of classified juniors are ranked in the 
top 25% of the class 
40% of classified juniors are ranked in the 
top 50% of the class 
50% of classified sophomores are ranked in 
the top 30% of the class 
62% of classified sophomores are ranked in 
the top 50% of the class 

Math Students with 
Disabilities 

Applied the following 
interventions based 
on students IEP’s:  
additional processing 
time, chunking 

Yes Classified students regularly 
appear on the 
principal/superintendent 
scholar roll and attend 
incentive/reward programs 

100% of students passed the AHSA 
100% of classified students accepted to 
college (includes UCC) 
92% of classified students accepted to 4 year 
college 
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1 
Content 

2 
Group 

3 
Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes  

(Outcomes must be quantifiable) 

information, provide 
real world 
connections, extra 
time to complete 
assignments, rephrase 
questions, AVID binder 
utilization, mastery 
level modification of 
curriculum and grades 
and technology 
assistance 
 

Special Education 
students are tutored in 
their content area class 
and are provided in-
class support as per 
their IEP. 

 
NJPASS/HSPA/AHSA Scores 
 
Benchmark Assessments 
 
Teacher Created 
Assessments 

 

15% of classified seniors are ranked in the 
top 15% of the class 
30% of classified seniors are ranked in the 
top 50% of the class 
10% of classified juniors are ranked in the 
top 25% of the class 
40% of classified juniors are ranked in the 
top 50% of the class 
50% of classified sophomores are ranked in 
the top 30% of the class 

62% of classified sophomores are ranked in 
the top 50% of the class 

Math 

ELA 

9-12 AVID Yes NJPASS/HSPA/AHSA Scores 
 
Benchmark Assessments 
 
Teacher Created 
Assessments 
 
Graduation Rate 
 
College Acceptance Rate 

AVID continues to support students’ 
academic needs in preparing them for 
acceptance by a four year college or 
university.  Students are required to maintain 
a 2.0 GPA, complete 60 hours of community 
service, participate in content area tutorials 
twice a week, and conduct future planning 
for their remaining high school years and 
beyond. 

Math 

ELA 

9-12 Saturday Test 
Preparation/Strategies 
Courses 

Yes NJPASS/HSPA/AHSA Scores 
 
Benchmark Assessments 
 

Juniors and Seniors that fall below proficient 
on state mandated assessments are enrolled 
into these programs in order to give them 
support to boost their scores.  Saturday Test 



SCHOOLWIDE COMPONENT: EVALUATION ESEA §1114(b)(2)(B)(iii) 
 

15 

1 
Content 

2 
Group 

3 
Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes  

(Outcomes must be quantifiable) 

Teacher Created 
Assessments 

 

Preparation is offered to all students. 

 

 

Extended Day/Year Interventions –  Implemented in 2014-2015 to Address Academic Deficiencies  

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

Applied the following 
interventions based 
on students IEP’s:  
additional processing 
time, chunking 
information, provide 
real world 
connections, extra 
time to complete 
assignments, rephrase 
questions, AVID binder 
utilization, mastery 
level modification of 
curriculum and grades 
and technology 
assistance 
 
Special Education 
students are tutored 
in their content area 
class and are provided 
in-class support as per 

Yes Classified students regularly 
appear on the 
principal/superintendent 
scholar roll and attend 
incentive/reward programs 
 
NJPASS/HSPA Scores 
 
Benchmark Assessments 
 
Teacher Created 
Assessments 
 
Student Intervention 
Binders 
 

100% of students passed the AHSA 
100% of classified students accepted to 
college (includes UCC) 
92% of classified students accepted to 4 year 
college 
15% of classified seniors are ranked in the 
top 15% of the class 
30% of classified seniors are ranked in the 
top 50% of the class 
10% of classified juniors are ranked in the 
top 25% of the class 
40% of classified juniors are ranked in the 
top 50% of the class 
50% of classified sophomores are ranked in 
the top 30% of the class 
62% of classified sophomores are ranked in 
the top 50% of the class 
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1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

their IEP. 
 
After school tutoring 
programs, Saturday 
test preparation, 
Saturday Attendance 
Program. 

Math Students with 
Disabilities 

Applied the following 
interventions based 
on students IEP’s:  
additional processing 
time, chunking 
information, provide 
real world 
connections, extra 
time to complete 
assignments, rephrase 
questions, AVID binder 
utilization, mastery 
level modification of 
curriculum and grades 
and technology 
assistance 
 

Special Education 
students are tutored in 
their content area class 
and are provided in-
class support as per 
their IEP. 

