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CHAPTER ONE: INTRODUCTION
INTRODUCTION

The New Jersey Department of Education’s website indicates that its mission is to provide

leadership to prepare all students for their role as citizens and for the career opportunities of the

21st Century. This educational mission is made more complex by the prevalence and intensity of

problems students bring to schools. These problems include high risk behaviors, such as alcohol,

tobacco and other drug use, harassment, intimidation and bullying, and other forms of violence.

In support of this mission, Rowan University’s Center for Addiction Studies and Awareness

(CASA), funded through the New Jersey Department of Education (NJDOE), applied the “social

norms approach” in 36 New Jersey middle schools and 29 high schools, for two years each,

during the 2005-2010 school years. The social norms approach has become an accepted,

proactive prevention model used in a variety of school settings across the country. The target

behaviors addressed in the New Jersey Social Norms Project were harassment, intimidation and

bullying in participating middle schools and alcohol, tobacco and other drug (ATOD) use in

participating high schools.

The goal of the New Jersey Social Norms Project was to use established social psychological

principles concerning the influence of group norms on student behavior for the purposes of

reducing the targeted student behaviors in the participating schools. Reports from the social

norms research literature indicate that regardless of the actual incidence and prevalence of a

problem, perception of the pervasiveness of the problem behavior typically exceeds the actual

problem (see “Social Norms Theory and Research” section in this chapter). Since student

behavior is influenced by students’ perceptions of the behavior of others in their peer groups, the

project was designed to shift behavior in the direction of actual peer behavior. Students were

made aware of behavioral norms in specific problem areas, through media and marketing

campaigns conducted in each school. The campaigns contributed to the creation of environments

free from at-risk behaviors, which helps students focus more clearly on academics, and

contributes to their success in and out of school.

The preliminary analysis of the evaluation data indicates general positive findings from project

implementation. However, the final research report was not available at the time of publication

of these materials.
SOCIAL NORMS MANUAL AND ACCOMPANYING TOOL KIT

The positive research findings and feedback from project schools served as the impetus for the

development of materials that can be used by all middle schools and high schools to establish

social norms programs. This manual and the other materials in the tool kit provide all

information necessary for middle schools and high schools to become self-sufficient in initiating

and continuing a social norms campaign. The manual and all other materials included in the tool

kit are in the public domain and may be duplicated, as needed. The Social Norms Tool Kit

includes the following materials:

· Compact Disc (CD) containing reproducible forms and documents, four (4) paper and

pencil version of the social norms surveys (High School Survey-Short, High School

Survey-Long, Middle School Survey-Short and Middle School Survey-Long) and

corresponding analysis files, two (2) electronic versions of the surveys, eight (8) poster

templates, and two (2) PowerPoint Presentations.

· Social Norms Manual (also on the CD).

· Social Norms Surveys (Appendix A of the manual and on the CD).

· Social Norms Monthly Reminder Planning Calendar with generic poster templates

(example in Appendix I and entire calendar in tool kit).

· Social Norms Paper Survey Analysis Sheets (on the CD).

· All Forms and Documents (Chapter Seven in the manual and on the CD).

· Two PowerPoint Presentations (Appendices F and G of the manual and on the CD).

This manual is designed to guide schools through the process of planning, implementing and

evaluating a social norms approach for the prevention of substance abuse in high schools and

harassment, intimidation and bullying in middle schools. The manual is intended to be used in

conjunction with the tool kit materials for the effective implementation of a social norms

campaign. Each section within each chapter explains a specific aspect of a social norms

campaign. The primary topics addressed in this manual are identified below.

· Social norms theory and research;

· Overview of the New Jersey Social Norms Project;

· Obtaining administrative, faculty, and community support;

· Planning a social norms campaign;

· Components of social norm campaigns, including survey administration and analysis;

· Evaluating a social norms campaign; and

· Sustaining a social norms program.
TERMINOLOGY

There are four terms used in this manual that warrant definition:

· Social norms approach is defined by H. Wesley Perkins, PhD (2003) as a proactive

prevention program that communicates "the truth about peer norms in terms of what the

majority of students actually think and do, all on the basis of credible data drawn from

the student population that is the target" (p. 11).

· Binge drinking is defined as having "five or more drinks in a row on at least one occasion

in the last two weeks." (Wechsler, Henry; Lee, Jae Eun; Kuo, Meichun; Lee, Hang 1999).

· Bullying is defined as “systematically and chronically inflicting physical hurt and/or

psychological distress on one or more students.” (The Menninger Clinic 2004).

· Misperception is defined as "the gap between 'perceived' and 'actual' [behaviors]."

(Berkowitz, 2004, p. 5)
HOW TO USE THE MANUAL AND TOOL KIT

The chapters in this manual are designed to help middle school and high school staff understand

the step-by-step activities involved in implementing a school-based social norms project. The

manual also has been created to guide the schools in the use of all tool kit materials. The

materials were developed based on the experiences from implementing the New Jersey Social

Norms Project between 2005 and 2010.

The dry-erase monthly reminder planning calendar that is part of the tool kit has been designed

for school staff to re-use yearly. It provides staff with monthly social norms campaign reminders

and ideas to use for poster messages. The poster templates in the calendar are not specific to any

school and do not include any statistics. When school staff are creating messages to be used on

posters they should always include school specific statistics based on the student surveys results

for that school.

Below is detailed information on the content and materials to be found in the manual and how

they should be used to guide the implementation of tool kit materials:

· Read and review the manual, using each section as a guide to the background and

practical application of the social norms approach. The manual includes detailed

information for implementing the student survey, media campaign, and coordinating with

the community to increase the success of the program.

· The following information is found in the manual and on the CD in the tool kit, as

appropriately noted in each of the points below:

· School Planning Team Contact Sheet – This worksheet, contained both in Chapter

Seven of this manual and on the CD, can be used to maintain all contact

information on the school planning team members (refer to Chapter Three of this

manual for more detail on the school planning team).

· School Planning Team Meeting Minutes – This worksheet, contained both in

Chapter Seven of this manual and on the CD, is meant to be used as a guide for

discussion topics for team meetings. Topics may include upcoming social norms

events, challenges encountered in previous social norms activities, new ideas and

the delegation of roles for future social norms activities.

· Marketing Outline – This worksheet, contained both in Chapter Seven of this

manual and on the CD, is an outline for planning social norms activities

throughout the school year. Plans can change throughout the course of the year,

but having a plan for implementing the marketing campaign makes for a more

directed program (refer to Chapter Six of this manual for more information on

social norms marketing).
· School Information Data Sheet – This worksheet, contained both in Chapter

Seven of the manual and on the CD, provides an easy way for schools to collect

demographic information (e.g., grade, number of students), so that survey data

can be analyzed using different variables.

· Middle and High School Parental Consent Forms – As required by N.J.S.A.

18A:36-34, all schools must receive active parental consent in order to survey

students. Sample consent forms are included both in Chapter Seven of this

manual and on the CD. Changes to the form, such as adding the school name,

should be made electronically and then printed for distribution to students.

· Middle and High School Press Releases – During the New Jersey Social Norms

Project, a press release for middle and high schools was used for distribution by

participating schools. This release is included in both Chapter Seven of this

manual and on the CD; however, changes to the form, such as adding the school

name, should be made electronically. This release can then be sent by the school

to local media outlets, as appropriate.

· Social Norms Overview PowerPoint – This PowerPoint presentation, which can

be found in print in Appendix F and on the CD, is designed for use at a 

board of education or faculty meeting to provide an overview of the social norms project.

· Surveying PowerPoint – This PowerPoint presentation, which can be found in

print in Appendix G and on the CD, can be used to provide an overview of the

surveying process (both electronic and paper). More details about surveying and

the survey question rationale are provided in Chapter Four, as well as in

Appendices B and C.

· Poster Templates – There are four (4) poster templates for middle schools and

four (4) templates for high schools. One example of a middle school poster and

one example of a high school poster can be found in Appendix H and all poster

templates can be found on the CD. Schools are welcome to create their own

templates, but the ones included allow for schools to simply add their own text

and messages. Microsoft Publisher is required to view and edit the templates on

the CD.
SOCIAL NORMS THEORY AND RESEARCH

The social norms approach is based on research conducted on misperceptions of student peers' alcohol intake, and was first introduced by H. Wesley Perkins and Alan Berkowitz (1986).  Perkins and Berkowitz (1986) found that overestimation of drinking norms led to an increase of drinking rates on some college campuses. 

Michael Haines was one of the pioneers of the approach on college campuses. He was the

architect of a 10-year project conducted at Northern Illinois University from 1988-1998, to study

the effects of the social norms campaign on harmful drinking on the college campus. After the

implementation of the social norms campaign for six years, findings from the program evaluation

included “a reduction in binge drinking of more than one-third (35 percent). During this same

period, the national college binge-drinking rate remained essentially unchanged, with the most

recent binge drinking rates [as of 1996] virtually the same as the rates in 1989” (Haines, 1996, p.

9).

This approach is different from other prevention programs, in that it systematically highlights the

positive decisions that students are already making, as opposed to using more negative

approaches (e.g., “scare tactics”). The social norms theory “assumes that much of our behavior

is influenced by how other members of our social group(s) behave, and that our beliefs about

what others do are often incorrect” (Berkowitz, 1999). Aforementioned studies on perceived

norms have concluded that students who overestimate actual norms tend to have higher rates of

personal use of alcohol; thus, it was postulated that an attempt to correct misperceptions should

lower personal use of alcohol. Kypri & Langley (2003) note “the tendency to overestimate the

extent of peers' drinking behavior may make those drinking heavily less likely to view their

drinking as problematic but, rather, as normal and therefore acceptable behavior” (p. 829).

Misperception of drinking norms is a continuing force in perpetuating excessive drinking. B. E.

Borsari and K. B. Carey (1999) explain that, in general, students tend to overestimate the average

amount of alcohol consumption for their peers, which perpetuates the misconstrued notion that

excessive drinking is the norm. In instances where misperceived norms were corrected, it

significantly reduced the percentage “of students who perceived binge drinking as the norm

(from 69.7% to 51.2%), and resulted in corresponding reductions in self-reported binge drinking

behavior of 8.8% (from 43.0% to 34.2%)” (Haines & Spear, 1996, p. 134).

Perkins (2003) proposed that misperceived norms, which lead to increased rates of actual alcohol

consumption [or bullying], could be viewed from three perspectives:

1.  Heider's (1958) attribution theory;

2.  Social conversation mechanisms; and

3.  Cultural media.
Below are explanations of the three perspectives that focus on the use of alcohol among youth; however, these perspectives also apply to the psychology of bullying: 

· Attribution Theory

Fritz Heider's (1958) attribution theory focuses on how individuals infer the causes of other

people’s behavior, and assumes that humans are “naïve scientists,” continuously seeking the

reasons for why others behave as they do. The inferences people make about these reasons are called attributions, and two types of attributions are possible. One type of attribution is called an “internal attribution,” which refers to a situation in which we believe that something about an individual’s personality is the root cause of his or her behavior. The other type of attribution is an “external attribution,” where we infer that the cause of a person’s behavior resides in the situational context in which the behavior occurs. The research literature indicates that individuals generally prefer making internal attributions; that is, there is a strong tendency to see behavior as rooted in the personality of the individual. Thus, students tend to see alcohol use by others as due to their internal characteristics, and they tend to overlook the situational pressures that may be instrumental in the choice to use alcohol. Perkins (2003) mentions that, “we simply tend to assume that what we have observed of others on occasion is what they normally do if we have no other concrete basis to think otherwise” (p. 7). Thus, the attribution theory helps to amplify and maintain the misperceptions that students hold in regard to the norm of alcohol, tobacco and

other drug use and other behaviors, such as bullying.

· Social Conservation Mechanisms

High school parties attract a diverse population of individuals seeking to engage in the social

aspects of teenage life. While attending a party, a student might encounter an intoxicated

teenager, and come across others who have been drinking moderately or not at all. However,

throughout the next day conversations are likely to focus on the intoxicated and uninhibited

individuals from the night before. Thus, by only recalling the extreme cases of inebriated and

uninhibited peers, students are helping to perpetuate the misperception that excessive drinking is the norm and that it is what “everyone does” or notices as a significant event. This dynamic also applies to bullying, for example, where an individual might recall the fight that happened during recess, as opposed to the overwhelming majority of students peacefully socializing or playing together.
· Cultural Media and Influences

Cultural media also plays a role in circulating misperceptions about the frequency of drinking in youthful populations. Young people are exposed to mixed messages, for instance, in magazines, movies, and the news that help to promulgate the idea that drinking is the norm for society, while parents and educators try to correct these misperceptions. For instance, in 2001 it was found that more youths (ages 12-20) than adults of legal drinking age were exposed to alcohol advertisements (The Center on Alcohol Marketing and Youth, 2002).

Bonnie et al. (2003) have explained that most alcohol messages present drinking in a "positive light,” and portray alcohol use as a normal part of adult and teenage social life. Commercials and advertisements for alcoholic beverages tend to appeal to the 12-20 year old population and help disseminate inaccurate information on the norms of alcohol use in this population. 

Additionally, the products of the video game industry are commonplace in American households. Technological advances in these games are exposing children to more “real-life violence.” In a study conducted by Irwin & Gross (1995), second-grade students who were exposed to aggressive games, as opposed to non-aggressive games, displayed increased physical and verbal aggression during a free play period after game exposure.

Cultural media have an impact on perceptions of students; often creating misperceptions. Based on Perkins’s research, it is easy to understand why there is the misperception that “everybody” or “all adolescents” behave in a certain way. A misperception occurs “when there is an overestimation or underestimation of the prevalence of attitudes and/or behaviors in a group or population" (Berkowitz, 2004, p. 7). There are three types of misperceptions to contend with when implementing a social norms project (Center for Applied Research Solutions):
1. Pluralistic ignorance – When a majority of individuals falsely assume that the majority of their peers act differently than they do. 

· Example: “Even though I choose not to drink, everyone else at the school gets drunk every weekend.”
2. False consensus – When students assume others are similar to themselves, when they are not.

· Example: “I drink heavily on the weekends, so everyone else at school must do that, too.”
3. False uniqueness – When individuals exaggerate the difference between their behaviors and others’ behaviors.

