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Principal’s Certification 
 
The following certification must be made by the principal of the school.  Please Note: A signed Principal’s Certification must be scanned and included as part 
of the submission of the Schoolwide Plan.   
 
  I certify that I have been included in consultations related to the priority needs of my school and participated in the completion of the Schoolwide Plan.  
As an active member of the planning committee, I provided input for the school’s Comprehensive Needs Assessment and the selection of priority problems.     
I concur with the information presented herein, including the identification of programs and activities that are funded by Title I, Part A. 
 
 
__________________________________________        ____________________________________________  ________________________ 
Principal’s Name (Print)    Principal’s Signature                                  Date 

DISTRICT INFORMATION SCHOOL INFORMATION 

District: ELIZABETH 39-1320 School:Elizabeth High School 

Chief School Administrator: OLGA HUGELMEYER Address: 447 Richmond St Elizabeth, NJ 07207 

Chief School Administrator’s E-mail:hugelmo@elizabeth.k12.nj.us Grade Levels: 9-12 

Title I Contact: Rosa Carbone Principal: Michael Cummings 

Title I Contact E-mail:carbonro@elizabeth.k12.nj.us Principal’s E-mail:cumminmi@elizabeth.k12.nj.us 

Title I Contact Phone Number:908 436-5267 Principal’s Phone Number: 908-436-5860 
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Critical Overview Elements 
 
 

 The School held _____4_____________ (number) of stakeholder engagement meetings. 
 

 State/local funds to support the school were $    , which comprised   % of the school’s budget in 2014-2015. 
 

 State/local funds to support the school will be $   , which will comprise   % of the school’s budget in 2015-2016.   
 

 Title I funded programs/interventions/strategies/activities in 2015-2016 include the following: 
 
 

Item 
Related to Priority 

Problem # 
Related to 

Reform Strategy 
Budget Line 

Item (s) 
Approximate 

Cost 
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ESEA §1114(b)(2)(B)(ii): “The comprehensive plan shall be . . . - developed with the involvement of parents and other members of the community to be served and 
individuals who will carry out such plan, including teachers, principals, and administrators (including administrators of programs described in other parts of this 
title), and, if appropriate, pupil services personnel, technical assistance providers, school staff, and, if the plan relates to a secondary school, students from such 
school;” 
 

Stakeholder/Schoolwide Committee 
 

Select committee members to develop the Schoolwide Plan.   
Note: For purposes of continuity, some representatives from this Comprehensive Needs Assessment stakeholder committee should be included in the 
stakeholder/schoolwide planning committee.  Identify the stakeholders who participated in the Comprehensive Needs Assessment and/or 
development of the plan.  Signatures should be kept on file in the school office.  Print a copy of this page to obtain signatures.  Please Note: A scanned 
copy of the Stakeholder Engagement form, with all appropriate signatures, must be included as part of the submission of the Schoolwide Plan.        
*Add lines as necessary. 
 

Name Stakeholder Group 

Participated in 
Comprehensive 

Needs 
Assessment 

Participated 
in Plan 

Development 

Participated 
in Program 
Evaluation  

Signature 

Michael Cummings Administrator Y Y Y  

Tom O’Donnell Administrator Y Y Y  

Rebecca Aiello Teacher Y Y Y  

Juan Metrio Teacher Y Y Y  

Britney Zahodnick Teacher Y Y Y  

Anthony DiDonato Counselor Y Y Y  

Theresa Holmes Parent Y Y Y  
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Stakeholder/Schoolwide Committee Meetings 
 
Purpose: 
The Stakeholder/Schoolwide Committee organizes and oversees the Comprehensive Needs Assessment process; leads the development of the 
schoolwide plan; and conducts or oversees the program’s annual evaluation. 
 
Stakeholder/Schoolwide Committee meetings should be held at least quarterly throughout the school year.  List below the dates of the meetings 
during which the Stakeholder/Schoolwide Committee discussed the Comprehensive Needs Assessment, Schoolwide Plan development, and the 
Program Evaluation.  Agenda and minutes of these meetings must be kept on file in the school and, upon request, provided to the NJDOE.   
 

Date Location Topic Agenda on File Minutes on File 

May 14, 2015 Dr. Martin Luther King 
ECC School No. 52 

NCLB/ESEA Title I 
Schoolwide Plan 

Yes No Yes No 

  Comprehensive Needs 
Assessment 

    

  Schoolwide Plan 
Development 

    

  Program Evaluation     

       

 

 
*Add rows as necessary. 