 

After school tutoring 

Yes Classified students regularly 
appear on the 
principal/superintendent 
scholar roll and attend 
incentive/reward programs 
 
NJPASS/HSPA Scores 
 
Benchmark Assessments 
 
Teacher Created 
Assessments 

 

Student Intervention 
Binders 

100% of students passed the AHSA 
100% of classified students accepted to 
college (includes UCC) 
92% of classified students accepted to 4 year 
college 
15% of classified seniors are ranked in the 
top 15% of the class 
30% of classified seniors are ranked in the 
top 50% of the class 
10% of classified juniors are ranked in the 
top 25% of the class 
40% of classified juniors are ranked in the 
top 50% of the class 
50% of classified sophomores are ranked in 
the top 30% of the class 
62% of classified sophomores are ranked in 
the top 50% of the class 
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1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

programs, Saturday 
test preparation, APEX, 
Carnegie Learning. 

Various 
Content 
Areas 

9-12 PLATO Credit Recovery 

 

Yes Graduation Rate 

Increase in Student GPA 

Increase in student NJPASS 
& HSPA Scores 

Graduation Rate 

Increase in Student GPA 

Increase in student NJPASS & HSPA Scores 

Various 
Content 
Areas 

9-12 GRIP Credit Recovery 

 

Yes Graduation Rate 

Increase in Student GPA 

Increase in student NJPASS 
& HSPA Scores 

Graduation Rate 

Increase in Student GPA 

Increase in student NJPASS & HSPA Scores 
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Evaluation of 2014-2015 Interventions and Strategies 
 

Professional Development – Implemented in 2014-2015  

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

Dyslexia Workshop, 
Effective Education 
Workshop, Autism 
Workshop, Special 
Education teachers 
meet weekly to discuss 
student interventions. 

Yes Classified students regularly 
appear on the 
principal/superintendent 
scholar roll and attend 
incentive/reward programs 
 
NJPASS/HSPA Scores 
 
Benchmark Assessments 
 
Teacher Created 
Assessments 

 

Student Intervention 
Binders 

100% of students passed the AHSA 
100% of classified students accepted to 
college (includes UCC) 
92% of classified students accepted to 4 year 
college 
15% of classified seniors are ranked in the 
top 15% of the class 
30% of classified seniors are ranked in the 
top 50% of the class 
10% of classified juniors are ranked in the 
top 25% of the class 
40% of classified juniors are ranked in the 
top 50% of the class 
50% of classified sophomores are ranked in 
the top 30% of the class 
62% of classified sophomores are ranked in 
the top 50% of the class 

 

Math Students with 
Disabilities 

Dyslexia Workshop, 
Effective Education 
Workshop, Autism 
Workshop, Special 
Education teachers 
meet weekly to discuss 
student interventions. 

Yes Classified students regularly 
appear on the 
principal/superintendent 
scholar roll and attend 
incentive/reward programs 
 
NJPASS/HSPA Scores 
 
Benchmark Assessments 
 
Teacher Created 

100% of students passed the AHSA 
100% of classified students accepted to 
college (includes UCC) 
92% of classified students accepted to 4 year 
college 
15% of classified seniors are ranked in the 
top 15% of the class 
30% of classified seniors are ranked in the 
top 50% of the class 
10% of classified juniors are ranked in the 
top 25% of the class 
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1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

Assessments 

 

Student Intervention 
Binders 

40% of classified juniors are ranked in the 
top 50% of the class 
50% of classified sophomores are ranked in 
the top 30% of the class 
62% of classified sophomores are ranked in 
the top 50% of the class 

 
 

ALL 
Content 
Areas 

All Student Groups Professional Learning 
Communities 

 

School Improvement 
Panel (ScIP) 

 

I&RS Meetings 

 

New Jersey Global 
Compliance Network 
Training 

 

Student 
Data/Intervention 
Binders 

Yes Observations, student 
evaluations, benchmark and 
assessment scores 

 

 

PLCs meet three days a week, one day being 
dedicated to student interventions.  PLCs 
provide opportunities for AVID strategies, 
curricular and cross-curricular professional 
development.  Teachers use the practices 
discussed throughout the school year. 

PLC activities are led by our administrators 
and PLC Group Leaders and include the 
sharing of teaching strategies and 
approaches, re-teaching, reinforcing, and 
introducing new material, the sharing of 
student work product, the 
collecting/disseminating of data, planning for 
project-based learning assignments, and 
sharing ideas and concerns.  Activities also 
include various interventions that should be 
put into place for our students to support 
them in achieving success. 

 

The ScIP is part of a district initiative to 
address academic, cultural, and safety 
concerns of students and staff.  Leadership 
Team members at Alexander Hamilton 
Preparatory Academy realize that they have 
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1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

genuine input in the decision-making process 
and this has resulted in a strong spirit of 
collegiality, togetherness, and pride in what 
we are accomplishing. 

 

I&RS address the academic and social needs 
of the general education population.  These 
meetings bring teachers and support staff 
together to share their expertise and provide 
individualized assistance to students with 
identified needs. 