· Example: “I am the only one in the school who doesn’t drink; there is no one else like me.”
Peer influence and conformity pressures on young individuals contribute to the common

tendency for them to espouse the attitudes and behaviors (whether positive or negative) of their

peers (Perkins 1997). To gather this information, one must tap students' perceptions of their

peers’ alcohol use (or other behavior of concern) in order to assess whether perceptions of

alcohol use are inconsistent with reality (i.e., actual alcohol use) and the extent to which these

misperceptions influence personal alcohol use. Both male and female students, from abstainers to

frequent heavy drinkers, perceive higher rates of alcohol use, even though the norm for actual

alcohol intake is much lower (Presley et al. 1996; Baer, Stacy & Larimer, 1991; Perkins 1997;

Perkins 1999; Kypri & Langley 2003; Fearnow-Kenny, Wyrick, Hansen, Dyreg, & Beau, 2001;

Novak & Crawford 2001). Exaggerated beliefs may “serve to excuse or exacerbate risky

drinking problems and pose an order of resistance to prevention efforts” (Baer et al., 1991, p.

585). Because of peer influence and conformity, it is important for schools to adopt

comprehensive approaches to prevention that target all aspects of students’ daily lives, which

includes exposure to actual norms of problem behaviors that exist in the school and in the

community in order to change the misperception that “everyone” is engaging in the problem

behavior.

To underscore the impact of misperceptions on alcohol use, it is important to understand the

origins of these misperceptions. Thombs, Olds, & Ray-Tomasek (2001) examined adolescents'

perceptions of college-student drinking and found that 50.8% of students surveyed (7th to 12th

graders) thought that consuming five drinks in a row was the norm at college parties. Upon

deeper analysis, it was found that students averaging “D” grades or below, “those at higher grade

levels, those not living with both parents, career and technical education students, and boys were

more likely than students in other categories to perceive high-risk drinking to be the collegiate

drinking norm at parties” (p. 495).

It is possible that these perceived norms are a reflection of the messages that are being conveyed

to students via television and reality shows, interactions with college students and word of

mouth. Since it has been noted that early adolescent drinking is correlated with continued alcohol

use, abuse and dependence in adulthood (Guo et al. 2002), it can be a beneficial prevention

strategy to correct misperceptions of alcohol, tobacco, and other drug use among high school

students and students in lower grades, since the average age of first use is approximately 12

years of age (American Medical Association, 2007). The imperative for prevention with high

school students is underscored by the finding by Guo et al. (2002) that a majority of high school

seniors did not view their high frequency, weekend binge drinking as high-risk problem

behavior.
Several recent large scale reviews suggest that prevention approaches can be successful in reducing drug use (Botvin et al 1995; Gottfredson 2001; Gottfredson et al 2001; Hansen and O'Malley 1996), conduct disorder, and general delinquent behavior (Gottfredson et al 2001; Lipsey and Wilson 1993; Tremblay and Craigh 1995).  Social influence programming (those focusing on resistance skill training and often including norm setting activities) and 
comprehensive programming (similar to social influence programming, but also targeting more general decision-making skills) have been the most successful approaches for reducing substance use (Wilson et al 2001).
By promoting the actual norms of the school population, students and those in the community are

better aware of their misperceptions. An article titled “Is everybody really doing it?” written by

Dr. Valerie LaMastro and first published in the NJEA Review (May 2008), describes the New

Jersey Social Norms Project. The article succinctly provides relevant theory, current research,

and information on social norms campaigns that are particular to New Jersey (see Appendix D

for the text of this article).
COMPONENTS OF A SOCIAL NORMS MARKETING PROGRAM

In the 1990s, the Montana Department of Public Health and Human Services approached experts

at the University of Montana (UM) with the idea of developing a program that could potentially

reduce smoking initiation among adolescents in the state. With the assumption that it is better to

prevent smoking than to develop programs to help individuals quit, Jeffrey Linkenbach and his

colleagues at UM developed a primary prevention program ultimately entitled “MOST of Us are

Tobacco Free.” As with other social norms efforts, the primary focus of MOST of Us was to

educate Montana youth about the actual smoking norms among their peers.

Baseline surveys conducted for the project indicated that 70% of Montana youth were smokefree, a fact that was emphasized throughout all aspects of the campaign. According to the MOST of Us campaign Web site, “Pre- and post- campaign surveys found that after the eight-month campaign, 7% fewer teens reported first time cigarette use in the intervention area of the state than did teens in the rest of the state which was used as a control area. This represents a 41% difference in the proportion of teens who were first time smokers in the pilot area as compared to the remainder of the state (2000 and 2001 Youth Tobacco Phone Surveys).”

Listed below are the seven steps that the MOST of Us creators identified as essential for program

success, followed by an explanation of each step (Linkenbach, 1999).

· Planning and Environmental Advocacy.
· Collecting Baseline Data.

· Developing Social Norms Messages.

· Planning for the Marketing Strategy.

· Pilot Testing and Refining Materials.

· Implementing the Social Norms Campaign.

· Evaluating the Social Norms Campaign.

Planning and Environmental Advocacy

In his overview of the Montana Model of Social Norms Marketing, Linkenbach (2003) notes that

the initial step in planning a successful social norms intervention is “Planning and Environmental

Advocacy,” which involves assessing the efficacy of any previous programs that had been

implemented in order to affect the target behavior. In the case of most middle and high schools,

this would involve evaluating pre-existing or co-existing programs, such their substance

prevention models, or any bullying prevention efforts that had been undertaken, regardless of

whether or not they took place in the context of the abovementioned formal programming. With

respect to ATOD prevention, Linkenbach (2003) notes that students in one of the middle schools

in which he was implementing a social norms program had recently completed another ATOD

prevention program, and that his initial research revealed that there was “confusion or overlap”

between the social norms messages and the drug refusal messages in the other program. As a

result, nearly one quarter of the students were unable to grasp the message of social norms

program. Therefore, it is important to remember that many students, particularly those in middle

school settings, may not have attained the critical thinking and analytical skills necessary to

effectively understand competing messages.

Of more importance, the effectiveness of the social norms programs depends to a large degree on

the consistency of messages and practices throughout the program. Considering that adolescents

receive many conflicting messages about the drug and alcohol use of their peers (e.g., media

stories that frequently report the increasing percentages of students using substances or the

aftermath of such use), it is vital that we know what other type of information student’s receive.

Linkenbach (2003) notes that in order to ultimately conduct an empirically valid assessment of

the outcome of a social norms effort, the evaluation needs to take place in an environment where
only one type of prevention method is being utilized. If a school were already using other

approaches, it would be impossible to tell whether any observed outcomes were based upon the

use of social norms or upon the use of other types of programming. For more information about

integrating the social norms approach with other existing prevention programs, please refer to

Chapter Three: Coordinating and Integrating the Social Norms Approach with Existing

Programs.
Collecting Baseline Data

The second step of the Montana Model involves collecting baseline data on the behavior(s) to be

targeted, a process which is at the heart of the social norms approach. Linkenbach (2003)

recommends “triangulating” data from the social norms surveys with any other drug and alcohol

or behavioral data collection surveys that are available to the school. This process would

facilitate making comparisons between different types of survey questions, and might also enable

evaluators to fill in any information “gaps.” He notes that qualitative data, such as data based

findings from focus groups or structured interviews with students, could be a valuable

supplement to quantitative data gathered through social norms surveys. Another interesting,

albeit anecdotal, method of tracking attitude change involves collecting news stories or editorials

that “relate to key incidents or shifts in the public conversation related to the objectives of the

program” (Linkenbach, 2003, pg. 194). Thus, if an editorial comment were to appear in the local

newspaper about the drinking habits of high school students, it might be studied with an eye

toward any misperceptions or inaccuracies that were included, and could possibly serve as one

small barometer of how the issue is perceived by people in that area; in other words, “everybody

is drinking,” when that is often not the case. Similarly, school newspapers also could be

monitored to ascertain student opinions that might not be assessed completely by survey

methods.

Message Development

The messages developed for the social norms marketing materials constitute the third step of the

Montana Model. Social norms expert H. Wesley Perkins originally drafted many of the

messages developed for campaigns in the New Jersey Social Norms Project schools, but students

also can develop messages, rather than having an expert or a teacher develop them. The most
important aspect of the messages used, according to Haines (1997) is that they be “positive,

inclusive, and empowering.” When reading the messages, the target audience should come away

with an optimistic feeling, as one does when one feels personally validated or has one’s own

beliefs confirmed. Additionally, it is critically important to structure the messages as closely as

possible to the specific characteristics of the intended target audience. When working with a

largely adolescent population, “catchy” phrases and short and simple messages are likely to be

attended to better than overly wordy messages that contain too much information. An informal

voice is likely to be most effective in reaching the adolescent population, and the messages

should strive to convey statistical information in a clear and understandable manner. For

example, a high school message used during the New Jersey project was, “Just the facts…83%

of us think tobacco use is NEVER a good thing!” In one of the middle schools, a message that

was used was, “The truth is…Most of us treat others with respect!” For more sample messages,

refer to Chapter 4: Developing Social Norms Messages.

Marketing Plan

The fourth step of the Montana Model involves developing a marketing plan to communicate the

messages to students in a variety of ways. According to Linkenbach’s guidelines, the

development of the social norms marketing plan “begins by seeing things through the eyes of the

target population and designing strategies to place the product in front of the consumer,” (pg.

197). High levels of consistent exposure to social norms messages are necessary to maximize

campaign effectiveness. Using a variety of venues to convey the messages, within budgetary

constraints, also is important. Many participating middle and high schools have used a variety of

posters, flyers, giveaways, games and other methods to get the normative message across to the

students. Poster templates can be found on the CD included with the tool kit. Other methods are

described in Chapter 4: Developing Social Norms Marketing and Media Campaign.

By using different and varied techniques over an extended period of time (e.g., the school year),

audience interest remains strong and the potential to reach the maximum number of students with

the information is realized. In this stage of program implementation, Linkenbach (2003) notes

that it is important that the program not be undermined by those who question its messages or by

those who provide information that is contradictory to the social norms messages. In the case of
a school setting, for example, it would be important to know the degree to which faculty support

the social norms campaign, and the ways it was discussed or characterized in their classrooms.

Pilot Testing and Refining Materials

The fifth step of the Montana Model involves pilot testing campaign materials by conducting

focus groups composed of the intended audience, and using feedback from these groups to refine

and revise messages and materials. This process is typically used by consumer marketing and

advertising experts prior to “launching” a campaign, but might prove impractical in many real

world settings in which social norms messages are being used. When adolescents are the target

audience and adults are primarily developing the campaign, using focus groups might be an

especially valuable step, because adolescents represent their own “subculture” and may view

things very differently from the way in which adults would see them. However, Linkenbach

(2003) notes that the input from focus groups should never supplant solid scientific information.

So if a choice must be made between creating a message that is appealing to the target group and

maintaining the integrity of the social norms message, the choice should be to focus on the latter.

Nonetheless, focus groups composed of the intended target audience provide valuable insights

into perspectives that may be different from the prevailing points of view or provide ideas for the

effective presentation of these messages, and as the campaign progresses in the selected schools,

obtaining such input is advisable and will help structure a particularly effective campaign.

Campaign Implementation

Campaign implementation constitutes the sixth step of the Montana Model. In this step,

feedback about the campaign is consistently collected and utilized to help shape future endeavors

and social norms media campaigns. Linkenbach (2003) notes, that a well-constructed social

norms campaign will typically “catalyze public discussion and disbelief,” because

misperceptions are so pervasive and the information correcting them is often initially rejected.

Thus, the “paradigm shift” that is at the heart of social norms may take a considerable period of

time to accomplish. More information about campaign implementation is found in Chapter 4:

Developing Social Norms Marketing and Media Campaign.

Campaign Evaluation

The final stage of a social norms effort, as envisioned by the Montana Model, is an ongoing

evaluation process in which the effectiveness of campaign materials is examined and necessary

refinements or changes are made. It is important to emphasize that the development,

implementation and evaluation of a social norms campaign designed to change something as

complex as health behavior will necessarily be a time consuming and effort intensive process.

The social norms approach to behavior change is not a “quick fix” method, but rather a method

wherein meticulous attention to detail and efforts implemented consistently over an extended

period of time will help to create a school environment that is most conducive to the better health

and social well-being of the students, and ultimately, the communities in New Jersey. More

information about social norms campaign evaluation can be found in Chapter 5: Evaluating a

Social Norms Project.
APPLICATIONS OF THE SOCIAL NORMS THEORY

Due to the documented successful applications of the social norms theory for influencing the

behavior of collegiate students, great promise was evident for this approach to be successful in a

variety of other settings and populations, including applications of the approach to behaviors of younger age groups. For instance, in 1998 this approach was first implemented to reduce alcohol and tobacco use in a high school in Illinois. The social norms model was adjusted for the high school population in two ways:

1) It was critical that nonuse was the norm (due to the students’ ages); and

2) Exposure of the campaign extended to faculty, staff, parents, guardians, and the

community.

Evidence of the reduction of self-reported alcohol and tobacco use in the Illinois high school

project served as an impetus to expand this approach to encompass health and social justice

issues, and eventually to bullying issues within the middle school population.
CHAPTER TWO: OVERVIEW OF THE NEW JERSEY SOCIAL NORMS PROJECT

BACKGROUND

New Jersey students daily face a wide range of academic and nonacademic issues that affect

their performance in the classroom. Considering the negative outcomes that peer victimization

and alcohol, tobacco, and other drug (ATOD) use can have on students’ development and school

performance, it is important for educators to remain diligent regarding these concerns.

There are different types of peer victimization, including physical victimization, where one

student causes bodily harm to another; verbal victimization, which is generally teasing or

harassing another student with words; and relational victimization, where students purposefully

exclude another person from a group, spread gossip, or engage in other actions which can harm a

student’s reputation, self-esteem or sense of well-being. Since schools are often places where

peer victimization occurs and school staff are often confronted with the ramifications of ATOD

use, it is important that they are equipped with knowledge and proactive prevention models for

adequately preventing and addressing problem behaviors.