 

 

 

 

 

 

 

 

 

 



SCHOOLWIDE COMPONENT: STAKEHOLDER ENGAGEMENT ESEA §1114(b)(2)(B)(ii) 
 

6 

 

 

 

 

School’s Mission 
 

A collective vision that reflects the intents and purposes of schoolwide programs will capture the school’s response to some or all of these 
important questions: 

 What is our intended purpose? 

 What are our expectations for students? 

 What are the responsibilities of the adults who work in the school? 

 How important are collaborations and partnerships? 

 How are we committed to continuous improvement? 
 

What is the school’s mission statement? 

Elizabeth High School will provide rich and highly relevant learning experiences inspiring every 
student to think, learn, achieve, and to care. 
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24 CFR § 200.26(c): Core Elements of a Schoolwide Program (Evaluation). A school operating a schoolwide program must—(1) Annually evaluate the 
implementation of, and results achieved by, the schoolwide program, using data from the State's annual assessments and other indicators of academic 
achievement; (2) Determine whether the schoolwide program has been effective in increasing the achievement of students in meeting the State's academic 
standards, particularly for those students who had been furthest from achieving the standards; and (3) Revise the plan, as necessary, based on the results of the 
evaluation, to ensure continuous improvement of students in the schoolwide program. 

 

Evaluation of 2014-2015 Schoolwide Program * 
(For schools approved to operate a schoolwide program in 2014-2015, or earlier) 

 

1. Did the school implement the program as planned? 

2. What were the strengths of the implementation process? 

3. What implementation challenges and barriers did the school encounter? 

4. What were the apparent strengths and weaknesses of each step during the program(s) implementation? 

5. How did the school obtain the necessary buy-in from all stakeholders to implement the programs?  

6. What were the perceptions of the staff?  What tool(s) did the school use to measure the staff’s perceptions?  

7. What were the perceptions of the community?  What tool(s) did the school use to measure the community’s perceptions?  

8. What were the methods of delivery for each program (i.e. one-on-one, group session, etc.)? 

9. How did the school structure the interventions?   

10. How frequently did students receive instructional interventions?  

11. What technologies did the school use to support the program?   

12.  Did the technology contribute to the success of the program and, if so, how? 

*Provide a separate response for each question. 
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Evaluation of 2014-2015 Student Performance 

State Assessments-Partially Proficient   
 

Provide the number of students at each grade level listed below who scored partially proficient on state assessments for two years or more in English 
Language Arts and Mathematics, and the interventions the students received. 
 

English 
Language Arts 

2013-
2014 

2014-
2015 

Interventions Provided 
Describe why the interventions did or did not result in 

proficiency (Be specific for each intervention). 

Grade 4     

Grade 5     

Grade 6     

Grade 7     

Grade 8     

Grade 11 0 0   

Grade 12 0 0   

 

Mathematics 
2013-
2014 

2014-
2015 

Interventions Provided 
Describe why the interventions did or did not result in 

proficiency (Be specific for each intervention). 

Grade 4     

Grade 5     

Grade 6     

Grade 7     

Grade 8     

Grade 11       

Grade 12 1 0   
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Evaluation of 2014-2015 Student Performance  
 Non-Tested Grades – Alternative Assessments (Below Level) 

 

Provide the number of students at each non-tested grade level listed below who performed below level on a standardized and/or developmentally 
appropriate assessment, and the interventions the students received.  

English Language 
Arts 

2013 -
2014  

2014 -
2015  

Interventions Provided 
Describe why the interventions did or did not result in 

proficiency (Be specific for each intervention). 

Pre-Kindergarten     

Kindergarten     

Grade 1     

Grade 2     

Grade 9     

Grade 10     

 

Mathematics 
2013 -
2014 

2014 -
2015 

Interventions Provided 
Describe why the interventions provided did or did not 
result in proficiency (Be specific for each intervention). 