 

The NJ GCN Training focused on assisting 
teachers and staff with the following 
concerns:  Suicide Prevention, Bullying, Gang 
Related Activities, Blood-Borne Pathogens, 
and Asthma.  These trainings, mandated by 
the state, will assist the faculty of AHPA in 
creating a safe and trustworthy environment 
for all students to ensure academic success. 

 

Teachers monitored their D and F students 
through the use of their data binder.  
Interventions were implemented and 
teachers conference with students 
periodically to adjust interventions if needed. 
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Family and Community Engagement Implemented in 2014-2015 

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

All 
Content 
Areas 

All Student Groups PTO Meetings/Parent 
Teacher Conference 
Day 

Yes Increase in parental 
involvement, interventions 
of students 

Parents and guardians of Alexander Hamilton 
Preparatory Academy met once a month and 
discussed the ongoing projects being held 
throughout the year as well as any concerns 
they may have regarding their students.  
Parents are encouraged to call or email 
teachers and other staff in an ongoing effort 
to stay involved in their students’ academics. 
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Principal’s Certification 
 
The following certification must be completed by the principal of the school.  Please Note: Signatures must be kept on file at the school.  A scanned 
copy of the Evaluation form, with all appropriate signatures, must be included as part of the submission of the Schoolwide Plan.   
 
  I certify that the school’s stakeholder/schoolwide committee conducted and completed the required Title I schoolwide evaluation as required for 
the completion of this Title I Schoolwide Plan.  Per this evaluation, I concur with the information herein, including the identification of all programs and 
activities that were funded by Title I, Part A.  
 
 
 
__________________________________________        ____________________________________________  ________________________ 
Principal’s Name (Print)                       Principal’s Signature                                  Date 
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ESEA §1114(b)(1)(A): “A comprehensive needs assessment of the entire school [including taking into account the needs of migratory children as defined in 
§1309(2)]   that is based on information which includes the achievement of children in relation to the State academic content standards and the State student 
academic achievement standards described in §1111(b)(1). ” 

 

2015-2016 Comprehensive Needs Assessment Process 
Data Collection and Analysis 

 

Multiple Measures Analyzed by the School in the Comprehensive Needs Assessment Process for 2014-2015  
 

Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

Academic Achievement – Reading NJPASS 9-10/HSPA, Benchmarks, 
Teacher Created Assessments 

PARCC Scores are unavailable 

Data was collected from all student subgroups through the use of a variety 
of instruments approved for use by the New Jersey Department of 
Education, the district and other entities working with the school.  Data was 
then analyzed and then used to guide instruction.  The data was provided, 
by supervisors to staff members, which was used in department meetings to 
revise and modify the curriculum.  Data was also discussed and utilized in 
PLC meetings and parent/teacher conferences.  Interventions were put into 
place when needed based on the data. 

Academic Achievement - Writing NJPASS 9-10/HSPA, Benchmarks, 
Teacher Created Assessments 

PARCC Scores are unavailable 

Data was collected from all student subgroups through the use of a variety 
of instruments approved for use by the New Jersey Department of 
Education, the district and other entities working with the school.  Data was 
then analyzed and then used to guide instruction.  The data was provided, 
by supervisors to staff members, which was used in department meetings to 
revise and modify the curriculum.  Data was also discussed and utilized in 
PLC meetings and parent/teacher conferences.  Interventions were put into 
place when needed based on the data. 

Academic Achievement - 
Mathematics 

NJPASS 9-10/HSPA, Benchmarks, 
Teacher Created Assessments 

PARCC Scores are unavailable 

Data was collected from all student subgroups through the use of a variety 
of instruments approved for use by the New Jersey Department of 
Education, the district and other entities working with the school.  Data was 
then analyzed and then used to guide instruction.  The data was provided, 
by supervisors to staff members, which was used in department meetings to 
revise and modify the curriculum.  Data was also discussed and utilized in 
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Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

PLC meetings and parent/teacher conferences.  Interventions were put into 
place when needed based on the data. 

Family and Community 
Engagement 

PTO Meetings, Interactions with 
Parent Liaison, Back to School 
Night, Parent/Teacher 
Conferences, Night of Excellence, 
8th Grade Open House, Saturday 
Junior/Senior Seminar, College 
Fair, College Admissions 
Representative Presentations, 
AVID College Tours 

During the 2014-2015 school year, there were attempts at ongoing parental 
involvement with their son or daughter’s school achievement at AHPA.  
Parents were invited to Back to School night at the beginning of the year as 
well as PTO Workshops once a month.  Teachers met with parents 
throughout the year for a one-on-one parent conference to discuss the 
progress of their son or daughter.  Parent/Teacher conference days were 
implemented, and this allowed for parents to make appointments online 
and have the opportunity to meet with their son or daughter’s teachers. 