In 2005, the New Jersey Department of Education partnered with Rowan University’s Center for

Addiction Studies and Awareness to administer the New Jersey Social Norms Project, in an

effort to provide schools with proactive prevention tools by extending the social norms program

to high schools and middle schools in New Jersey. Eighteen middle and high schools in New

Jersey were selected to be the first cohort of schools to participate in this initiative. The

participating schools were located throughout the state, encompassing urban, suburban, and rural

areas. The number of New Jersey schools taking part in the program had expanded to 29 high

schools and 36 middle schools by the time the project concluded in 2010.
PURPOSE OF THE PROJECT

The purpose of the New Jersey Social Norms Project was to change high-risk student behavior, in part, by uncovering the norms that promote positive student behavior in relation to alcohol, 

tobacco, and other drug use in participating high schools and bullying in participating middle schools in New Jersey. The objectives for the project are listed below:

New Jersey Middle Schools

1.   To reduce bullying and victimization in participating schools from all regions (i.e.,

central, northern, and southern) and settings (i.e., rural, suburban, and urban) in New

Jersey.

2.   To reduce students’ misperceptions of the bullying behaviors.

New Jersey High Schools

1.   To reduce alcohol, tobacco and other drug (ATOD) use in participating schools from all

regions (i.e., central, northern, and southern) and settings (i.e., rural, suburban, and urban)

in New Jersey.

2.   To reduce students’ misperceptions of ATOD use.
COMPONENTS OF THE PROJECT

Annual surveys were conducted first to establish baseline data on the students’ behaviors in each

school and, then, subsequently to quantify the effect that the program had on changing the

behaviors of students within each school. Schools that participated in the program received

reimbursement for media campaigns, survey administration and analysis, and travel expenses to

trainings. Statewide trainings and technical assistance were regularly provided and were readily

available through CASA.

The core components of this program, which are described in detail throughout Chapter Four,

included a pre-planning stage characterized by the development of a school planning team,

obtaining administrative and faculty support, and securing adequate funding. After organizing

these foundational elements of the project, surveying, developing social norms messages, and

implementing a marketing and media campaign were the remaining components of the project.
PROJECT EVALUATION FINDINGS

The following evaluation results are only preliminary findings and only reflect schools that

participated over a two-year period, from the fall of 2008 to the fall of 2009, referred to as

Cohort 2 schools. All of the data and findings are from Connell, Negro, Pearce, Reilly, and Fera

(2009). The final evaluation report will be made available to the public at a later date.

The middle school and high school surveys used in the New Jersey Social Norms Project were

originally developed by H. Wesley Perkins (refer to Chapter One: Social Norms Theory and

Research). Prior to the second year of implementation, CASA evaluators, with support from the

NJDOE, developed new versions of the surveys based on the existing social norms theory and

research. These versions of the surveys were used during the subsequent years of the New

Jersey Social Norms Project. The revised surveys make it possible for schools in New Jersey to

administer the surveys free of charge.

Middle School Evaluation Findings

Data and Measures

The results reported below are of constructs that can be confidently compared across the initial

surveys and the new version of the surveys. A number of bullying related constructs were

developed to ensure ease of comparison. These constructs included separating the type of

victimization and bullying behaviors into four categories: any, physical, property, and emotional.

These constructs were created for both student experiences with victimization and bullying and

students’ perceptions of peers’ experiences with victimization and bullying. Students also were

asked about any avoidance tactics that they use in order to avoid bullying, and who they would

tell about being bullied.

Self-Reported Behaviors

Any Victimization/Bullying: Students were asked about their experiences with a wide range of

behaviors. First, students were asked if they had been victimized in any of the ways described

below, in the three months prior to the survey. Students were also asked whether they had

perpetrated the same behaviors in the three months prior to the survey. The victimization

behaviors included: being hit, pushed, or shoved; being threatened with a beating; having your

belongings stolen or damaged, being teased in an unfriendly way; being excluded from a group;

being called hurtful names; and, having an unkind rumor spread about you. The bullying

questions included the same behaviors, from the perspective of a perpetrator.

Physical Victimization/Bullying: Physical victimization in the first survey is measured by being

hit, pushed, or shoved. Physical victimization in the second survey administration is measured

by the variables of being hit, pushed or shoved and having someone use force to get something

from you. Physical bullying is measured in the same ways as victimization, only with the

respondent as the perpetrator.

Property Victimization/Bullying: Property victimization and bullying on the first survey are

measured by having your (i.e., the student’s) belongings damaged or stolen. Property

victimization and bullying in the second survey use two separate items: having one’s property

damaged and having one’s property stolen.

Emotional Victimization/Bullying: Emotional victimization and bullying were measured using a

variety of questions, which were the same for both victim and perpetrator and were the same on

both surveys. Students were asked whether they had ever been: threatened with a beating; been

teased in an unfriendly way; been excluded from a group; called hurtful names; and had an

unkind rumor spread about them. Students also were asked if they engaged in these behaviors to

assess the amount of emotional bullying at school.
Perceptual Behaviors

The same constructs were used to measures students’ perceptions of their peers’ experiences.

Students were asked whether these things happened to other students in the three months prior to

the survey and whether other students engaged in these behaviors in that same three-month

period. The perceptual constructs measure perceptions of peers’ victimization, physical

victimization, property victimization, and emotional victimization. Perceptual constructs also

measure perceptions of peers’ bullying behaviors, including any bullying, physical bullying,

property bullying, and emotional bullying.

Other Constructs

Avoidance Tactics: Students often take it upon themselves to avoid situations and people that

they believe may lead to victimization. Cohort 2 students were asked whether they avoided a

series of places within and around the school. These places included the hallways; lunch/the

cafeteria; bathrooms; and other places on school property. Two composite measures were

constructed to determine how many students were avoiding any place within the school and to

examine the number of students who skipped school or class in the three months prior to the

survey in order to avoid a bully. It is noted that while the same avoidance tactics were asked on

both surveys, the wording was slightly different between the two sets of questions, and,

therefore, any comparisons should be made with caution.

Telling Adults: Students were asked about their willingness to tell various people about threats

made to them, either in the form of bullying or in the form of weapons being brought to school.

Students were asked whether they would tell the following people of these threats: the principal;

a teacher or a counselor; a police officer; a parent or adult family member; or a friend. In

addition, a composite measure was constructed for both telling adults about being bullied and

telling adults about seeing a weapon. While data was collected on students telling friends about

bullying and seeing a weapon in school, this construct only addresses data on students telling

adults (i.e., the principle, a teacher, a counselor, a police officer, a parent and an adult family

member).

Analytic Technique

In order to assess any changes in behavioral and perceptual trends between the two survey

administrations, z-tests for differences between proportions with separate variance were

estimated. This method was chosen for two reasons. First, many of the results are best

understood in terms of the percentage of students who engaged in a particular behavior, making

proportions testing a good choice. Second, because there was no guarantee that the same

students took the survey at both administrations (it is to be expected that many new students will

be taking the survey as they enter middle school and others leave), a separate variance estimate

was the most conservative estimate. The results of these tests are described below.

Survey Results

Victimization

Table 1 shows the comparison of results of victimization experiences between the first and

second survey administrations. In all but one instance, students reported a lower level of

victimization at Time 2. This stands for self-reported bullying victimization as well as for the

constructs testing whether a student reports being the victim of a bullying behavior. The only

type of bullying that did not exhibit a decrease is property bullying. This could be for one of two

reasons; 1) It is possible that the incidence of property victimization increased; or 2) It is more

likely, however, that the change in measurement between surveys affected property victimization

more than other types of victimization. At Time 1, students were asked whether they had

something damaged or stolen, whereas at Time 2, these two victimizations were made up of

separate questions. It is possible, therefore, that either the Time 1 survey underestimated the

amount of property victimization or the Time 2 survey overestimated the amount.
Table 1: Self-Reported Victimization Experiences

	
	Time 1
	Time 2

	
	N = 1,060
	N = 961

	
	%
	%

	Ever Been Bullied**
	66.0
	54.3

	Report Any Victimization*
	80.8
	76.4

	Physical Victimization***
	45.3
	36.4

	Property Victimization***
	30.6
	43.0

	Emotional Victimization***
	75.2
	67.0

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


Students also were asked about their perceptions of their peers’ victimization experiences. Table

2 shows the comparison between student perceptions at Time 1 and at Time 2. In all cases,

students report lower perceptions of peers’ victimization at Time 2, indicating that the social

norms campaign had an impact on correcting misperceptions.
Table 2: Perceptions of Peers’ Victimization

	
	Time 1
	Time 2

	
	1,060
	961

	
	%
	%

	Report Any Victimization**
	93.9
	88.8

	Physical Victimization***
	79.6
	57.1

	Property Victimization*
	63.3
	56.0

	Emotional Victimization**
	92.5
	83.8

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


The decrease is especially meaningful, since schools did not create messages about all behavior;

most schools picked messages for their social marketing campaign based on five or six questions

from the survey. These decreases suggest that the power of a social norms campaign is such that

it can have an impact on more than the behaviors initially discussed.
Bullying
Table 3 shows the comparison in students’ self-reported bullying behaviors, both before and after the implementation of the social norms campaign. Z-tests between the two time periods should that students reported fewer bullying behaviors of any kind (p<.05), less physical bullying

(p<.01) and less emotional bullying (p<.01). There is not a change in the amount of self-reported

property bullying, but these results suggest that very little property bullying was

happening in the schools
Table 3: Self-Reported Bullying Behaviors

	
	Time 1
	Time 2

	
	1,060
	961

	
	%
	%

	Report Any Bullying*
	61.0
	55.2

	Physical Bullying**
	32.2
	44.8

	Property Bullying
	11.1
	10.2

	Emotional Bullying**
	54.0
	34.0

	±p<.10; *p<.05; **p<.01; **p<.001
	
	


As with victimization, students’ perception of peers’ bullying was measured at both time periods.

These results can be seen in Table 4. Just as with actual self-reported bullying, perceptions of

peers’ bullying is also lower at Time 2 when compared to Time 1 for any reported bullying

(p<.01), physical bullying (p<.05), and emotional bullying (p<.001). Perception of peers’

property bullying did not decrease between the two time periods, but continued to be much lower

than perceptions of other kinds of behavior.
Table 4: Perception of Peers’ Bullying Behavior

	
	Time 1
	Time 2

	
	1,060
	961

	
	%
	%

	Report Any Bullying**
	90.6
	82.8

	Physical Bullying*
	76.9
	71.6

	Property Bullying
	37.3
	38.3

	Emotional Bullying***
	88.6
	69.9

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


Avoidance Tactics

Since unsupervised spaces are considered to be the most high risk locations for student

victimization, in light of the fact that staff and teachers are not readily available to help mediate

or deter bullying, students were asked whether they avoided certain areas in and around school

because of fear of being bullied. As mentioned previously, students were asked about avoidance

tactics differently at the two survey administrations. Despite attempts to ensure that the

constructs being measured were the same at both time periods, examination of the two surveys

suggests that these questions may not be as similar as originally thought. In the Time 1 survey,

students were asked if they had done a series of things to get away from a bully, including not

gone to the bathroom; not gone to lunch; avoided a hallway; and, avoided some other place in

school. In the Time 2 survey, questions were much more precise, and asked students if they

avoided certain places because they thought someone might hurt them. These places included

hallways; parts of the school cafeteria; school bathrooms; and, other places inside the school.

Because of the differences in emphasis between the two surveys, these results are presented as

descriptive only; statistical analysis was not conducted and no comparisons are made between

the two time periods. Table 5 shows these results.

While it is difficult to statistically test between the two time periods, some patterns emerged.

“Un-owned” school spaces, places where there is no guardian tasked with stopping bullying

(e.g., the bathroom) or places where there is no clear directive for who is in charge of

maintaining order (e.g., the cafeteria), are places that the students avoid because of fear of
victimization. Policies that address this issue can be beneficial to all members of the school

community, since they help to ensure that school norms and expectations are applied evenly.
Table 5: Avoidance Tactics

	
	Time 1
	Time 2

	
	1,060
	961

	Hallway
	9.9
	12.6

	Bathroom
	5.5
	13.6

	Cafeteria
	1.4
	13.9

	Other School Places
	16.9
	16.1

	Avoid Any Space
	11.9
	10.1

	Skip Class or School
	30.1
	35.7

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


Telling an Adult

One goal of all teachers and administrators is to ensure that their students feel comfortable

talking to them when there is a problem. The social norms campaign tried to reinforce the

availability of school staff for such issues by using messages aimed at supporting students’

decisions to seek help from adults for problems, such as bullying. Students were asked whether

they would tell an adult (i.e., the principal, a teacher, a counselor, a police officer, or a parent) as

well as a friend about being bullied or about seeing a weapon at school. Table 6 reports the

results for both questions.

Overall, students reported a high level of willingness to tell an adult about being bullied or about

seeing a weapon. The most striking change between the two time periods is students’

willingness to tell a police officer or a security guard about either situation. Also interesting is

that most students reported being willing to tell an adult before telling a friend. This is

meaningful, because it suggests that students recognized the importance of the situations and the need for getting adult help to deal with them.
Table 6: Telling an Adult

	 Tell if being bullied…

	
	Time 1
	Time 2

	
	1,060
	961

	
	%
	%

	Principal**
	64.4
	72.9

	Teacher/Counselor
	81.0
	82.9

	Police***
	24.5
	43.8

	Parent±
	71.9
	75.4

	Friend**
	53.0
	69.5

	Any Adult*
	92.5
	89.1

	 
Tell if see weapon…

	
	Time 1
	Time 2

	
	1060
	961

	
	%
	%

	Principal
	86.7
	86.5

	Teacher/Counselor**
	76.7
	85.3

	Police**
	71.6
	80.2

	Parent**
	66.6
	80.1

	Friend***
	41.7
	68.7

	Any Adult**
	96.5
	92.9

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


As discussed in Connell, Negro, Pearce, Reilly, and Fera (2009), four trends are evident after

examining the results of student surveys for two groups of participating middle schools. First,

students vastly overestimated the amount of their peers’ negative behaviors. Second, students

experienced bullying and victimization differently, based on gender and age. Girls are more

likely to be both cyber victims and cyber bullies (Cyberbullying Research Center, 2010),

whereas boys are more likely to perpetrate and fall victim to physical bullying (Chapell,

Hasselman, Kitchin, Lomon, MacIver, and Sarullo, 2006). Despite these differences, both boys

and girls reported high levels of emotional victimization and bullying, suggesting that while

students are internalizing moral codes against certain behaviors, there are some moral codes that

warrant increased attention. Because emotional bullying leaves scars that cannot be seen, many

underestimate its long-term affect on youth. New research developments, however, make it clear

that the negative effects associated with being the victim of emotional bullying can have long lasting consequences for youth, including depression and mental health disorders. Emotional

bullying is a behavior that needs more attention, particularly since physical bullying is the typical

stereotype of “bullying.”