Pre-Kindergarten     

Kindergarten     

Grade 1     

Grade 2     

Grade 9     

Grade 10     
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Evaluation of 2014-2015 Interventions and Strategies 
 

Interventions to Increase Student Achievement – Implemented in 2014-2015 

1 
Content 

2 
Group 

3 
Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes  

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

After School Program y HSPA 100% Proficient 

Math Students with 
Disabilities 

After School Program y HSPA 100% Proficient 

 

ELA Homeless N/A N/A N/A N/A 

Math Homeless N/A N/A N/A N/A 
 

ELA Migrant N/A N/A N/A N/A 

Math Migrant N/A N/A N/A N/A 
 

ELA ELLs After School Program y HSPA 100% Proficient 

Math ELLs After School Program y HSPA 100% Proficient 
    

HSPA 
 

ELA Economically 
Disadvantaged 

After School Program y HSPA 100% Proficient 

98% Proficient 
 

Math Economically 
Disadvantaged 

After School Program y HSPA 100% Proficient 

98% Proficient 
 

    

HSPA 
 

ELA  After School Program y HSPA 100% Proficient 

98% Proficient 
 

Math  After School Program y HSPA 100% Proficient 

98% Proficient 
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Extended Day/Year Interventions –  Implemented in 2014-2015 to Address Academic Deficiencies  

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

Extended Day Y HSPA 100% Proficient 

Math Students with 
Disabilities 

Extended Day Y HSPA 100% Proficient 

 

ELA Homeless  N/A   

Math Homeless  N/A   
 

ELA Migrant Extended Day N/A   

Math Migrant Extended Day N/A   
 

ELA ELLs Extended Day Y ACCESS Test 100% Exited 

Math ELLs Extended Day Y HSPA 100% Proficient 
 

ELA Economically 
Disadvantaged 

Extended Day Y HSPA 100% Proficient 

Math Economically 
Disadvantaged 

Extended Day Y HSPA 98% Proficient 

 

ELA  Extended Day Y HSPA 100% Proficient 

Math  Extended Day Y HSPA 98% Proficient 

 
 

 



SCHOOLWIDE COMPONENT: EVALUATION ESEA §1114(b)(2)(B)(iii) 
 

12 

Evaluation of 2014-2015 Interventions and Strategies 
 

Professional Development – Implemented in 2014-2015  

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action plans 
based on Rounds, 
assessments created online 

100% Proficient 

Math Students with 
Disabilities 

Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action plans 
based on Rounds, 
assessments created online 

100% Proficient 

 

ELA Homeless N/A N/A N/A  

Math Homeless N/A N/A N/A  
 

ELA Migrant N/A N/A N/A  

Math Migrant N/A N/A N/A  
 

ELA ELLs Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action 

plans based on Rounds, 

assessments created online 

100% Exited 

Math ELLs Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action 

plans based on Rounds, 

assessments created online 

100% Proficient 

 

ELA Economically 
Disadvantaged 

Instructional Rounds, 
Danielson, AP, 
Technology 

Y Lesson Plans, Action 

plans based on Rounds, 

assessments created online 

100% Proficient 



SCHOOLWIDE COMPONENT: EVALUATION ESEA §1114(b)(2)(B)(iii) 
 

13 

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

Integration, EdConnect 

Math Economically 
Disadvantaged 

Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action 

plans based on Rounds, 

assessments created online 

98% Proficient 

 

ELA  Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action 

plans based on Rounds, 

assessments created online 

100% Proficient 

Math  Instructional Rounds, 
Danielson, AP, 
Technology 
Integration, EdConnect 

Y Lesson Plans, Action 

plans based on Rounds, 

assessments created online 

98% Proficient 

 

 
 
 
 
 
Family and Community Engagement Implemented in 2014-2015 

1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

ELA Students with 
Disabilities 

Naviance, College App. 
Workshops, College 
Fairs, Enhanced 
website with school 
calendar, PARCC Info 
sessions 

Y   
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1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

Math Students with 
Disabilities 

Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 

PARCC Info sessions 

Y   

 

ELA Homeless N/A N/A N/A N/A 

Math Homeless N/A N/A N/A N/A 
 

ELA Migrant N/A N/A N/A N/A 

Math Migrant N/A N/A N/A N/A 
 

ELA ELLs Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 

PARCC Info sessions 

   

Math ELLs Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 

PARCC Info sessions 

   

 

ELA Economically 
Disadvantaged 

Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 
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1 
Content 

2 
Group 

3 

Intervention 

4 
Effective 
Yes-No 

5 
Documentation of 

Effectiveness 

6 
Measurable Outcomes 

(Outcomes must be quantifiable) 

PARCC Info sessions 

Math Economically 
Disadvantaged 

Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 

PARCC Info sessions 

   

 

ELA  Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 

PARCC Info sessions 

   

Math  Naviance, College 

App. Workshops, 

College Fairs, 

Enhanced website 

with school calendar, 

PARCC Info sessions 
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Principal’s Certification 
 
The following certification must be completed by the principal of the school.  Please Note: Signatures must be kept on file at the school.  A scanned 
copy of the Evaluation form, with all appropriate signatures, must be included as part of the submission of the Schoolwide Plan.   
 