 

While the 8th grade faces the task of selecting the high school of their 
choice, AHPA hosts an Open House so that they can visit the building and 
participate in activities.  Eighth Grade Orientation introduces parents and 
students to the AVID program and requirements that need to be upheld. 

 

In the fall of their Senior year, students and families are invited to a seminar 
to discuss: financial aid, college application process, immigration status 
information.  In the spring, Juniors are invited to the same seminar. 

 

The college fair offers college information of all students 6-12th grade.  
Various colleges from all over the state attend the fair and offer information 
on their school and college application process. 

 

Through the AVID program, college representatives visit the school to offer 
information to the students.  Students also visit various college campuses 
through their AVID Elective classes. 

Professional Development Back to School Workshops 

Summer PD Workshops 

During the 2014-2015 school year, the Elizabeth School District continued to 
support our administration and teaching staff with professional learning 
opportunities.  Professional learning opportunities were geared towards 
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Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

Professional Learning 
Communities 

Ed Connect Workshops 

My Access Workshops,  

Shakespearience Workshop 

New Jersey Global Compliance 
Network Training, Right to Know 
Workshop, District In-Service 
Days, AP Workshops in various 
content areas. 

 

teacher preparation for research based teaching strategies in order to 
incorporate a rigorous curriculum that include college preparation and 21st 
century skills.   

 

Leadership School Improvement Panel (ScIP) 

Professional Learning 
Communities, Middle States 
Committee 

The administration at AHPA encourages teachers to take on leadership roles 
and disseminates leadership responsibilities to staff members.  We attribute 
our academic success to the collaboration of our ScIP and various 
educational committees.    

Via our monthly staff meetings, information from various committees 
disseminated among the entire staff.   In turn, a vigorous work ethic is 
visible throughout the building.  Teachers incorporate strategies to enhance 
academic and social skills necessary for students to grow into leaders. 

School Climate and Culture NJDOE School Climate Surveys: 
Parents, Teachers, and Students 

AVID Model Classroom 

First Annual Pep Rally 

Random Acts of Kindness Week  

 

Overall, the school climate surveys showed positive results from all 
stakeholder groups.  Parents and students feel respected by teachers and 
administration, they feel safe in and outside of the building, and they feel 
that they receive a rewarding educational experience.  Teachers also feel 
respected by parents, students, and administrators.  Teachers feel safe in 
and outside of the building and they enjoy working at AHPA. 

The AVID Model Classroom was designed for teachers to view and get ideas 
on how to implement a college atmosphere and AVID strategies in their own 
classrooms. 

AHPA implemented its first annual pep rally that was held in October to 
boost student and teacher moral. 
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Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

AHPA implemented Random Acts of Kindness week that reinforced unity 
amongst students and staff. 

AHPA promotes a safe learning environment for all students and staff; we 
strive for a minimum of 95% daily attendance rate.  Our school community 
supports various causes including: Breast Cancer Awareness Month, 
American Heart Association, American Education Week, Hispanic Heritage 
Month, Respect Week, Black History Month, and Women’s History Month.   

School-Based Youth Services Guidance Counselor’s Records 

I&RS Referrals 

Nurse’s Logs 

Child Study Team 

Social Worker 

Student support services are provided to all students in the building as 
needed through our School Social Worker, Child Study Team, and Guidance 
Counselors. 

Based on student behaviors and learning needs in the classroom, teachers 
refer to the I&RS Committee as needed.  Our Social Worker meets with 
students on an individual bases and refers to outside counseling services as 
needed. 

Child Study Team meets for annual IEP reviews to access the academic 
needs of Special Education students. 

Additional support services for student achievement on the SAT and HSPA 
are provided on Saturdays, after school, and lunch time tutoring. 

Students with Disabilities NJPASS 9-10/HSPA/AHSA, 
Benchmarks, Teacher Created 
Assessments 

Students with Disabilities are included in all State Assessments as well as 
District Wide Assessments.  They receive appropriate differentiated 
instructed according to their IEP.  Special Education teachers monitor their 
students and modify instruction, materials used, and assessments as needed 
to ensure all IEP recommendations are met.  100% of Special Education 
students have passed the AHSA. 

 

Homeless Students  n/a  

English Language Learners NJPASS 9-10/HSPA/AHSA, 
Benchmarks, Teacher Created 
Assessments, PARCC Scores not 

ELL Students are included in all State Assessments as well as District Wide 
Assessments.  Based on ACCESS scores, students receive the appropriate ESL 
services.  Students are placed into Beginning Developing, Emerging 
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Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

available Beginning Developing, or Transitional Course and monitored by an ESL 
Teacher. 

100% of ELL Students have passed the AHSA. 