The trends are related. According to the results described above, a social norms campaign can

reduce both self-reported behavior and perceptions of peers’ behavior. This is especially

important because it lends credence to the theoretical approach underpinning the social norms

approach: that students will change their behavior to align with their perception of their peers’

behaviors. While it is not possible to use the current data to test whether the behaviors behavior

or perceptions changed first, the research literature suggests that once students were able to

correct their perceptions of their peers’ behavior, their own behavior improved. The social

norms campaign addressed this finding by promoting positive student behavior, and the findings

support that the campaign achieved the goal of reinforcing the pro-social behavior of the students

and correcting misperceptions. 

High School Evaluation Findings

Data and Measures

Students were asked about a variety of behaviors, included self-reported substance use and

perceptions of peers’ substance use. Students were also asked about their experiences with using

alcohol and marijuana; students who reported using the substances were asked whether they

experienced a variety of consequences for their use, both good and bad. Experiences with

substances at school also were examined, with students reporting on the ease of obtaining

specific substances and the extent to which their friends shared these substances. Finally,

students were asked about their willingness to tell an adult about seeing drugs on the school

campus. Each of these constructs is described below.

Self Reported Measures

Substance Use: Students were asked about two types of substance use. First, students were

asked whether they had used any of the identified substances in their lifetime. The identified

substances were cigarettes, smokeless tobacco, alcohol, marijuana, inhalants, hallucinogens,

prescription drugs (without a prescription) and any other illegal substance. Second, students

were asked how often they had used the substances in the month prior to the survey. Student

response options were not at all, once or twice, a few times a week, or every day. The responses

of once or twice, a few times a week, and every day were combined to create a variable for

students who reported some use of the substance in the thirty days prior to the survey. Each of

these measures is examined separately below.

Consequences of Alcohol Use: Students were asked whether or not they experienced a series of

consequences as a result of their alcohol use. Students were asked about both positive and

negative consequences associated with the use of the alcohol. Consequences associated with

alcohol use were getting sick, help getting away from your problems, fighting, letting you have

more fun, getting you into trouble at school, getting you into trouble at home, missing school or

work, making you feel better about yourself, getting in trouble with the police, and feeling more

at ease with others.

Consequences of Marijuana Use: Students were asked whether or not they experienced a series

of consequences as a result of their marijuana use. As with alcohol use, these consequences

could be positive or negative. Consequences associated with marijuana use were making it hard

to remember things, it was relaxing, making you do poorly in school, making you lose control of

yourself, and, missing school or work.
Perceptual Measures

Perceptions of Others’ Substance Use: Similar questions were used to measure students’ perceptions of peers’ substance use as were used to measure self-reported use.  Students were asked how many of their peers they believe had used a list of substances, from a list of substances, in the three months prior to the survey.  Responses options were none; some; or, all.  The substances identified were cigarettes; smokeless tobacco; alcohol; marijuana; hallucinogens; prescription drugs (without a prescription); and any other illegal substance.  
These data identified the number of students who believed that none, some or all of their peers were regularly using substances.

Ease of Access

Friends Access: One way that youth have access to substances is through sharing with their

peers, since students cannot legally access the two most used substances (i.e., cigarettes and

alcohol) and obtaining illegal substances is very difficult. Therefore, students were asked

whether their friends had offered to share cigarettes, alcohol, and marijuana.

School Access: Students also were asked whether it was possible to get each of several

substances at their school. These substances were cigarettes, smokeless tobacco, alcohol,

marijuana, hallucinogens, prescription drugs (without a prescription), and any other illegal

substance. The students who answered that it was possible to get the substances at school were

asked how easy it would be to obtain them. It should be noted that this measures students’

perceptions of how easy it is to obtain these substances, not how easily one could actually get

these substances at school.

Telling Someone

Seeing Drugs: Students were asked whether they would tell an adult if they saw drugs on

campus. The adults were identified as the principal, a teacher, a counselor, a police officer or

security guard, and a parent or family member. Students also were asked about their willingness

to tell their friends if they saw drugs on campus.

Seeing a Gun: Students were asked whether they would tell an adult if they saw a gun on

campus. The adults were identified as the principal, a teacher, a counselor, a police officer or

security guard, and a parent or family member. Students also were asked about their willingness

to tell their friends if they saw a gun on campus. Since much of the drug trade includes violence,

there is a possibility that it could spill over into schools. As such, the willingness of students to

inform responsible adults is important so that those adults are responsible for the safety of

students.
Seeing Another Weapon: Considering the possibility that guns might not be the only weapon

students encounter while at school; students were asked about their willingness to tell an adult

about seeing a knife or other weapon on campus. Adults need to be aware of the presence of

these weapons for safety purposes. The adults were identified as the principal, a teacher, a

counselor, a police officer or security guard, and a parent or family member. Students also were

asked about their willingness to tell their friends if they saw another weapon on campus.

Analytic Technique

The results from the surveys help school staff understand the experiences and behaviors of

students at the participating schools. Because schools included in this evaluation administered

only one survey, it is not possible to find causal relationships. As such, the descriptive statistics

for all of the constructs were reported in this evaluation. In addition, chi-square analyses were

conducted in order to test for differences between gender and grades. In light of research

suggesting that substance use is conditioned by both gender and age, these analyses will provide

school administrators and staff with more information to help in implementing effective

prevention and intervention plans.

Survey Results

Self-Reported Measures

Table 7 provides data on the percent of students who used each substance in the thirty days prior

to the survey. As can be seen in this table, students report significantly less alcohol use at Time

2 (p<.01). Tobacco use and marijuana use appears to increase slightly. There is no change in

students who reported using other illegal substances.
Table 7: Self-Reported Substance Use

	
	Time 1
	Time 2

	
	2,254
	1,732

	Last 30 Days…
	%
	%

	Tobacco*
	11.7
	14.2

	Alcohol**
	44.6
	35.8

	Marijuana**
	9.0
	16.6

	Other Illicit Drugs**
	5.7
	14.1

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


Students were asked about their experiences with several negative consequences that can occur

while drinking. Figure 1 shows the breakdown of how many students who reported drinking in

the year prior to the survey actually experienced these consequences. Students reported

significantly less fighting (p<.01), getting into trouble at home (p<.01), getting into trouble with

the police (p<.01), and getting sick (p<.001). This suggests that when students do drink, they are

more likely to regulate their drinking and to practice harm reduction.

Figure 1: Negative Consequences of Alcohol Use
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±p<.10; *p<.05; **p<.01; ***p<.001

As students get older, they will need resistance skills to continue to navigate an environment

where they will be frequently presented with opportunities to use or abuse substances. Table 8

examines the change in resistance skills between the two surveys. At Time 2, a significantly

higher number of students report that it would be easy for them to say no to cigarettes (p<.01) and alcohol (p<.01).

Table 8: Resistance to Substances

	
	Time 1
	Time 2

	
	2,254
	1,732

	Saying no to…
	Time 1
	Time 2

	Cigarettes**
	74.6
	83.4

	Alcohol**
	63.4
	71.3

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


Perceptual Measures

Students were asked to estimate how many of their peers abstained from substance use in the

month prior to the survey. The substances were cigarettes, alcohol, marijuana, and other illegal

drugs. Students were struggling with misperceptions of their peers’ substance use, but these

results indicate that they were improving their estimates when it comes to peers’ alcohol use

(p<.01).

Table 9: Perceptions of Others’ Drug Use

	
	Time 1
	Time 2

	
	Students in grade…
	People your age…

	
	2,254
	1,732

	How many do NOT use…
	%
	%

	Tobacco*
	6.3
	4.7

	Alcohol**
	3.6
	5.6

	Marijuana**
	12.1
	8.2

	Other Illicit Drugs
	22.5
	20.7

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


The lack of significant findings for tobacco and marijuana could be related to the slight

differences in the way that the question was asked. When students were asked about people their

age at Time 2, it is possible that they were thinking about students their age that they knew (as in

the students in their grade), or they could be thinking about students their age in general, which

could lead to higher estimates. There is, however, no way to unravel the differences using

statistical analysis.

Telling Someone

Students also were asked about their willingness to tell a variety of adults if they saw drugs at

school. Table 10 reports these results. No clear pattern emerges. On the one hand, students

were more likely to tell their parents or another adult relative about seeing drugs (p<.01) at Time

2. Students were also more likely to tell a friend about seeing drugs at Time 2 (p<.001). On the

other hand, students reported less willingness to tell other adults about drugs. These questions

were asked in the exact same way at both survey administrations, so the change in survey cannot

be responsible for these results. Further examination is needed in order to fully understand why

students reported an increasing reluctance to tell many of the adults in their lives about seeing

drugs at school.
Table 10: Telling an Adult About Drugs

	
	Time 1
	Time 2

	
	2,254
	1,732

	Tell an adult about drugs…
	%
	%

	Principal**
	39.2
	25.4

	Teacher or Counselor**
	52.4
	38.0

	Police Officer**
	34.2
	27.9

	Parent or Adult Family Member**
	35.2
	50.9

	Friend***
	40.8
	83.0

	Any Adult**
	62.3
	57.0

	±p<.10; *p<.05; **p<.01; ***p<.001
	
	


Conclusions on ATOD Use and the Social Norms Project

Also discussed in Connell et al (2009), the results indicate that the implementation of a social

norms campaign has had the greatest affect on student alcohol use compared to other drug use.

After exposure to the social norms campaigns, reported alcohol use decreased and student

perceptions of peers’ alcohol use became more accurate. Furthermore, students reported fewer

negative consequences when they drank alcohol, suggesting that students may have engaged in

harm reduction and more carefully monitored their own drinking. This is especially important in

light of the positive habits students can form related to drinking in their high school years, which

are likely to serve as protective factors upon entering college and becoming of legal drinking

age.

The evaluations findings are less clear for tobacco, marijuana, and other drug use. However,

there is the possibility that these results are more artifacts of the change in the survey than they

are indicative of increased substance use. For example, other illicit drug use is measured very

differently between the two time periods, and despite attempts to statistically compare the data

using the best known methods, it is possible that the two measures do not equate. Influences on

students related to substance use also are very strong; not only are students dealing with their

own perceptions of their peers’ behavior, but there are forces actively trying to force drugs on

students.

One of the important uses of the results is to engage students in a discussion. As early

adolescents, they are still acquiring the skills and habits that they will need to successfully make

good decisions regarding ATOD use in the future. The social norms campaign assists students

by providing information that supports pro-social choices.
CHAPTER THREE: PLANNING AND ORGANIZING A SOCIAL NORMS PROJECT

OBTAINING SUPPORT

Faculty, staff, and administrators have a wide range of demands each day of the academic year.

It can be difficult to create “buy-in” since there are so many demands on school personnel;

however, establishing a committed social norm marketing campaign team and a vision that

evokes the existing positive student behaviors is important for building momentum and

maintaining support for this a social norms marketing campaign. To explain the social norms

approach and gain support from others, it is important to first become familiar with the history,

theory, terminology, and components associated with the social norms approach. The

PowerPoint Presentations and articles provided in the manual and the tool kit are designed to aid

in sharing the information and generating enthusiasm for this approach to colleagues and

community representatives. Arenas for sharing this information can include school board

meetings, faculty meetings, in-service training programs, parent teacher organization meetings,

and municipality meetings.

For supportive documentation and research, please review the links below for additional

information on the social norms theory and on social norms projects that have been implemented

in other parts of the nation (these links are current at the printing of this manual):

1. Hobart and William Smith Colleges (Alcohol Education Project) 

http://alcohol.hws.edu/

This website gives information about the history as well as practical application of social

norming both at the college level as well as at the secondary school level.

2.  Higher Education Center for Alcohol and Other Drug Prevention (HEC)

www.edc.org/hec/socialnorms

The HEC website provides current information on publications, research, and trainings

geared to prevention of ATOD use as well as violence prevention
3.  National Social Norms Resource Center

www.socialnorms.org

The National Social Norms Resource Institute, currently housed at the University of

Virginia works to promote, evaluate, and disseminate current social norms research.

4.  MOST of Us

www.mostofus.org

MOST of Us is a social norms marketing firm based in Montana. This group has applied

social norming to other aspects of health, wellness, and safety, such as the use of seat

belts while driving.
SCHOOL PLANNING TEAM

It is essential to have a school planning team whose members are invested in successful project

outcomes and committed to overseeing the implementation of the social norms program. Key

staff to consider for a school planning team, based on the New Jersey Social Norms Project,

includes but are not limited to:

1.  Student support services staff;

2.  Student assistance coordinators;

3.  Child study team members; and

4.  Supervisors of curriculum development.

Vital to the success of the program are collaboration and follow-through among staff in the

building and the involvement of community members. School planning teams could be

expanded to include, for example, teachers, municipal alliance members, parents, and students in

order to best plan and coordinate services. Having team members from a variety of settings

provides more opportunities for institutionalizing the approach and for the campaign to have

maximum exposure beyond the school setting.

An ideal goal is to have the project transcend the boundaries of the school building and become

evident in multiple aspects of the students’ environments, which increases exposure and eventual
internalization of the social norms messages to reduce targeted behavior. School planning team

members from the community can facilitate media contacts to reach a larger audience and

influence the perception and behavior of both students and adults. Each team member brings a

unique set of expertise and connections that will be valuable in project implementation.