  I certify that the school’s stakeholder/schoolwide committee conducted and completed the required Title I schoolwide evaluation as required for 
the completion of this Title I Schoolwide Plan.  Per this evaluation, I concur with the information herein, including the identification of all programs and 
activities that were funded by Title I, Part A.  
 
 
 
__________________________________________        ____________________________________________  ________________________ 
Principal’s Name (Print)                       Principal’s Signature                                  Date 
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ESEA §1114(b)(1)(A): “A comprehensive needs assessment of the entire school [including taking into account the needs of migratory children as defined in 
§1309(2)]   that is based on information which includes the achievement of children in relation to the State academic content standards and the State student 
academic achievement standards described in §1111(b)(1). ” 

 

2015-2016 Comprehensive Needs Assessment Process 
Data Collection and Analysis 

 

Multiple Measures Analyzed by the School in the Comprehensive Needs Assessment Process for 2014-2015  
 

Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

Academic Achievement – Reading   

Academic Achievement - Writing   

Academic Achievement - 
Mathematics 

  

Family and Community 
Engagement 

  

Professional Development   

Leadership   

School Climate and Culture   

School-Based Youth Services   

Students with Disabilities   

Homeless Students    

Migrant Students   

English Language Learners   

Economically Disadvantaged   
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2015-2016 Comprehensive Needs Assessment Process* 
Narrative 

 

1. What process did the school use to conduct its Comprehensive Needs Assessment?   

2. What process did the school use to collect and compile data for student subgroups? 

3. How does the school ensure that the data used in the Comprehensive Needs Assessment process are valid (measures what it is 

designed to measure) and reliable (yields consistent results)?     

4. What did the data analysis reveal regarding classroom instruction? 

5. What did the data analysis reveal regarding professional development implemented in the previous year(s)? 

6. How does the school identify educationally at-risk students in a timely manner? 

7. How does the school provide effective interventions to educationally at-risk students? 

8. How does the school address the needs of migrant students? 

9. How does the school address the needs of homeless students? 

10. How does the school engage its teachers in decisions regarding the use of academic assessments to provide information on and 

improve the instructional program? 

11. How does the school help students transition from preschool to kindergarten, elementary to middle school, and/or middle to high 

school?  

12. How did the school select the priority problems and root causes for the 2015-2016 schoolwide plan? 

 

*Provide a separate response for each question. 
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2015-2016 Comprehensive Needs Assessment Process  
Description of Priority Problems and Interventions to Address Them 

 

Based upon the school’s needs assessment, select at least three (3) priority problems that will be addressed in this plan.  Complete the 
information below for each priority problem. 

 

 #1 Language Arts  #2 Mathematics #2 

Name of priority problem #1 Language Arts  #2 Mathematics 

Describe the priority problem 
using at least two data sources 

Students have high GPAs, take AP courses but their SAT 
scores are average in writing and reading 
comprehension. 

Students have high GPAs, take AP courses but their SAT 
scores are average in writing and reading 
comprehension. 

Describe the root causes of the 
problem 

Word recognition, vocabulary, and amount of time on-
task reading combined with test taking skills need to be 
consistently applied across content.  

Math talk, and approaching the understanding of 
mathematical formulas from various problem solving 
approaches that require metacognition will be ways to 
increase our mathematics scores on the AP and SAT 

Subgroups or populations 
addressed 

Girls score higher than boys Girls score higher than boys 

Related content area missed 
All All 

Name of scientifically research 
based 
program/strategy/practice  to 
address priority problems 

Instructional Rounds in Education provides training in 
the three areas of the Instructional Core: Content, 
Teacher, Students. Additionally Wiggins and McTighe 
Understanding by Design as well as Richard DuFour’s 
Professional Learning Communities at Work remain as 
sources for the development of PLC’s. Direct 
comprehension and vocabulary strategies, marking the 
text, Cornell Notes, and exit slips in Language Arts to 
increase levels of comprehension.  
 