Economically Disadvantaged NJPASS 9-10/HSPA/AHSA, 
Benchmarks, Teacher Created 
Assessments 

87% of students are eligible for free and reduced priced meals.  All students 
are eligible to take part in all college prep courses, including honors and 
advanced placement courses, as well as all elective courses. All students are 
eligible to play a role in extracurricular activities including clubs, arts, and 
sports.   In addition, they are included in all state and district wide 
assessments. 

 
 

2015-2016 Comprehensive Needs Assessment Process* 
Narrative 

 

1. What process did the school use to conduct its Comprehensive Needs Assessment?   

AHPA completed an Initial Self Study that ensured we implemented the 11 AVID Essentials properly.  Through Middle States’ Twelve 
Standards, we were assessed on various areas of school operations and have been certified as an AVID school. 

 

2. What process did the school use to collect and compile data for student subgroups? 

We obtained standardized test results from the Elizabeth Public Schools Division of Research Evaluation and Assessment.  Content 
Area Supervisors provide detailed benchmark analysis to content teachers and administrators which is then used by teachers to 
differentiate their instruction for best practices. NJDOE Climate Surveys were administered to all students to gauge how students felt 
in the school and in their classes.  Student Intervention/Data Binders are kept by the teachers for D & F students and are reviewed 
quarterly by administrators. 
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3. How does the school ensure that the data used in the Comprehensive Needs Assessment process are valid (measures what it is 

designed to measure) and reliable (yields consistent results)?     

Benchmark assessments are reviewed and revised every year to ensure they are aligned with Common Core Standards.  The tools used 
to assess student performance have been rated by our Division of Research and the State of New Jersey to ensure validity.  The data 
for each grade level is analyzed and disaggregated by supervisors to provide specific information to support student academic growth 
and/or learning needs. 

 

4. What did the data analysis reveal regarding classroom instruction? 

Teachers maintain a data binder of NJPASS/HSPA scores as well as different interventions performed for each individual learner.  Goals 
are set for each student to achieve academic success.  Teachers use the data to guide classroom instruction and AVID tutorials.  Data 
binders are reviewed quarterly by administrators. 

 

5. What did the data analysis reveal regarding professional development implemented in the previous year(s)? 

Our data revealed that teachers are aligning their instruction with the Common Core Standards.  In the 2014-2015 school year, 
teachers were members of the Professional Learning Communities where they collaborated on best practices for their classrooms.  We 
attribute the growth in student performance on standardized tests to the cross content collaboration of teachers, whereas reading, 
writing, and math were addressed throughout all content areas and elective courses.  Professional Learning Communities met three 
times a week, each day being dedicated to a certain topic: interventions, data collection, and teaching practices. 

 

6. How does the school identify educationally at-risk students in a timely manner? 

In accordance with N.J.A.C. 6A:10A the Elizabeth Public Schools’ Central Office and schools collaborated to ensure that all students 
continue to be provided with instruction that moves them toward mastery of the Common Core Content Standards.  The guidance 
department runs D/F Letter Grade Report to identify students that are at risk in order to provide interventions and/or other support 
services (counseling, AVID, etc.).  Teachers maintain an intervention binder and refer to the I&RS Committee as needed.  AVID teachers 
support at-risk students by assisting them with organization skills as well as goal setting and planning for the future.   

 

7. How does the school provide effective interventions to educationally at-risk students? 
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Data from district and state-wide assessments assist in identifying at-risk students so that proper interventions can be put into place.  
Teachers provide differentiated instruction based on overall classroom performance as well as teacher, district, and state created 
assessments.  The AVID Elective assists students with their academic needs in all subject areas and provides a pathway to student 
success.  Students who score below proficient on NJPASS/HSPA are placed in a Math and/or Language Arts Strategies course for 
further support in these areas.  Students who do not meet the just proficient means on the state assessment are provided the 
opportunity to partake in the Alternative High School Assessment Program. 

 

8. How does the school address the needs of migrant students? 

In accordance with N.J.A.C. 6A:10A the Elizabeth Public Schools’ Central Office and schools collaborated to ensure that all students 
continue to be provided with instruction that moves them toward mastery of the New Jersey Core Curriculum Content Standards 
(NJCCCS). 

 

9. How does the school address the needs of homeless students? 

AHPA does not have any homeless students. 

 

10. How does the school engage its teachers in decisions regarding the use of academic assessments to provide information on and 

improve the instructional program? 

The district’s Division of Research, Evaluation and Assessment and the Division of Elementary & Secondary Education provided training 
to administrators, literacy and mathematics coaches and teachers in the administration of formative and summative assessment, as 
well as the use of data-driven decision-making.  The School Improvement Panel engaged in discussions based on the data.  
Instructional coaches and administrators worked closely with teachers to ensure that student performance data drove necessary 
instructional modification on a regular basis. 