School planning team members are responsible for planning and organizing the project. It is

recommended that the team meet at least once a semester to discuss the current status of the

campaign and the actions to be taken in the following months. This includes obtaining support

from administrators, faculty, and community members, securing funding and integrating the

project into the educational program. Specific aspects of the planning stages that can be

delegated among the team members include the following:

1.  Educating faculty, staff, parents, and community members on the social norms theory and

the purpose of the project;

2.  Meeting with the school business administrator to discuss options to secure funding (e.g.,

school budget, including Elementary and Secondary Education Act funds, Municipal

Alliances);

3.  Contacting local businesses to request monetary or product donations to operate the

project; and

4.  Incorporating the project into current prevention modalities and the curriculum.

Once appropriate support has been secured and organizational tasks completed, team members

first project implementation task is to plan and administer the student survey. Key tasks that

should be delegated to a member of the school planning team during this segment of the project

include:

1.  Informing parents of the survey process;

2.  Distributing and collecting parental consent forms, pursuant to N.J.S.A. 18A:36-34; and

3.  Planning survey administration, including the coordination of time with school staff to

survey students in the computer labs, if applicable (see Chapter Four: Administering

Student Surveys).

Once the survey data have been analyzed, the team members plan and assist in implementing the

media campaign to maximize exposure of the messages, which are created from the survey

results. School Planning Teams also will continue to assess the success of the campaign and

assist in making modifications, when necessary.

COORDINATING AND INTEGRATING THE SOCIAL NORMS APPROACH WITH

EXISTING PREVENTION PROGRAMS

While a social norms campaign can be an effective prevention strategy, it most likely will be

implemented in the context of other school prevention initiatives. In order to properly integrate a

social norms project with other prevention programs, it is important for all projects to maintain

an emphasis on positive behaviors. The social norms approach blends best with other proactive

methods explained in Chapter Four, in the section titled “Developing the Social Norms

Marketing and Media Campaign.” In stark contrast to this approach would be scare tactics that

distort the dangers of alcohol consumption and attempt to curb high-risk drinking behaviors

through exaggeration, which have been found to be ineffective (Jansen et al., 1992; DeJong,

2000), and may result in lowered credibility of the message and the sender among the target

audience. Similarly, the positive effect might be diminished when pairing normative messages

with a “crushed car” demonstration, which could be considered a scare tactic, the week before

the senior prom. Maintaining the project’s integrity involves coordinating the project with other

programs that stress proactive prevention strategies and positive behavior.

Social norms campaigns tend to work well with programs such as “Character Counts,” which

encourages positive social behavior. Incorporating the social norms approach with programs

designed to “catch students doing something good” is a good combination. If a student is

acknowledged for going out of his or her way to invite another student to join a lunch table or a

group, the student is exemplifying one of the possible norms of the school, especially if that

school has chosen a message about including others. Additional ideas for incorporating the

social norms approach into the school curricula and integrating the social norms approach into

extracurricular school events, such as a school carnival and a parade, are identified in Chapter

Four.

To reinforce the effects of social norms campaigns beyond high school, initiatives such as

“Project Graduation” also can be coordinated with social norms activities. These activities can

include giving students items that remind them of the norms as they are graduating high school.

Backpacks, t-shirts, or other items given to students as they head off to college, a job, or the

military can have the norms printed on them so students will continue to see the norms, even

though they will not be returning to the high school. Magnets with the norms can be useful for

students to leave for their parents to remind them of how the norms played a role in the

community.

CHAPTER FOUR: IMPLEMENTING A SOCIAL

NORMS CAMPAIGN

PARENTAL CONSENT

Each year survey data is collected and analyzed to obtain the actual norms of the student body.

The data is obtained via a local computer-based survey or a paper survey designed to tap target

behaviors (e.g., bullying behavior and ATOD use), which serves two purposes for the social

norms program:

· Determines the content of the normative messages that are delivered to the school via a print

media campaign and contests or giveaways; and

· Serves as a means to measure the effectiveness of the program in reducing both

misperceptions and actual behavior.

The social norms marketing messages are based on self-report surveys, which Berkowitz (1999)

has found to be reliable and accurate, on the condition that the survey is perceived to be

confidential and anonymous. Overall, surveys provide schools with reliable student norms for

healthy behaviors.

The survey administration process described in this manual has been designed to protect each

student’s privacy. Students do not put their names on the survey and no one will know how a

particular student answers the questions.

According to N.J.S.A. 18A:36-34, all schools must obtain written, active parent/guardian consent

for student surveys that reveal personal information (e.g., mental and physical problems; illegal,

anti-social, self-incriminating and demeaning behavior). Parents must be given the opportunity

to review the survey prior to administration. In order for the survey to be a credible indicator of

the student body’s perceptions and actual behavior, a high response rate and parental consent

form approval rate is important. The importance of having a large number of students

completing the surveys and participating in the campaign cannot be underestimated. There is no

“magic number” that schools must achieve to implement a successful social norms campaign, but

it is critically important to have enough students take part in the survey, as possible, to lend

credibility to the messages. School administrators must feel comfortable with the student

representation in the survey results to extrapolate the messages that will apply to the general

school population. For example, if a student views a message that “86% of us feel safe in our

school!” that message will carry more importance when it is based on a survey of 100 students,

rather than 10 students, especially in a large school. It is important for schools to determine the

rate of participation for students to believe the norms are representative of their peers. During

the New Jersey Social Norms Project, it was discovered that students who did not believe the

presented norms, were often the students who did not take the survey. Getting parental consent

from a majority of the students can seem difficult, but by using methods presented later in this

chapter, it may become a much easier process.

Not only is it important to have a large number of student participants, it also is important to

have a group of participants that reflects the demographics of the school. While posters should

never include messages by race, gender or grade, for evaluation purposes it is critical to know

that the students who were surveyed represent the school’s population. In some schools, there

may be a situation where there is only one student of a certain race who takes the survey. In this

case it would be prudent not to separate the data by race to avoid being able to identify a specific

student according to his or her answers.

Parents must “opt-in” for their student to take the survey, not “opt-out” to exclude him or her from the survey. This requirement entails distribution and collection of parental consent forms, which are included in Chapter Seven of this manual and on the CD. Make sure to keep accurate records of the students who have permission to survey. The parental consent forms must remain on file at the school for as long as student records are required to be maintained according to N.J.S.A. 6A:32-7. A copy of the parental consent statute, N.J.S.A. 18A:36-34 can be found in Appendix E. Please refer to the New Jersey Legislature’s website for any changes or updates to the active parent consent law at http://lis.njleg.state.nj.us/.

Suggested Distribution and Collection of Parental Consent Forms

1.  Parental consent forms can be distributed and collected in homerooms. Homeroom

teachers can keep track of all students that have returned the signed forms and continually

hand out additional forms to reach the highest return rate. It has been found that when an

incentive is added (e.g., first five homerooms that return all consent forms win a pizza

party), the response rate increases.

2.  Send the parental consent forms home in a “beginning of the school year packet” or in

weekly envelopes.

3.  Place a link to the parental consent form on the school Web site with a reminder.

Example below:

Attention Parents

The [INSERT NAME OF SCHOOL] is implementing a proactive prevention

project. The project is a research-based program that uses surveys and a school-wide

marketing campaign, based on the findings from the survey, [INSERT

TARGET BEHAVIOR (E.G., BULLYING IN M.S. AND ATOD IN H.S.)] Your

student has been given a parental consent form to participate in the Social Norms

survey. In order for your student to participate in this worthwhile project, the

letter must be signed by the student’s parent or guardian and returned to the

school no later than [INSERT DATE.] If you are choosing not to give permission,

the form also should be signed and returned, indicating that the student does not

have permission to survey. Thank you for your cooperation! If you have any

questions or would like to view the survey by [INSERT DATE] please contact:

[INSERT CONTACT PERSON AND CONTACT NUMBER HERE]

4. Put a reminder on the district’s local television station.

5. Provide reminders at “Back to School Nights” or “Parent Teacher Conferences.”
KEY COMMUNICATION STRATEGIES FOR A SUCCESSFUL SOCIAL NORMS

CAMPAIGN

School Planning Team Communication

1.  Create a school planning team that meets regularly and establishes open lines of

communication (refer to Chapter Three for more information on the School Planning

Team).

Parent Communication

1.  Send a letter advising parents of the project and seeking parental consent for student

participation in the survey to ensure return of all consent forms no later than two weeks

prior to survey administration. N.J.S.A. 18A:36-34, Active Parental Consent can be

found in Appendix E.

2.  In addition to the letter identified in number one above, actively advise parents about the

social norms project survey results and other campaign activities through parent/teacher

conference events, Parent Teacher Association meetings, e-mails, or letters sent home.

3. Continuously update parents on the social norms project, the survey results and campaign

activities by posting information on the school Web site, in the school newsletter, or

through other media that provide a venue for communication with parents.

Community Communication

1.   Continually update the community on the social norms project through article(s) in the

newspaper, at community meetings, and/or through other media.

School and Student Communication

1.   Hang posters containing social norms messages in high traffic locations throughout the

school for the duration of the school year. Periodically change the posters to continually

grab the attention of students.

2.   Implement a wide variety of strategies (e.g., posters, contests, games, giveaways,

assemblies and other activities) intended to disseminate social norms messages to

students.

3.   Conduct three games either in individual classes or within the entire student body during

the school year. The games can be created either by school staff or developed using

ideas from this manual, as described in Chapter 4, Developing Social Norms Marketing

and Media Campaigns.

4.   Regularly communicate information about the social norms project to school staff

members at faculty meetings or through other media.

5.   Hold frequent “informal” conversations with other faculty members about the project.

“Informal” is considered any conversation outside of a faculty meeting.
ADMINISTERING SURVEYS AND CALCULATING RESPONSES

There are two methods for administering the surveys; 1) electronic survey administration

(surveys found on the CD); or 2) paper and pencil survey administration (surveys found in

Appendix A of this manual and on the CD). If the school chooses to administer the electronic

version of the survey, a classroom or other location within the school equipped with computers

that have the Microsoft Excel Software program should be designated as the survey location. If

the survey is being administered in the paper and pencil format, it can be administered in a

common period such as a study hall or health class, or a school can designate a period for all

classes to administer the survey at the same time. Standardized directions are provided below for

both the electronic and the paper and pencil versions of the surveys, and are also included on the

CD.

Both the manual (Appendix A) and the CD contain two versions of the middle school survey and

two versions of the high school survey (four total surveys). The “long” versions of both the high

school and middle school surveys, which can only be administered in the paper and pencil

format, include all of the questions that a school would need to run a successful social norms

campaign and additional questions that may help the school with other types of prevention

programming and assessments. The “short” version of both the middle and high school surveys

contains only questions that are required to complete a social norms program.

These surveys have been slightly modified from the social norms surveys used in the New Jersey

Social Norms Project. The surveys included in Appendix A of this manual and on the CD do not
include the questions that were used solely for research purposes in the New Jersey Social

Norms Project. The surveys included in this manual and the CD only include the questions that

are relevant to a social norms campaign or for program planning purposes.

A series of questions are included at the end of each survey that ask students to provide

responses regarding the implementation of and exposure to the social norms campaign in the

school. Prior to the first administration of the survey only, a decision must be made on the status

of these questions (see the survey questions below and see Appendices B and C for survey

rationale and the survey questions).

The following survey items about exposure to the social norms campaign are from the middle

school survey:

1.   While you were at school, have you seen or heard information about how students at this

school treat each other?

2.   If YES, where do you recall seeing or hearing this information?

3.   In the last month, how often do you recall seeing or hearing these messages about how

students at this school treat each other?

The following survey items about exposure to the social norms campaign are from the high

school survey:

1.   While you were at school, have you seen or heard information about student use of

alcohol, drugs, or tobacco use?

2.   If YES, where do you recall seeing or hearing this information?

3.   In the last month, how often do you recall seeing or hearing these messages about student

use of alcohol, drugs or tobacco?

Since students will not know how to respond to these survey items or may inaccurately respond

because they have not been exposed to the school’s social norms campaign, it is important to

consider how they will be treated in the first survey administration. Some options are described

below. The preferred method is for the survey administrator to inform students not to answer the

questions. Since the survey items are not numbered, this can be done by posting the questions

that students should not answer for all students to see. Alternatively, the survey administrator

could instruct the students to answer the survey items and use the responses as an internal control

(e.g., as a measure for gauging the degree of reliability of student responses to survey items), or

the data from these items could be compared with responses from subsequent survey

administrations to aid in assessing reliability of responses or in providing baseline data for

analyzing either perceptions of current activities or future increases or decreases to these items;

however, these options have little technical utility and can cause confusion. Whichever option is

chosen, this issue must be given consideration prior to the first survey administration to avoid

confusion and support reliable survey results.
Things to Remember in Planning Survey Administration

1.   The surveying should take place, at a maximum, over a a two-week period of time.

2.   The surveys should be administered at the same time of the year, every year, preferably

early in the fall.

3.   When planning to administer the surveys, avoid holidays and competing activities.

Things for Survey Facilitators to Remember During Survey Administration

1.   Do not get too close to the students unless they have specifically asked you a question.

Some students will get nervous and think that you are trying to see their answers.

2.   If more than one student asks you the same question, make sure that you answer the

question in the same way.

3. If a student asks a question because they do not think a response choice reflects their

answer, remind them to answer as closely as possible to their response.

4.   If a student is continually disruptive, it is okay to ask him or her to stop filling out the

survey and to leave the room, especially if the student is having a negative effect on peers

trying to complete the survey.

Steps for Administering the Surveys Electronically

A personal computer (PC) running Microsoft Windows XP that includes both the Access 2003

and Excel 2003 software programs, or more recent versions of these programs, is required to use

the electronic version of the survey.
Preparing Student Computers

1.    Identify an individual responsible for survey administration who is knowledgeable in the

Microsoft Excel Software program, since the analysis of survey data is performed in the

Excel program (see step 18 below).

2.    If a school chooses to use the electronic version of the surveys, the computers that will be

used must be prepared for survey administration prior to students entering the room or prior

to students completing the survey.

3.    Since the computers that schools will use for survey administration probably will have multi-purposes, it is recommended that a separate user account be created for survey administration.

4.    There are two ways for a school to save the surveys on the student computers, as described

below:

a.   Schools can create a separate user account for the survey to prevent unauthorized

access to the survey and the entry of undocumented survey responses, since the

survey will be accessible as long as it is on the computer. To use this method, follow

the survey administration directions beginning with step five below; or

b.   If the school is unable to create a separate user account for the survey, schools can

choose to use their current user accounts for the survey administration and continue

with the survey administration, using the directions beginning with step seven below.