 
Biancarosa, G., and Snow, C.E. (2004). Reading Next-A 

Instructional Rounds in Education provides training in 
the three areas of the Instructional Core: Content, 
Teacher, Students. Additionally Wiggins and McTighe 
Understanding by Design as well as Richard DuFour’s 
Professional Learning Communities at Work remain as 
sources for the development of PLC’s. 
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Vision for Action and Research in Middle and High School 
Literacy:  A Report from the Carnegie Corporation of 
New York.  Washington, DC: Alliance for Excellent 
Education. 
Graham, S. and Perin, D.( 2006). Writing Next – Effective 
Strategies to Improve Writing of Adolescents in Middle 
and High Schools: A Report to the Carnegie Corporation 
of New York. Washington, DC: Alliance for Excellent 
Education.   
Getting Students Ready for College-preparatory/Honors 
English:  What Middle Grades Students Need to Know 
and Be Able to Do. Atlanta, GA: Southern Regional 
Education Board. 
Hirsch, E.D. (2006) Building knowledge: The case for 
bringing content into the language arts block and for a 
knowledge –rich curriculum core for all children. 
http://www.aft.org/pubs-
reports/american_eductor/issues/spring06/hirsch.htm.  
Kamil, Michael et.al,  (2008) Improving Adolescent 
Literacy: Effective Classroom and Intervention IES, US 
DOE. 
PracticesTatum, A.W. (2005). Teaching reading to black 
adolescent males: Closing the achievement gap. 
Portland, ME: Stenhouse Publishers. 
Torgesen, J. K. (2004). Avoiding the devastating 
downward spiral. American Educator. 
Torgesen. J. (2005b). Recommendations for actions to 
accelerate the reading development of struggling 
readers in Florida’s middle schools. A report for the 
Governor’s Reading Advisory Council. Florida: Florida 
Center for Reading Research. 
Wren, S. (n.d.). A school-improvement plan for older 
struggling readers. Retrieved March 26, 2006 from 
http://www.balancedreading.com/blog.html  
 

http://www.balancedreading.com/blog.html
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How does the program/strategy 
align with the National Common 
Core State Standards? 

They help teachers reflect on the CCSS by assisting in the 
development of appropriate tasks and assessing those 
tasks.  

They help teachers reflect on the CCSS by assisting in the 
development of appropriate tasks and assessing those 
tasks. 
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Description of Priority Problems and Strategies to Address Them (continued) 
 
 

 #3 Technology #4 

Name of priority problem Technological literacy  

Describe the priority problem 
using at least two data sources 

It is our responsibility to ensure that our children are 
prepared to lead our country in the 21st Century and 
compete in the global marketplace. Further, as a nation, 
we must ensure that we are able to meet the workforce 
needs of this 21st Century global economy. Given this 
reality, coupled with a need to effectively reach our at-
risk population, using technology as a means of 
engaging and involving our students has become our 
priority. 

 

Describe the root causes of the 
problem 

Our school population is composed largely of minority 
groups, much of whom are economically disadvantaged. 
Therefore, most of our student population has limited to 
no access to current technologies in their homes. While 
in school, limited budget and resource allocation often 
do not provide students with timely or ample access to 
the plethora of cutting edge technologies that are 
becoming more necessary in order to achieve success in 
the global workplace.  
In addition, many staff members lack the required skills 
and access to the various technologies available and 
need training in understanding and utilizing 
technologies in their lessons. 

 

Subgroups or populations 
addressed 

All 
 

Related content area missed  
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Name of scientifically research 
based 
program/strategy/practice  to 
address priority problems 

Fredricks, J., McColskey, W., Meli, J., Mordica, J., 
Montrosse, B., and Mooney, K. (2011). Measuring 
student engagement in upper elementary through high 
school: a description of 21 instruments. (Issues & 
Answers Report, REL 2011–No. 098). Wash-ington, DC: 
U.S. Department of Education, Institute of Education 
Sciences, National Center for Education Evaluation and 
Regional Assistance, Regional Educational Laboratory 
Southeast. Retrieved from 
http://ies.ed.gov/ncee/edlabs. 
Edmunds, J.A., & McColskey, W. (2007). Levers for 
change: Southeast Region state initiatives to improve 
high schools. (Issues & Answers Report, REL 2007–No. 
024). Washington, DC: U.S. Department of Education, 
Institute of Education Sciences, National Center for 
Education Evaluation and Regional Assistance, Regional 
Educational Laboratory Southeast. Retrieved from 
http://ies.ed.gov/ncee/edlabs 
Estacion, A., D’Souza, S., and Bozick, R. (2011). 
Characteristics of career academies in 12 Florida school 
districts (Issues & Answers Report, REL 2011–No. 106). 
Washington, DC: U.S. Department of Education, Institute 
of Education Sciences, National Center for Education 
Evaluation and Regional Assistance, Regional 
Educational Laboratory Southeast. Retrieved from 
http://ies.ed.gov/ncee/edlabs. 
Hamilton, L., Halverson, R., Jackson, S., Mandinach, E., 
Supovitz, J., & Wayman, J. (2009). Using student 
achievement data to support instructional decision 
making (NCEE 2009-4067). Washington, DC: National 
Center for Education Evaluation and Regional 
Assistance, Institute of Education Sciences, U.S. 
Department of Education. Retrieved from 
http://ies.ed.gov/ncee/wwc/publications/practiceguides 