 

11. How does the school help students transition from preschool to kindergarten, elementary to middle school, and/or middle to high 

school?  
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Transition activities conducted for families and student: 

 Eighth Grade Orientation 

 Back to School Night 

 PTO Meetings 

These support services help students transition from Middle School into High School.  Counselors and AVID Teachers provide 
information to the students regarding high school expectations, attendance policies, and graduation requirements.  In addition, our 
school Social Worker assists students emotionally while adapting to the new school culture. 

 

12. How did the school select the priority problems and root causes for the 2015-2016 schoolwide plan? 

The School Improvement Panel, comprised of teachers, counselors, and administrators analyzed data and targeted specific areas in 
need of improvement based on student outcomes. 

*Provide a separate response for each question. 
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2015-2016 Comprehensive Needs Assessment Process  
Description of Priority Problems and Interventions to Address Them 

 

Based upon the school’s needs assessment, select at least three (3) priority problems that will be addressed in this plan.  Complete the 
information below for each priority problem. 

 

 #1 #2 

Name of priority problem Implementing Technology in the Classroom Effectively AP Test Scores 

Describe the priority problem 
using at least two data sources 

 Teachers are not utilizing district approved 
programs such as Blackboard, Ed Connect, and 
My Access unless high-stake assessments are 
uploaded to the programs (for example/ ELA 
and Math benchmarks). 

 1:1 initiative was not rolled out until the end of 
February; teachers already had their classrooms 
established and then laptops were added. 

 Low scores due to the number of teachers that 
have attended AP Training 

 Less teachers teaching sections of AP means 
larger classroom sizes 

 

Describe the root causes of the 
problem 

Lack in professional development workshops on 
implementing technology into the classroom effectively. 

Students are interested in AP courses; however, lose 
enthusiasm when it comes to taking the AP exam, which 
is required by AHPA. 

Subgroups or populations 
addressed 

All students grades 9-12 9-12 AP Students in various subjects 

Related content area missed 
(i.e., ELA, Mathematics) 

  

Name of scientifically research 
based intervention to address 
priority problems 

Summer Professional Development, Ed 
Connect/Blackboard/My Access training, Ongoing 
professional development throughout the year offered 
to teachers on a regular basis 

The AP Committee and School Improvement Panel meet 
on a continued basis to discuss the ongoing needs for 
our AP Programs to be successful 

How does the intervention align 
with the Common Core State 
Standards? 

Our Managed Instruction and curricula are aligned with 
the National Common Core Standards 

Our Managed Instruction and curricula are aligned with 
the National Common Core Standards 
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2015-2016 Comprehensive Needs Assessment Process  
Description of Priority Problems and Interventions to Address Them (continued) 

 
 

 #3 #4 

Name of priority problem Professional Development in Mathematics  

Describe the priority problem 
using at least two data sources 

In and out of state standardized test scores 
Benchmarks 

 

Describe the root causes of the 
problem 

Professional development needs to be offered for 
various mathematics strategies and made available to 
mathematics teachers. 

 

Subgroups or populations 
addressed 

9-12  

Related content area missed 
(i.e., ELA, Mathematics) 

  

Name of scientifically research 
based intervention to address 
priority problems 

Training in Carnegie Learning, Math Strategies, and 
State Test Prep will help teachers implement the best 
practices in their classrooms. 

 

How does the intervention align 
with the Common Core State 
Standards? 

Our Managed Instruction and curricula is aligned with 
the National Common Core Standards. 
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ESEA §1114(b) Components of a Schoolwide Program: A schoolwide program shall include . . . schoolwide reform strategies that . . . “ 
Plan Components for 2013 

2015-2016 Interventions to Address Student Achievement 

ESEA §1114(b)(I)(B) strengthen the core academic program in the school; 

Content 
Area Focus 

Target 
Population(s) 

Name of Intervention 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

ELA All Student Groups AVID/After School 
Tutoring/Saturday 
Test Prep 

George E. 
Mikros 

Increase in state and out-of-
district assessment scores school-
wide 

AVID essentials 

 

Math All Student Groups AVID/After School 
Tutoring/Saturday 
Test Prep/Carnegie 
Learning 

George E. 
Mikros 

Increase in state and out-of-
district assessment scores school-
wide 

AVID essentials 
Carnegie Learning 

 

 

*Use an asterisk to denote new programs. 
 