5.    If a separate user account is created, only the survey administrator will know the username

and password, making the survey inaccessible once the survey sessions are completed. If the

computers intended for survey administration are networked, the information technologist of

the school can create one new user account that can be used on multiple computers at one

time and which will be used only for the survey. Be sure to use a password that students will

not easily guess.

6.    Once a new user account is created, the survey administrator will login to each computer

using the new username and password and copy the survey software onto each computer.

7.    To copy the survey software, insert the CD into each computer a student will be using to

complete the survey.

a.   The two versions of the survey are located on the CD. The survey administrator must

save the appropriate survey to each computer the students will be using. Copy the

appropriate survey (i.e., “High School Survey” or “Middle School Survey”) located in

the electronic folder on the CD titled “Electronic Surveys,” onto each computer by

dragging the file from the CD and dropping it onto the computer’s desktop.

b.   Eject the CD from the student-used computers once the survey is saved.

8.    Right click on the mouse and choose to “re-name” the survey on the student-used computers.

A recommended strategy is to “re-name” the survey on each computer numerically, (e.g.,

Middle Schools Survey 1, Middle School Survey 2, and so on).

9.    Open the re-named survey file.

10.  A student cannot start taking the surveys until the macros have been enabled on each

computer each time a student uses that computer for the survey. Therefore, click the

“security warning” button below the tool bar on each student-used computer, and choose to

“enable the macros” each time a student uses the computer to complete the survey.
Administering the Survey

11.  When the students arrive to take the survey, seat the students one per computer. After the

macros have been enabled on each computer (see step 10 above), read the standardized

directions that can be found in Appendix J of this manual as well as on the CD.

12.   Instruct the students to select both “agree” and “start survey” to begin the survey. At the end

of each series of questions, the students will be prompted to click “continue” until the survey is complete, when they will be prompted to click “finished” to close the survey.

13.   Since most schools do not have enough computers for every student in the building to use at

one time, the computers must be shared. Therefore, most schools will be administering the
survey to one group of students at a time, and when that group finishes the survey another

group of students will use the same computers. The survey has been designed so that

students will not be able to view each other’s answers. Every time a student uses the

computer to take the survey, the macros must be enabled prior to students entering the room.

Each student’s responses will be counted and added to the total number of responses entered

on each student’s computer. An unlimited number of students are able to take the survey on

a computer (e.g., 400 students could take the survey on 20 computers so that each computer

could hold 20 student’s responses; or, 1,000 students could take the survey on 10 computers,

so that each computer would hold 100 student’s responses).

14.  When the survey administration session has been completed, remember to close the social

norms survey and logoff the computer.
Saving Student Data

15.   Once all survey administration has ended for each survey session, the data from each

computer must be saved in one location to be analyzed. To access the results from each

computer, the survey administrator must login to the survey on each computer. The survey

has been developed with a password for logging in to view the student results. This

password is different from the one created by the school, as explained beginning with step

three above. To access the survey responses on each student-used computer, open the survey

and press “agree.” Then, press “administrative options,” enter the password “CASA” (use all capital letters) and click “enter.” Once logged in, you will see all of the student responses, both aggregate and individual responses (without student identifiers), to the survey items in Microsoft Excel.

16.   It is recommended that the password to access student data be changed by clicking on the

Excel spreadsheet tab titled “configuration,” and typing in the new password where “CASA” appears. Save and close the program; then re-open the program using the new password. Remember to make note of the new password.

17.   Save the data to one location either by:

a.  Dragging and dropping the data onto a USB drive;

b.  Dragging and dropping the data onto a network location; or

c.  Emailing the data to yourself by logging into an email account and attaching the

survey file.
Combining and Analyzing Individual Student Data

18.   The individual in charge of survey administration should create and save a master file of the

survey (not the survey data) onto their work PC to be used for the analysis of the data. This

master file also could be housed in a networked location.

19.   Once the student data have been saved according to step 15 above, the survey administrator

must open each saved survey to manually enter student data into the master file for the data

analysis. Login to each student survey and choose the “Report” tab to view and print the

student data from each computer. It is recommended that the survey administrator print each

report so they can easily view the data.

20.   Each student-used computer will capture multiple student responses for each survey item (as described in step 13 above) during the school’s survey period. The number of responses to each survey item must be manually added together. This will result in one set of data for

each response to each survey item to be used in the analysis of the data. The following

example will help explain this procedure. In School ABC, there are 20 computers in the

room where the survey was administered, and a total of 400 students took the survey. In the

survey item, “I belong at this school,” each computer might have a total of 10 “true”

responses and 10 “false” responses; each of these responses must be manually added to

create one set of data from 20 computers; therefore, after they have been added there will be

200 “true” responses and 200 “false” responses. The tabulation must be completed for each

response to each survey item, which will provide the total number of students selecting a

response to be manually transferred to the master file (see step 22 below).

21.   Login to the master survey file by opening the file and pressing “agree.” Then press

“administrative options” and enter the password “CASA” (in all capital letters) and click

“enter.” It is recommended to change the password on the master file (see step 18, above).

22.   To begin transferring the tabulated responses to the survey items (see step 20 above) into the master file, type the combined student data into the corresponding survey item in the “Count” column on the master file, which was created on the work PC (see number 18, above).

23.   The percentages of responses for each survey item will be automatically calculated and will

appear in the last column of the spreadsheet, the “Percentage” column. The calculated

percentage will be used to develop the messages for the social norms campaign. Please see

the section titled “Developing Social Norms Messages” in this chapter, for more information.

24.   Save the master file using the survey year as an identifier (e.g., masterfile2010,

masterfile2011) for easy identification in future evaluations. Please see Chapter Five,

“Evaluating a Social Norms Program,” for more information on program evaluation.
Steps to Administering the Surveys in Paper Format

The paper version of the survey is found in Appendix A and on the CD in the electronic folder

called “Paper Surveys.” There will be four survey options, as discussed in the section above,

“High School Survey Long-Paper,” “High School Survey Short-Paper,” “Middle School Survey

Long-Paper” or “Middle School Survey Short-Paper.” Students can use the survey to mark their

answers directly on the form with an “X,” or the school can provide an electronic scanning form

if the school has them available (this form is not included in the tool kit).

1.   Distribute the paper survey and, if applicable, the electronic scanning form. The versions of

the paper survey that appear on the CD are titled, “High School Survey Long-Paper,” “High

School Survey Short-Paper,” “Middle School Survey Long-Paper” or “Middle School Survey

Short-Paper.” Since there are several options, be sure to remember the survey you are using.

2.   Read the directions to students that are provided in both Appendix J and on the CD (the

instructions also appear on the paper surveys).

3.   Provide a large envelope for students to place their completed survey (or electronic scanning

form) so their survey answers remain anonymous.

4.   When all students have completed the survey, the designated individual must manually count

the number of student responses to each question.

5.   When the count of the number of student responses is complete, use the CD to open the

folder called the “Paper Survey Analysis.”

6.   In this folder will be four Microsoft Excel spreadsheets that correspond to the four available

surveys. These files are titled “High School Long Survey Analysis,” “High School Short

Survey Analysis,” “Middle School Long Survey Analysis” or “Middle School Short Survey

Analysis.”

7.   Once the correct analysis worksheet has been chosen, enter the count of the number of

student responses for the corresponding question, in the column titled “Number of Students.”

a.   Be sure to choose the file that matches the survey that was administered to the

students.

8.   The column to the far right is called “Percentage.” This column is locked, preventing data

entry. For each question, this column automatically calculates the student response

percentage once student response data have been entered. These percentages are used to

create the messages for the social norms campaign. See the section titled “Developing Social

Norms Messages” in this chapter, for more information.
ANALYZING SURVEY RESULTS

Once the data have been entered into Microsoft Excel, you will be able to view the percentage of

student responses to each question. For example, the tabulation of a survey item might show that

85 out of 100 students indicated that it was “mostly true” that they felt safe in their schools.

These numbers can be translated into the message, “You Told Us! 85% of students feel safe in

our school!” More information about creating messages from the analyzed survey results can be

found in this chapter under the heading, “Developing Social Norms Messages.”

Even though it is tempting to compare data from year to year, be sure to consider other

conditions or events in the school, the community, or the world that may account for a change in

data. Was there a local or world event that may have contributed to students feeling less safe in

general, not just in the school? Were a higher number of at-risk students surveyed the second

time than was the case in the first survey? If the students report feeling more safe, is there

another school initiative or conditions that could account for the change? These events do not

make the data less meaningful, but they are something to consider when evaluating data, since no

project exists in a vacuum.

As discussed in the survey administration section above, the surveys include a series of

questions on the implementation of and exposure to the social norms campaign in their schools.

These data are intended to help determine the effectiveness of the marketing materials. School

staff should analyze both the survey data and data collected through other means to provide

insights for making adjustments that increase the effectiveness of the social norms campaign. If

survey administrators have chosen to have students answer these questions during the initial

survey administration, these data can be compared to data from subsequent administrations of the

surveys, as described above and in the survey rationale in Appendices B and C.

EXPENSES

Expenses for this program will vary according to the depth of the media campaign that the school

plans to implement. It is beneficial to keep a detailed log of all funds spent during the project,

including all receipts and invoices. Below are descriptions of key cost items and sample budgets

from schools that participated in the New Jersey Social Norms Project.

The majority of expenses to be incurred by schools are the prizes and giveaways. These are used

as incentives to collect consent forms and as giveaways at social norm events held by the school

(a detailed description of events is provided later in this chapter). Expenses also may include

printing for materials and posters, and associated costs if the school chooses to use an outside

company for assistance in administering the survey.

1.   Survey: The surveys are included in this manual in Appendix A and on the CD.

However, instead of using the electronic or paper and pencil survey, schools may choose

to have students complete the survey using a commercial, Online surveying service.

Commercial, Online survey services vary in their prices and availability for this type of

project. Refer to “Administering Student Surveys” in this chapter for information on how

to use the surveys included in this manual and on the CD.

2.   Posters: Since there is no requirement for a certain size or type of poster, printing prices

will significantly vary. During the New Jersey Social Norms Project, posters were

printed at a cost of approximately $0.50 per 11”x17” full color poster. Schools used

between 25-100 copies of each poster, depending on the size of the school.

3.   Prizes: The sample budgets below show a range of costs and examples for possible prizes

and giveaways.

Each school will set their own budget and determine project expenses based on available

resources and program priorities. In the New Jersey Social Norms Project school districts were

reimbursed up to $3,500 for the first year of implementation and $1,500 for the second year of

implementation, with the expectation that project activities would be locally funded in the third

year and thereafter.

The uniqueness of the social norms approach is in the way the information is delivered to the

students. Fully utilizing existing school and student resources can minimize the costs for

implementing this program. It can help to be innovative and flexible when seeking financial

resources to support the program. Possible sources of funding include the school budget,

community organizations or local businesses. Funding generally will be needed only for prizes,

incentives and printing.

Below are two budgets that schools can use as a guide for considering the costs of their social

norms campaigns. A social norms project can be effective with either a comprehensive or a

limited budget.
 “GOLD PLAN” - Project completed with ample funding.
	Item
	Justification
	Estimated Cost per School Year

	Survey
	Use of Online, commercial survey service, where data will be analyzed and more convenient for reporting and social norms message development.   Prices vary depending on the services.
	$200 

	Posters
	Varies depending on printer.  Estimate 50 posters of four different  designs; one design for each of four messages used during the campaign 
	$200

	Prizes
	
	

	Writer pull cap pen
	500 ($ .27/ each)
	$135

	Rubber grip gel pen
	250 ($ .82/ each)
	$205

	Javalina pen
	250 ($ .48/ each)
	$120

	Screen charge - pens
	3 ($15/ each)
	$45

	Shipping/handling - pens
	One-Time Fee
	$15

	Big Bucks Pencil
	1,000 ($ .27/ each)
	$270

	Set up - pencils
	One-Time Fee
	$20

	Shipping - pencils
	One-Time Fee
	$25

	Stretch fabric book covers
	250 ($2.38/ each)
	$595

	Set-up – book covers
	One-Time Fee
	$40

	Shipping – book covers
	One-Time Fee
	$25

	T-shirts
	288 ($2.95/ each)
	$849.60

	Lanyard
	300 ($2.00/ each)
	$600

	Set up – lanyard & t-shirt
	One-Time Fee
	$30

	Shipping – lanyard and t-shirts
	One-Time Fee
	$25

	Total
	
	$3,400


“BRONZE PLAN” - Project completed with less available funding

	Item
	Justification
	Estimated Costs

	Survey
	They are included on the CD for use free of charge
	$0

	Posters
	Varies depending on printer.  Estimate for 25 of each of four different designs, one design for each of four messages used during the campaign 
	$100

	Prizes
	
	

	T-Shirts
	12 ($11.67/ each)
	$140

	Multi-use Banner
	1 ($150/ each)
	$150

	Drawstring Backpacks
	250 ($2.37/ each)
	$592.50

	Stress Balls
	225 ($1.78/ each)
	$400

	Inflatable Brears for Decorating Contest (see section, “Developing Social Norms Marketing and Media Campaigns” below)
	25 ($8.43/ each)
	$210.70

	Total
	
	$1,593


DEVELOPING SOCIAL NORMS MESSAGES

The images below provide illustrations of messages developed from quantitative data. Messages

should be kept simple, specific, and appealing. It is also important to test these messages on

focus groups of students to make sure that they will get the attention of and be understood and

believed by the targeted audience.

For schools that will be administering the survey to their students on paper, the data is manually

entered into the Excel spreadsheet that was previously described in this chapter under the

heading “Administering and Calculating the Surveys.” The Excel spreadsheet to be used to

analyze the data and provide statistics for message development is in the accompanying CD.

Messages are developed from the percentage of students who answered a question in a certain

way. In the example below, 101 total students answered the question. 77% of the students

answered that they felt they belonged in the school.
Example 1

	Question
	Possible Answers
	Number of Students
	Percentage

	1. Think about the following statements about your school and decide whether you think they are mostly true or mostly false (Responses: Mostly True/Mostly False)
	
	
	

	a. I belong at this school
	TRUE
	78
	77%

	
	FALSE
	23
	23%

	
	TOTAL
	101
	


Message extracted: 77% of us feel we belong at our school.