 

How does the program/strategy Mathematically proficient students consider the  

http://ies.ed.gov/ncee/edlabs
http://ies.ed.gov/ncee/edlabs
http://ies.ed.gov/ncee/edlabs
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align with the National Common 
Core State Standards? 

available tools when solving a mathematical problem. 
These tools might include pencil and paper, concrete 
models, a ruler, a protractor, a calculator, a 
spreadsheet, a computer algebra system, a statistical 
package, or dynamic geometry software. When making 
mathematical models, they know that technology can 
enable them to visualize the results of varying 
assumptions, explore consequences, and compare 
predictions with data. Mathematically proficient 
students at various grade levels are able to identify 
relevant external mathematical resources, such as 
digital content located on a website, and use them to 
pose or solve problems. They are able to use 
technological tools to explore and deepen their 
understanding of concepts. 
 
To be ready for college, workforce training, and life in a 
technological society, students need the ability to 
gather, comprehend, evaluate, synthesize, and report 
on information and ideas, to conduct original research in 
order to answer questions or solve problems, and to 
analyze and create a high volume and extensive range of 
print and nonprint texts in media forms old and new. 
The need to conduct research and to produce and 
consume media is embedded into every aspect of 
today’s curriculum. 

 
 



SCHOOLWIDE COMPONENT: Reform Strategies ESEA §(b)(1)(B)(i-iii) 
 

25 

ESEA §1114(b) Components of a Schoolwide Program: A schoolwide program shall include . . . schoolwide reform strategies that . . . “ 
Plan Components for 2013 

2015-2016 Interventions to Address Student Achievement 

ESEA §1114(b)(I)(B) strengthen the core academic program in the school; 

Content 
Area Focus 

Target 
Population(s) 

Name of Intervention 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

ELA Students with 
Disabilities 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math Students with 
Disabilities 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA Homeless N/A N/A N/A N/A 

Math Homeless N/A N/A N/A N/A 
 

ELA Migrant N/A N/A N/A N/A 

Math Migrant N/A N/A N/A N/A 
 

ELA ELLs Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 
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ESEA §1114(b)(I)(B) strengthen the core academic program in the school; 

Content 
Area Focus 

Target 
Population(s) 

Name of Intervention 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

learning.  

Math ELLs Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA Economically 
Disadvantaged 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math Economically 
Disadvantaged 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA  Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 
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ESEA §1114(b)(I)(B) strengthen the core academic program in the school; 

Content 
Area Focus 

Target 
Population(s) 

Name of Intervention 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

learning.  

Math  Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

*Use an asterisk to denote new programs. 
 

 
 
 
 
2015-2016 Extended Learning Time and Extended Day/Year Interventions to Address Student Achievement  

ESEA §1114(b)(I)(B) increase the amount and quality of learning time, such as providing an extended school year and before- and after-school and 
summer programs and opportunities, and help provide an enriched and accelerated curriculum; 

Content 
Area Focus 

Target 
Population(s) 

Name of Intervention 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

ELA Students with 
Disabilities 

After School Tutoring 
Program 

LAL/ math/ 
AHSA 

Students below proficient Principal  
Teachers 

Math Students with 
Disabilities 

Saturday Intensification 
HSPA 

Math and 
Language 
Arts Literacy 

Grades 9-12 •Principal 
•Teachers 
 
 

 

ELA Homeless N/A N/A N/A N/A 

Math Homeless N/A N/A N/A N/A 
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ESEA §1114(b)(I)(B) increase the amount and quality of learning time, such as providing an extended school year and before- and after-school and 
summer programs and opportunities, and help provide an enriched and accelerated curriculum; 

Content 
Area Focus 

Target 
Population(s) 

Name of Intervention 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Intervention 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