 
 
 
 
2015-2016 Extended Learning Time and Extended Day/Year Interventions to Address Student Achievement  

ESEA §1114(b)(I)(B) increase the amount and quality of learning time, such as providing an extended school year and before- and after-school and 
summer programs and opportunities, and help provide an enriched and accelerated curriculum; 

Content 
Area Focus 

Target 
Population(s) 

Name of 
Intervention 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

Test Prep Students recovering 
credits 

PLATO Credit 
Recovery Program 

George E. 
Mikros/Guidance 
Counselors 

Graduation Rate, Increase in 
student G.P.A., Increase in 
student NJSPASS & HSPA scores 

Credit recovery 
 

Credit 
Recovery 

Students short of 
graduation credits GRIP Credit Recovery 

George E. 
Mikros/Guidance 
Counselors 

Graduation Rate, Increase in 
student G.P.A., Increase in 
student NJSPASS & HSPA scores 

Credit recovery 

ELA/Math Sophomores/Juniors Saturday Test 
Preparation 

Maria Fabiano, 
ELA 

Increase in student NJPASS & 
HSPA scores 

Saturday Test Preparation 
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ESEA §1114(b)(I)(B) increase the amount and quality of learning time, such as providing an extended school year and before- and after-school and 
summer programs and opportunities, and help provide an enriched and accelerated curriculum; 

Content 
Area Focus 

Target 
Population(s) 

Name of 
Intervention 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

Supervisor/Sam 
Etienne, Math 
Supervisor 

ELA/Math Students that fell 
below proficient on 
standardized tests. ELA/Math Strategies 

Course 

Maria Fabiano, 
ELA Supervisor/ 
Sam Etienne, 
Math Supervisor 
/Guidance 
Counselors 

Increase in student NJPASS & 
HSPA scores 

Teacher created 
assessments/benchmarks 

*Use an asterisk to denote new programs. 

 

 

2015-2016 Professional Development to Address Student Achievement and Priority Problems 

ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Content 
Area Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

Math 9-12 

Carnegie Learning 

Sam Etienne, 
Math 
Supervisor 

Benchmark and Standardized Test 

Scores in Mathematics 

Adjust instruction based on 
benchmarks and data driven 
discussions in PLC’s. 

Necessary administrative actions 
based on walkthroughs, 
observations, and pre- and post- 
conferencing 

Schedule more hours of Carnegie 
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ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Content 
Area Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

Learning 

Targeted professional development 
based on data 

All 9-12 

Continued AVID 
training 

John Byrne, 
AVID Site 
Coordinator 

Graduation Rate, Increase in 
student G.P.A., Increase in 
student NJSPASS & HSPA scores 

Adjust instruction based on 
benchmarks and data driven 
discussions in PLC’s 

Necessary administrative actions 
based on walkthroughs, 
observations, and pre- and post- 
conferencing 

Targeted Professional Development 

*Use an asterisk to denote new programs. 

    

24 CFR § 200.26(c): Core Elements of a Schoolwide Program (Evaluation). A school operating a schoolwide program must—(1) Annually evaluate the 
implementation of, and results achieved by, the schoolwide program, using data from the State's annual assessments and other indicators of academic 
achievement; (2) Determine whether the schoolwide program has been effective in increasing the achievement of students in meeting the State's academic 
standards, particularly for those students who had been furthest from achieving the standards; and (3) Revise the plan, as necessary, based on the results of the 
evaluation, to ensure continuous improvement of students in the schoolwide program. 
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Evaluation of Schoolwide Program*  
(For schools approved to operate a schoolwide program beginning in the 2015-2016 school year)  

 

All Title I schoolwide programs must conduct an annual evaluation to determine if the strategies in the schoolwide plan are achieving the planned 
outcomes and contributing to student achievement.  Schools must evaluate the implementation of their schoolwide program and the outcomes of 
their schoolwide program.   

Alexander Hamilton Preparatory Academy’s school wide program, AVID, was implemented in 2008. These questions 
are answered on pages 7-9 of this report.  

 
 

1. Who will be responsible for evaluating the schoolwide program for 2015-2016?  Will the review be conducted internally (by school 

staff), or externally?  How frequently will evaluation take place? 

2. What barriers or challenges does the school anticipate during the implementation process? 

3. How will the school obtain the necessary buy-in from all stakeholders to implement the program(s)?  

4. What measurement tool(s) will the school use to gauge the perceptions of the staff? 

5. What measurement tool(s) will the school use to gauge the perceptions of the community? 

6. How will the school structure interventions?   

7. How frequently will students receive instructional interventions?  

8. What resources/technologies will the school use to support the schoolwide program? 

9. What quantitative data will the school use to measure the effectiveness of each intervention provided? 

10. How will the school disseminate the results of the schoolwide program evaluation to its stakeholder groups?   

 

*Provide a separate response for each question.   
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ESEA §1114 (b)(1)(F) Strategies to increase parental involvement in accordance with §1118,  such as family literacy services 

Research continues to show that successful schools have significant and sustained levels of family and community engagement.  As a 
result, schoolwide plans must contain strategies to involve families and the community, especially in helping children do well in school.  In 
addition, families and the community must be involved in the planning, implementation, and evaluation of the schoolwide program. 