Example 2

	Question
	Possible Answers
	Number of Students
	Percentage

	1. Think about the following statements about your school and decide whether you think they are mostly true or mostly false (Responses: Mostly True/Mostly False)
	
	
	

	b. I think this is a good school to go to 
	TRUE
	54
	65%

	
	FALSE
	29
	25%

	
	TOTAL
	83
	


Message extracted: 65% of us think that our school is a good school to go to.

Example 3

	Question
	Possible Answers
	Number of Students
	Percentage

	1. Think about the following statements about your school and decide whether you think they are mostly true or mostly false (Responses: Mostly True/Mostly False)
	
	
	

	c. Students like to go to this school
	TRUE
	90
	72%

	
	FALSE
	35
	28%

	
	TOTAL
	125
	


Message extracted: 72% of us think that other students like to go to this school.

An important aspect of a data-based social norms message is that it must be believable and

disseminated from a credible source. Thus, it is important to cite a reliable data source (for

example: “Based on the 2009 Survey of Alcohol, Tobacco, and Other Drug Use at [Insert High

School Name]”) to explain when and how the statistical information was obtained. The

recognizable school design or logo and data source should be noticeable on all information

disseminated in order to build credibility (Johannessen et al. 1999). Haines (1996) found that

students tend to rate printed material as more credible than other sources, such as radio

advertisements and word of mouth. In order for a message to change perceptions, students must

internalize the message. Frequency of exposure combined with credibility of the source will

influence whether the message is internalized.

The logo can be the school’s logo, the school mascot or one developed by students. Having

students develop a school logo involves them in the process and helps to develop a “brand” for

and commitment to the project. It may also improve the culture and climate in the school by

developing interest among the students through their work on this project. Examples of these

posters can be found on the CD. Also, by printing a source on posters, allows them to be used

for more than one year, since that norm always will be true for that snapshot of time.

DEVELOPING THE SOCIAL NORMS MARKETING AND MEDIA CAMPAIGN

The social norms approach informs students of the actual norms through, for example, the use of

posters, flyers, and advertisements in the student newspaper, bulletin board displays, and

newsletters. A print media campaign, which provides statistical evidence that can challenge

students’ perceptions about the norms of the student body, is an inexpensive way to reach a large

population of the school. The poster templates (examples found in Appendix H and all templates

found on the CD) can be manipulated by schools to promote locally determined norms. It is

important to make sure that the posters are well maintained throughout the academic year (e.g.,

hung in high traffic areas and periodically replaced).

Additional ideas for message dissemination include the following:

1. Read messages as part of the daily announcements.

Example: Each day read a different message over the loudspeaker to inform students of

the survey results, such as:

“Results from the fall 2010 survey of 588 students at ABC Middle School found that 9 out of 10 of us agree that students should always try to be friendly with students that are different from themselves.”
2. [image: image1.emf]Display messages on an electronic message board.                                      

3. Post messages on the school district website.  For example:

“ATTENTION PARENTS

The results are in from the fall 2010 survey of [# of students surveyed] that examined the

attitudes toward and knowledge about alcohol, tobacco, and other drugs (high school) or

youth knowledge of, attitudes toward, and experience with bullying (middle school).

The survey found that…

· In an average week, most of our students do NOT consume alcohol! (high school).

· Most of our high school students – 8 out of 10 – NEVER use tobacco! (high

school).

· Most of our middle school students (3 out of 4) do NOT exclude others from a group to make them feel bad (middle school).

· [image: image42.wmf]

Respect

3 out of 4 of our middle school students think our school is a good school to attend! (middle school).”
4. [image: image43.wmf]

Tell

Place an advertisement on the local community television station.
5. Mascot Day – “Know the Answers.”

[image: image44.wmf]

Conflict

Have the school mascot walk around school quizzing students on the norms.  Students that correctly answer questions could earn free admission to the next school sporting event or receive some other reward (see Low Budget Prizes in this    

  chapter for more ideas).
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Peace


6. Print messages in the student’s agenda book.
7. [image: image46.wmf]

Justice

Use an automated phone message service.

· This is a system that allows mass phone messages 
to go to school staff, parents, and community 
members.
8. [image: image47.wmf]

Ignore

Print social norms messages on progress reports and/or report cards. 
9. Develop public service announcements featuring the positive data.
10. Place articles on social norms and social norms messages 
in the school newsletter.
11. Print messages on a monthly school calendar.
12. [image: image48.wmf]

Friend

Put messages on labels to adorn water bottles or other pre-packaged food items in the cafeteria.
13. Print messages on food tray liners. 
· Order tray covers that have a ticket 
which can be detached, and can be used one time per week. Students can detach part of the tray liner and use it in a giveaway.  At the end of the meal, each student that removes the ticket portion writes their name on it and drops it in the raffle box to be entered for a chance to win a free “cut-to-the-front-of-the-lunch-line” pass.

14. Use screensavers that provide statistics from the survey and fun facts about the school on computers throughout the school, when the computers are idle.

Ideas for Activities and Contests:

Contests and giveaways serve as incentives for students to pay attention to and remember the

messages. Normative messages can be written on promotional items, such as social norms

Frisbees, notepads, beach balls, and calculators. Contests can be held throughout the academic

year for which students are awarded prizes for recognizing and recalling the norms of the school.

Contests should be intriguing, rewarding, and educational in nature, and should engage students

in creative activities that will allow them to learn the messages. Sample contest ideas are

provided below; however, each school is at liberty to design contests and purchase giveaways

that will be most effective for the student population and that fit their budgets. Students are

encouraged to be involved in designing and creating contests or ideas for giveaways. [image: image3.jpg]
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1. Word Scramble

· For middle school students, word scrambles are a fun way to get a message across and keep the students occupied. They are especially valuable to use during unstructured times throughout the scheduled school day, (e.g., during indoor recess, after completing a test while others continue to work, or during homeroom). If these are distributed to teachers in advance, they can use them at their discretion. Free puzzle makers are available by searching the Internet.
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Unique


2. Radio Contest

· Through the use of public service announcements, statistical norms aired over the school

or local radio can inform and engage the audience. Contests can be held “on air,” where

students or community members can be awarded for their knowledge of the norms. “Call

the Homeroom” is a game where a homeroom is selected to participate in the game. If

they know the answer to a social norming trivia question, the homeroom would win a

small prize. Others have used the radio to create a game show where individual students

are invited to participate. Either the radio station or school public announcement system

can be used to broadcast the game.

3.  Design Contests

· Students can design posters, T-Shirts, buttons, or write essays based on the social norms messages. Prizes can be awarded, based on a variety of factors, including whose students designed the winning theme, the winning individual student or the top three classes. A committee of judges should include students and school staff.

4.  Crossword Puzzles and Word Searches

· Puzzle activities do not have to be restricted to social norms messages. Puzzles can

include classroom or everyday topics, and the social norms messages can be printed on

the sheet of paper that the puzzles are on. Please refer to the following pages for examples of puzzles.
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5.  Focus Groups

· Student focus group discussions provide school planning teams with valuable information

from “the source.” Through these discussions, it can be determined which poster

templates will be most effective, the activities and contests that will be most engaging,

and the giveaways and prizes that the target audiences will most appreciate. One strategy

for facilitating a focus group is to use prepared post-it notes as conversation starters to

help students express opinions. For example, one post-it note could read, “I can relate to

this poster…” Students walk around the room and put that post-it note on the poster that

they can relate to the best. Staff will be able to see which posters the students prefer.

Staff could then ask, “What made the poster relatable or non-relatable to the students.”

Once the popular and unpopular posters are identified, there can be a discussion about

the reasons the students did or did not relate to a particular poster.
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6.  Incorporation into the Core Curriculum Content Standards

Below are several ideas for infusing positive and proactive social norms messages into each school curricula adapted to the New Jersey Core Curriculum Content Standards (N.J.A.C. 6A:8).
· Art

· Use social norms messages on posters, bulletin boards, or other artistic expressions that highlight the norms of the school.

· Language Arts

· Select a novel featuring issues related to bullying, (e.g., Blubber by Judy Blume, generally used for ages 9-12), and tying the discussion to the positive behavior that is occurring in the school.  

· Use a persuasive essay can be used to have students provide evidence either for or against specific messages. This allows a teacher to teach about character, while tying it to a required core curriculum standard, and provides added opportunities for students to internalize the messages.

· At the high school level, students can write essays about numerous topics, such as the credibility of norms, current legal issues surrounding ATOD use, hazing or victimization and prevention methods they believe would be effective.

· Math

· Converting the social norms survey data into bar graphs for making positive social norms messages.  This will allow the class to more closely examine the original data, and increase the “believability” of the social norming messages as a result of student participation in the development of the messages. 

IDEAS FOR SOCIAL NORMS EVENTS

Carnival Event

A carnival can be an exciting way to promote the social norms messages. Collaborating with the

department heads in the school and with community organizations can be a way to help find

funds for an event. These events, involving many vendors and games, can be held after school or

during school hours using fewer stations. Below is an example from one school in northern New

Jersey;

Materials

1.  Rubber hand stamps.

2.  Tickets.

3.  Carnival games (i.e., ring toss, bottle toss, dunk tank, basketball shoot).
4.  A variety of small prizes (e.g., pens or pencils, beach balls, bubbles, magnetic boards, or coupons for low budget or free items, such as “no homework: passes or  “skip to the head of the lunch line” tickets).
5.  Individuals to administer the norming questions and judge the answers, conduct each game, supervise the prize collection, and carry out other events during the day.  School staff, other students, parents, community members, or anyone else who wants to get involved can perform these functions.
Procedure

Students recite up to four norms to a designated person who is supervising the game. If a student

recites one to three norms correctly he or she receives one hand stamp, and if he or she recites all

four norms correctly he or she gets two hand stamps, which can be used to play the carnival

games. Students are allowed to get help from friends, but be sure posters have been removed

from the location where the carnival is being held for the day.

Students also must answer a question about ATOD use or bullying behavior, as appropriate to

the school’s program. A correct answer wins them a chance to play a carnival game and win

tickets. The tickets can be traded for prizes or other events, e.g., jewelry making, sand art,

popcorn. The number of tickets won is determined by the difficulty level of the question as well

as the number of stamps they have. Having two hand stamps doubles the number of tickets they

receive. For example, if a student answers a simple or Level 1 question (sample below), a

student who has one hand stamp would receive one ticket. A student who knew all four norms

and, therefore, has two stamps will receive double the tickets, or two tickets as the prize for that

game.

Sample ATOD Questions and Answers

Level 1 (easy):

1.  Alcohol is a drug.

Answer: True

2.  Prescription drugs can cause addiction as well as other adverse effects, even though a

doctor might have prescribed them.

Answer: True

Level 2 (moderate):

1.  Which of the following drugs is a “downer?”

a. Methamphetamines.

b. Ecstasy.

c. Barbiturates.

d. Amphetamines.

2.  What is the legal Blood Alcohol Content (BAC) for New Jersey drivers, that are over 21 years

old in 2010? What about under 21 years old?

Answer: .08 for over 21 years old; 0.0 for those under 21.

Level 3 (difficult):

1.  Marijuana can be detected in the body for how many months after the last use?

Answer: Up to three months for heavy users.

2.  According to the 2009 Youth Risk Behavior Survey, what percentage of high school

students binge drank (four or more drinks for a female/five or more for a male in a twohou=

r period) in the 30 days prior to surveying?

Answer: 24%
Sample Bullying/Victimization Questions and Answers

Level 1 (easy):

1. It’s not bullying when it’s not physical bullying.

Answer: False.

2. Excluding someone from a group on purpose to hurt their feelings can be bullying.

Answer: True.

Level 2 (moderate):

1. Name three people in your school who can help if you or a friend is being bullied.

Answer: Teacher, counselor, principal, school resource officer.

2. Telling someone about bullying does NOT make you a tattletale.
Answer: True.
Level 3 (hard): 

1. Name 3 types of bullying. 

Answer:  physical, emotional, verbal, electronic, hazing.

2. Saying you’re sorry makes everything okay again for the victim. 

Answer:  False.
Pass – the- Norm 
This game was created by an urban middle school and was used either for physical education classes or when the weather prevented students from going outside for recess.  This activity can be held either inside or outside.

Materials

1. Large enough space for students to spread out and safely run.
2. A baton or stick (optional).
Procedure

This game can be done on a track or anywhere there is space for them to safely run. Students

form a line, as they would for a relay race. Instead of only passing a baton to the next person in

the relay, students also must recite one of the school’s social norm messages that have been

promoted in the school. Once each student has stated a message, he or she can pass the baton, or

use a “high-five,” to continue the relay race. Students should speak loudly enough so that the

staff or faculty member who is supervising can confirm if the norm is accurate. The first team to

cross the finish line wins.
EVENTS FOR KICK-OFF/NON-INSTRUCTIONAL TIME

Some schools found that having a kick-off assembly was a great way to introduce the social

norms approach to the school. Other schools have found that talking to students during non-instructional times, at various points during the year, is more effective. Non-instructional time is defined as any time students are not in an academic class. This can include lunch time, enrichment periods, before school, after school, at school functions (e.g., concerts, plays, games) and in the community. Examples of these activities follow:
Football Toss

The football toss activity was used during the New Jersey Social Norms Project.  Some schools made their own in woodshop classes, which integrated the project into the school curriculum.  Some schools borrowed from neighboring schools that already had football toss materials.  

[image: image52.wmf]

Help

Materials
1. Football Toss: It is made with two pieces of tall but sturdy wood and a hinge on the top to allow the toss to open in an upside-down V and stand on its own.  It also has approximately three moderately large holes in it for students to throw beanbags through to win a prize.  At most schools, it was painted to look like a football field, but can be painted to suit the school;

2. Bean bags;

3. Small prizes: Refer to the budget section in this chapter for free or low-cost prize ideas; and

4. Faculty, staff and students who know the social norms messages.

Procedure

1. Have a student recite a norm to the person supervising the activity, prior to throwing a bean bag. 

2. If the norm is correct, the student is allowed to throw the bean bag toward the football toss.  Successfully throwing the bean bag through one of the holes in the football toss wins the student a prize.
Spin Wheel
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Schools have either purchased or borrowed spin wheels that can be of any size.  It needs to have spaces on the wheel of 4-6 different colors.  