ELA Migrant N/A N/A N/A N/A 

Math Migrant N/A N/A N/A N/A 

 

ELA ELLs After School Tutoring 
Program 

LAL/ math/ 
AHSA 

Students below proficient Principal  
Teachers 

Math ELLs Saturday Intensification 
HSPA 

Math and 
Language 
Arts Literacy 

Grades 9-12 •Principal 
•Teachers 
 
 

 

ELA Economically 
Disadvantaged 

Saturday Intensification 
HSPA 

Math and 
Language 
Arts Literacy 

Grades 9-12 •Principal 
•Teachers 
 
 

Math Economically 
Disadvantaged 

After School Tutoring 
Program 

LAL/ math/ 
AHSA 

Students below proficient Principal  
Teachers 

 

ELA  After School Tutoring 
Program 

LAL/ math/ 
AHSA 

Students below proficient Principal  
Teachers 

Math  Saturday Intensification 
HSPA 

Math and 
Language 
Arts Literacy 

Grades 9-12 •Principal 
•Teachers 
 
 

*Use an asterisk to denote new programs. 

 

 

2015-2016 Professional Development to Address Student Achievement and Priority Problems 
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ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Content 
Area Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

ELA Students with 
Disabilities 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math Students with 
Disabilities 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA Homeless N/A N/A N/A N/A 

Math Homeless N/A N/A N/A N/A 
 

ELA Migrant N/A N/A N/A N/A 

Math Migrant N/A N/A N/A N/A 
 

ELA ELLs Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 
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ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Content 
Area Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

learning.  

Math ELLs     
 

ELA Economically 
Disadvantaged 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math Economically 
Disadvantaged 

Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA  Instructional Rounds/ 
Observations and 
walkthroughs based 
on Charlotte 
Danielson framework 
for teaching and 
learning.  

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math  Instructional Rounds/ 
Observations and 
walkthroughs based 

Principal/ 
VP 

Summative evaluations Feedback 
from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 
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ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Content 
Area Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

on Charlotte 
Danielson framework 
for teaching and 
learning.  

Charlotte Danielson: A Framework 
for Teaching and Learning 

*Use an asterisk to denote new programs. 

    

24 CFR § 200.26(c): Core Elements of a Schoolwide Program (Evaluation). A school operating a schoolwide program must—(1) Annually evaluate the 
implementation of, and results achieved by, the schoolwide program, using data from the State's annual assessments and other indicators of academic 
achievement; (2) Determine whether the schoolwide program has been effective in increasing the achievement of students in meeting the State's academic 
standards, particularly for those students who had been furthest from achieving the standards; and (3) Revise the plan, as necessary, based on the results of the 
evaluation, to ensure continuous improvement of students in the schoolwide program. 

 

Evaluation of Schoolwide Program*  
(For schools approved to operate a schoolwide program beginning in the 2015-2016 school year)  

 

All Title I schoolwide programs must conduct an annual evaluation to determine if the strategies in the schoolwide plan are achieving the planned 
outcomes and contributing to student achievement.  Schools must evaluate the implementation of their schoolwide program and the outcomes of 
their schoolwide program.   
 

1. Who will be responsible for evaluating the schoolwide program for 2015-2016?  Will the review be conducted internally (by school 

staff), or externally?  How frequently will evaluation take place? 

2. What barriers or challenges does the school anticipate during the implementation process? 

3. How will the school obtain the necessary buy-in from all stakeholders to implement the program(s)?  

4. What measurement tool(s) will the school use to gauge the perceptions of the staff? 

5. What measurement tool(s) will the school use to gauge the perceptions of the community? 
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6. How will the school structure interventions?   

7. How frequently will students receive instructional interventions?  

8. What resources/technologies will the school use to support the schoolwide program? 

9. What quantitative data will the school use to measure the effectiveness of each intervention provided? 

10. How will the school disseminate the results of the schoolwide program evaluation to its stakeholder groups?   

 

*Provide a separate response for each question.   
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ESEA §1114 (b)(1)(F) Strategies to increase parental involvement in accordance with §1118,  such as family literacy services 

Research continues to show that successful schools have significant and sustained levels of family and community engagement.  As a 
result, schoolwide plans must contain strategies to involve families and the community, especially in helping children do well in school.  In 
addition, families and the community must be involved in the planning, implementation, and evaluation of the schoolwide program. 

2015-2016 Family and Community Engagement Strategies to Address Student Achievement and Priority Problems 

Content 
Area 
Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

ELA Students with 
Disabilities 

Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 
learning.  