2015-2016 Family and Community Engagement Strategies to Address Student Achievement and Priority Problems 

Content 
Area 
Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

All 
Content 
Areas 

All Student 
Groups 

AHPA Parent/Teacher 
Organization 

Community 
Outreach 
Point-Person, 
Head of PTO, 
I&RS 
Committee 
Members, ScIP 
Committee 
Members, 
Administrators, 
Guidance 
Counselors 

Increased attendance of PTO 
Meetings as well as continued 
parent/teacher conferences 
will indicate the level of 
communication between 
home and school. 

 

AVID Incoming 
Freshmen Eighth Grade Orientation 

John Byrne, 
AVID Site 
Coordinator 

Increase in student 
applications for AHPA 
enrollment 

 

*Use an asterisk to denote new programs. 
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2015-2016 Family and Community Engagement Narrative 
 

 

1. How will the school’s family and community engagement program help to address the priority problems identified in the 
comprehensive needs assessment? 
The Family and Community engagement program will help address the priority problems identified in the needs assessment. 
 

2. How will the school engage parents in the development of the written parent involvement policy? 
Our PTO President and the appointed Community Outreach Point-Person will help to engage in the process.  
 

3. How will the school distribute its written parent involvement policy?  
The parent involvement policy is sent home to the parents of every child.  Parents/Students/teachers sign and return the forms for 
classroom record-keeping.  These documents are on file in the principal’s office and guidance office. 
 

4. How will the school engage parents in the development of the school-parent compact? 
This will be done through PTA meetings and through the appointed Community Outreach Point-Person. 
 

5. How will the school ensure that parents receive and review the school-parent compact? 
The administration will keep a file of which parents have signed the compact, indicating that they have received and reviewed it. 
 

6. How will the school report its student achievement data to families and the community? 
Assessment results are shared with parents and the community through informational notices sent to homes throughout the school 
district. 
 

7. How will the school notify families and the community if the district has not met its annual measurable achievement objectives 
(AMAO) for Title III? 
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The district is responsible for notifying the community if the district has not met its annual measurable objectives. 
 

8. How will the school inform families and the community of the school’s disaggregated assessment results? 
Assessment results are shared with parents and the community through informational notices sent to homes throughout the school 
district. 
 

9. How will the school involve families and the community in the development of the Title I Schoolwide Plan? 
This information is shared through parent/teacher meetings and using our Parent Liaison as a turnkey to parents visiting our 
building. 
 

10. How will the school inform families about the academic achievement of their child/children? 
Progress reports and report cards are mailed every five weeks throughout the school year.  Teachers and staff consistently keep 
parents informed by telephone and with in-person conferences and log these interactions into PowerSchool. 
 

11. On what specific strategies will the school use its 2015-2016 parent involvement funds? 
To sponsor PTO workshops that address issues on college and career planning. 
 

*Provide a separate response for each question. 
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ESEA §1114(b)(1)(E) Strategies to attract high-quality highly qualified teachers to high-need schools. 

 

High poverty, low-performing schools are often staffed with disproportionately high numbers of teachers who are not highly qualified.  To 
address this disproportionality, the ESEA requires that all teachers of core academic subjects and instructional paraprofessionals in a 
schoolwide program meet the qualifications required by §1119.  Student achievement increases in schools where teaching and learning 
have the highest priority, and students achieve at higher levels when taught by teachers who know their subject matter and are skilled in 
teaching it. 

 

Strategies to Attract and Retain Highly-Qualified Staff 
  
 

Number & 
Percent 

Description of Strategy to Retain HQ Staff 

Teachers who meet the qualifications for HQT, 
consistent with Title II-A 

76 Through the formal/informal observation procedures, instructional 
rounds, professional learning community discussions, the Alexander 
Hamilton Preparatory Academy administrators can determine 
professional development that is needed throughout the building to help 
all teachers in planning effective, engaging, and successful classroom 
instruction. 

100% 

Teachers who do not meet the qualifications 
for HQT, consistent with Title II-A 

  

 

Instructional Paraprofessionals who meet the 
qualifications required by ESEA (education, 
passing score on ParaPro test) 

  

 

Paraprofessionals providing instructional 
assistance who do not meet the qualifications 
required by ESEA (education, passing score on 
ParaPro test)* 

  

 

 
* The district must assign these instructional paraprofessionals to non-instructional duties for 100% of their schedule, reassign them to a school in the district that 
does not operate a Title I schoolwide program, or terminate their employment with the district.  
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Although recruiting and retaining highly qualified teachers is an on-going challenge in high poverty schools, low-performing students in these schools 
have a special need for excellent teachers.  The schoolwide plan, therefore, must describe the strategies the school will utilize to attract and retain 
highly-qualified teachers. 
 

Description of strategies to attract highly-qualified teachers to high-need schools Individuals Responsible 

 

 Ongoing administrative support 

 Increasing student motivation and discipline 

 Continue to promote a family-like atmosphere between staff members 

 Raising teachers’ participation in the school decision-making process through various committees 

Administrators 
Committee Leaders 
 

 