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math Students with 
Disabilities 

Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 
learning.  

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA Homeless     

Math Homeless     
 

ELA Migrant     

Math Migrant     
 

ELA ELLs Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 
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Content 
Area 
Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

learning.  

Math ELLs Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 
learning.  

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA Economically 
Disadvantaged 

Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 
learning.  

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math Economically 
Disadvantaged 

Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 
learning.  

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

 

ELA  Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 
framework for teaching and 
learning.  

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
for Teaching and Learning 

Math  Instructional Rounds/ 
Observations and 
walkthroughs based on 
Charlotte Danielson 

Principal/ VP Summative evaluations 
Feedback from rounds 

Elizabeth A. City. Instructional 
Rounds in Education 

Charlotte Danielson: A Framework 
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Content 
Area 
Focus 

Target 
Population(s) 

Name of Strategy 
Person 

Responsible 

Indicators of Success 
(Measurable Evaluation 

Outcomes) 

Research Supporting Strategy 
(i.e., IES Practice Guide or What Works 

Clearinghouse) 

framework for teaching and 
learning.  

for Teaching and Learning 

*Use an asterisk to denote new programs. 
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2015-2016 Family and Community Engagement Narrative 
 

 

1. How will the school’s family and community engagement program help to address the priority problems identified in the 

comprehensive needs assessment? The primary vehicle for establishing community involvement is through the PTO. The PTO will be 

actively involved with implemented ELA and Math strategies and interventions as they relate to Title I through consistent meetings 

trainings and information sessions. 

2. How will the school engage parents in the development of the written parent involvement policy? This will be undertaken by PTO 

officers starting in the fall. 

3. How will the school distribute its written parent involvement policy? Blackboard connect, letters home, website, and social media. 

4. How will the school engage parents in the development of the school-parent compact? Agendas of PTO meetings. Dissemination of 

school data 

5. How will the school ensure that parents receive and review the school-parent compact? Agendas of PTO meetings 

6. How will the school report its student achievement data to families and the community? PTO, informations sessions, Blackboard 

connect, letters home. 

7. How will the school notify families and the community if the district has not met its annual measurable achievement objectives 

(AMAO) for Title III? Information sessions 
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8. How will the school inform families and the community of the school’s disaggregated assessment results? School report card online, 

information sessions, PTO meetings 

9. How will the school involve families and the community in the development of the Title I Schoolwide Plan? PTO, information 

sessions 

10. How will the school inform families about the academic achievement of their child/children? School report card 

11. On what specific strategies will the school use its 2015-2016 parent involvement funds? 

*Provide a separate response for each question. 
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ESEA §1114(b)(1)(E) Strategies to attract high-quality highly qualified teachers to high-need schools. 

 

High poverty, low-performing schools are often staffed with disproportionately high numbers of teachers who are not highly qualified.  To 
address this disproportionality, the ESEA requires that all teachers of core academic subjects and instructional paraprofessionals in a 
schoolwide program meet the qualifications required by §1119.  Student achievement increases in schools where teaching and learning 
have the highest priority, and students achieve at higher levels when taught by teachers who know their subject matter and are skilled in 
teaching it. 

 

Strategies to Attract and Retain Highly-Qualified Staff 
  
 

Number & 
Percent 

Description of Strategy to Retain HQ Staff 

Teachers who meet the qualifications for HQT, 
consistent with Title II-A 

53 Recognize excellence. Provide professional development relevant to 
content area AP courses. 

100 

Teachers who do not meet the qualifications 
for HQT, consistent with Title II-A 

  

 

Instructional Paraprofessionals who meet the 
qualifications required by ESEA (education, 
passing score on ParaPro test) 

  

 

Paraprofessionals providing instructional 
assistance who do not meet the qualifications 
required by ESEA (education, passing score on 
ParaPro test)* 

  

 

 
 
* The district must assign these instructional paraprofessionals to non-instructional duties for 100% of their schedule, reassign them to a school in the district that 
does not operate a Title I schoolwide program, or terminate their employment with the district.  
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Although recruiting and retaining highly qualified teachers is an on-going challenge in high poverty schools, low-performing students in these schools 
have a special need for excellent teachers.  The schoolwide plan, therefore, must describe the strategies the school will utilize to attract and retain 
highly-qualified teachers. 
 

Description of strategies to attract highly-qualified teachers to high-need schools Individuals Responsible 

 
 

 

 