Materials
1. Spin wheel: See above description to make one of any size;

2. A set of questions about ATOD use or bullying behaviors (see Carnival Event for samples of each);

3. Faculty, staff and students who know the social norms messages; and

4. Small prizes:  Refer to the budget section for low-cost prize ideas.

Procedure

1. Label each color on the wheel with a topic appropriate to the school’s social norms campaign.  For example, red could for questions about alcohol, blue for questions about other drugs, green for tobacco, and purple for school policy;

2. Have the student recite a norm, then have the student spin the wheel;

3. Whatever color the arrow lands on, the student is asked a question from the category where the arrow lands (see Carnival Event in this section for sample questions); and

4. If the question is answered correctly, the student wins a prize.

Flamingo Parade

A suburban high school started a Flamingo Parade.  The school had been given 150 pink flamingos that were originally used for a non-related fundraiser.  When the fundraiser was over, the school was permitted to keep them.  Inspired by the decorative public art found in some larger cities, this school decided to take the same idea and apply it to social norms and flamingoes.  The school planning team opened the contest to students as well as school staff to increase involvement in the social norms project.

Materials

1. Plastic pink flamingoes or any item that is large enough to be decorated by students.  Another school purchased several medium-size inflatable bears that were similar to their school’s mascot.  The school’s budgets will dictate the quantity of items purchased;

2. Markers, ribbons, glitter, or any arts and crafts materials needed for students to decorate the flamingoes or other items;

3. A space to display the decorated items, which can be in a display case, an outside area, or during a school-wide parade; and

4. Prizes for the winner. One school held a “catered” lunch in the cafeteria, for winning

students, which featured a complete lunch of appetizers through dessert. The teachers on

the planning committee were the wait staff for the winner and four of the winner’s

friends. Both the food services department and the local grocery store provided food.

There was a student winner and a school staff winner. Inviting the faculty to participate

in this activity increases their support in the overall project.
Procedure

1. Make, or have a student make, an announcement inviting all students and staff to come to the guidance office (or wherever the flamingoes are stored) to pick up a flamingo (first come, first serve) to decorate for the chance to win a prize.  Rules for the contest:

a. All flamingoes must be decorated to prominently display one of the school’s social norms messages; and

b. All flamingoes must be appropriate for school (no foul language or representations).

2. Students and faculty/staff members can have approximately one week or a weekend to complete the decorating.  They must return the flamingo to the guidance office or the designated location;

3. Students and faculty/staff members hold a parade with their flamingoes during a time assigned by the administration, when they will be judged by a small group of teachers and other students.  Another option is to have flamingoes or other objects be on display, and have the panel of judges view them and select a winner; and

4. The winner will be judged on creativity and how well the norm was incorporated into the overall design.  There can be a student winner and a faculty/staff winner.
[image: image54.png]


EXAMPLE of MASCOT DESIGN

Some schools have used additional (leftover) posters to make folders, journals, and sketchbooks for their students.

Folders

Take one 11” x 17” poster, hold it landscape orientation, and fold the outsides together, folding the poster down the middle.  Open the fold and tape cardstock to the inside to make folder pouches.  These folders can be distributed to students at orientation sessions.
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Journals

Take one 11” x 17” poster, hold it landscape orientation, and fold the outsides together in the middle. Take paper of the same size and fold it into the now-folded poster so it makes pages of a book.  Staple the folded paper to the folded poster so the folds line up.
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Sketch Pad

Take two 11” x 17” posters and paper of a similar size and staple all together at the top of the posters, when held portrait style, to make a sketchbook.

Low-Budget Prizes

· “Fast Pass” to the front of the lunch line.

· “Don’t dress for gym” pass.

· [image: image57.png]


Extra credit.
· Premiere parking spot. 

· Yearbook raffle. 

· Tickets to a school dance or school sporting event.

· Free snacks or lunch at the cafeteria.  

KEEPING THE COMMUNITY INFORMED

It is important to keep the community involved with the progress the school is making through

the social norms initiative. Rather than talking about the perceived negative norms regarding

ATOD use and/or bullying behaviors, using social norms strategies provides opportunities for

school and community members to address these issues in a positive way. Below are some

means for communicating with the school and community members:

· Presentations at faculty meetings.

· Presentations at school board meetings.

· Parent Teacher Organization meetings or mailings.

· Packets given at orientation sessions.
· Poster displays in the school and community.

o Ask local businesses to display the posters in their windows.

o Ask local community organizations to display posters on community bulletin

boards.

· Displays at school events (have a display table promoting the norms of the school at

scheduled school functions).

o Movie Night – Have norms printed on tickets or popcorn bags.

o Food Drive – Have norms printed on materials where students can drop off

canned goods for holiday or other food drives.

o Sporting events, school concerts, and school plays – have a banner made for the

school’s sports fields or print the norms on the back of a program for a play or

musical concert.

CHAPTER FIVE: EVALUATING A SOCIAL NORMS

PROGRAM

DETERMINING SUCCESS

It is critical to note that the success of a social norms program can be seen as “evolutionary” as

opposed to “revolutionary.” In other words, the impact of a social norms campaign on student

behavior may not be immediately obvious. Initially, the campaign trends to generate significant

interest and discussion among the student body; this awareness is the initial step toward student

behavior change. A well-crafted social norms program gradually and ultimately modifies the

culture of a school.

As discussed in Chapter 1, under the Montana Model of Social Norms Marketing, the social

norms approach was developed as a statewide intervention designed to address a number of

public health issues. There are three phases of change that are significant for the evaluation of a

social norms program. First, individuals indicate an awareness of the campaign message. Second

there is evidence of a change in student’s perceptions of the target behavior. Third, behaviors or

attitudes change. According to the developers of the Montana Model, the awareness of the

campaign message is the “fulcrum” upon which success is based. Therefore, an evaluation of the

program will first and foremost focus upon the extent to which the student body has seen and

remembered the messages.

Self-reporting has been found to be a valid and reliable indicator for identifying significant

changes in behavior. Perceived and actual incidence rates of behavior can be quantified through

pre and post measures. Success should be measured annually and over the long term. Data

obtained for a one-year period may not be as valid as trends and patterns that may be observed

over longer lengths of implementation. Success rates will vary among school districts depending

on how well the media campaign is conducted and the degree of exposure of the norms to the

students. A significant difference in behavior (both perceived and actual rates) over the years in

decreased reported incidences of bullying and alcohol, tobacco, and other drug use, or other

target behavior, is viewed as a success. Information on this can be found both in Chapter 1:

Social Norms Theory and Research and in Chapter 2: Evaluation Findings.

After reviewing the survey data from more than one administration of the survey, evaluation

findings to examine include:

· The increase or decrease of the perceived amount of ATOD use or bullying (or other

target) behavior;

· The increase or decrease of the self-reported amount of ATOD use or bullying behavior;

· Demographics of people who took the survey;

o Was there an increase in a certain race/ethnicity represented in the sample?

o Were more at-risk students surveyed the second time?;

· The total number of students surveyed in each survey administration (e.g.., was n=25 in

Time 1 and n=350 in Time 2); and

· Current events

o Was there a major world, national or local event that contributed to students using

more or less substances, or effected how safe students felt in school?

Success can be interpreted as many different things. Empirically, often the first numbers to

change are those on perception; how students view their peers’ behaviors. A change in

perception can be attributed either to students understanding the differences between actual and

perceived behaviors (e.g., “not everybody drinks”) or they are changing their beliefs before they

are changing their behaviors. After a longer period of implementation, changes in behavior may

begin to be indicated from the quantitative data (e.g., “I choose not to drink”).

Equally important are the changes that can be observed in student behavior or anecdotes that

have been shared during the project. For example, one middle school included the notion of a

student being “caught doing good” as part of the project. A student displaying the actions that

represented the norms received a prize or public recognition. For example, a middle school

student who makes an effort to include another student at a lunch table or in a group could

receive some type of recognition for demonstrating this preferred norm. At the high school

level, students may talk less about drinking parties or substance use. Discussions and stories that

are overheard can be an early indicator that the program is having an impact.

School personnel can determine whether a change to the program needs to be made based on

both empirical data and qualitative data. Focus groups can be the most important source of

qualitative information for making changes to the campaign. In focus groups, students could be

asked why a certain aspect of the project is not working, or why a certain message is “not getting

across.”

The second time schools administer the survey students will be asked questions on

implementation to help gauge the success of the social norms marketing materials. Are students

seeing the posters? Are prizes “worth it” to students? Inquire which prizes make it worth

participating in project activities. For example, in some schools, students would believe that it

was “worth it” to participate in events and games for the chance to win a T-shirts, while in other

schools that may not be the case.

School staff should use multiple sources of data, such as survey data, focus group data,

Electronic Violence and Vandalism Reporting System Data, School Report Card Data and any

other available data to analyze and provide information to help make adjustments to increase the

effectiveness of their school’s social norms marketing campaign. In addition to adjusting the

social norms marketing campaigns, schools can use these data to assess the overall effectiveness

of the project and its messages. For example, if the school notices a decrease in bullying

incidents, it might be partially attributed to the social norms campaign.

Schools should triangulate multiple sources of data for planning the social norms campaigns.

For example, if school staff review the violence and vandalism data and find that there is an

increased incidence of bullying in the school cafeteria, staff can target that issue with campaign

messages and materials. Schools can also use other data to shape the purpose of messages that

will be used in the social norms campaigns. For example, school staff may recognize a higher

incidence of drug abuse compared to the incidence of alcohol use, from student surveys, student

referrals, conduct records or other data sources. As a result, school staff could use the data on

drug use from the social norms survey to craft messages that focus on drug use (see Chapter 4:

Developing Social Norms Messages).

When evaluating the effectiveness of school-based social norms campaigns over a period of

multiple years, staff should not rely solely on data results from the social norms surveys. It is

important to use multiple data sources when evaluating the social norms project.
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CHAPTER SIX: SUSTAINING A SOCIAL NORMS PROGRAM

PARENTAL SUPPORT AND COMMUNITY INVOLVEMENT

Students are influenced by their environment, which consists of educational experiences, family

life, and community exposure. Having all of these influential components support a common

goal and promote understanding of actual student norms will help to increase the success of

social norms campaigns. Since parents and community members may perpetuate

misperceptions, the chances of success can be increased by also informing parents and other

community members of the social norms of the students.

According to the Office of National Drug Control Policy, adolescents claim that parents have an

“enormous” effect on the decisions they make regarding ATOD use. Therefore, serving as both

positive role models and as reliable sources of information are critical roles for parents. When

schools consistently communicate information about the social norms campaign to students, it is

likely that the campaign information and messages will be discussed at home. This will help to

keep the messages active in the minds of students. It is very likely that parents are subject to the

same misperceptions about ATOD use as students, since the information available to parents

tends to sensationalize the frequency and severity of substance use among the adolescent

population. Correcting the misperceptions of parents can help to create a home atmosphere

influenced by accurate information, which will help to reinforce the messages given to students

in their school environments.

It is important to keep parents involved as much as possible throughout the process of creating

and sustaining a social norms project. Parents can provide a unique perspective on the types of

activities they think will elicit a response from their children. Parents also may have some

influence with local businesses or other community groups to help obtain support and funding.

It has become axiomatic that it “takes a village” to raise healthy and socially competent children.

Accordingly, it also is important to review a school-based social norms campaign within the

context of the wider community. For example, it has long been recognized that for college

students, the environment within which their institution is located has a significant effect on

ATOD use. When the school is in close proximity to bars and other establishments that serve or

sell alcohol, the rate of alcohol use significantly increases. However, when community leaders

and business owners combine forces to establish responsible server programs or publicize the

dangers of excessive alcohol consumption, these effects can be mitigated. Although a middle

and high school population is protected by significantly more legal restrictions than are college

students, the involvement of the wider community can still reinforce the messages of the social

norms campaign and keep the information active in the minds of students.

There are many opportunities for exposure to social norms messages in the community that

surpass the potential effects of the messages students see in school; the messages become

transformed into their daily lives. Placing posters at a local movie theatre, shopping points, and

food stores provide an arena for reaching students on multiple occasions and strengthens the

effect of the messages. Local newspaper or television stations could be encouraged to carry

stories about social norms data and related activities in the schools. A booth or information

station focusing on social norms could be included in “community day” or other festivals. Nonprofit organizations, such as Boy or Girl Scouts and Big Brothers or Big Sisters, could include discussions on social norms in their activities with youth.
CHAPTER SEVEN: RESOURCES

Included in this section are examples of activities and resources that may be useful in the implementation of a social norms campaign.  Also included are “tips and tricks” for implementing successful social norms activities.

· Please note that the resources in this chapter can be found on the CD that accompanies the manual.  You are encouraged to download, copy, and change these items as necessary to meet the needs of your school’s program.

· Additional resources that may be useful are included in the tool kit.  Refer to Chapter 1 for a complete list of all items that are included on the CD.

POWERPOINT PRESENTATIONS
1. Social Norms Overview (Appendix F)
a. This PowerPoint file is designed for presentations at school board, faculty, community, or other meetings to help obtain support for the project.  It also can be used to create awareness of the social norms approach and provide ideas for program implementation.
2. Surveying (Appendix G)
a. The PowerPoint presentation can be used to explain the surveying process to anyone involved in the project, including students who may be curious about the survey process.

PROGRAM DOCUMENTS AND FORMS

School Planning Team

The purpose of the school planning team is to guide the planning, implementation and

evaluation of the social norms program in the school. It is recommended that the team meet at

least once a semester to discuss the current status of the campaign and the actions to be taken in

the coming months. For information on team members, see Chapter 3.
	Name
	Position
(e.g., administrator, parent)
	Contact Information
(e.g., email address, phone number)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


School Planning Team Meeting Minutes  

The worksheet on the following page, available both here and on the CD, can be used to guide the discussion at team meetings.  Topics can include upcoming social norms events, challenges encountered in previous social norms activities, new ideas, and delegation of roles for future social norms activities.  Additional discussion points relevant to the school may be added to this example.
School Planning Team Minutes

Date _______________

Topics of Discussion:
I.         Upcoming Social Norms Activities/Events

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
II. Challenges Encountered in Previous Social Norms Activities/Events

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
III. New Ideas for the Social Norms Campaign

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
IV. Delegation of Roles for Future Social Norms Activities/Events

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Marketing Outline 

The outline on the following page is to be used for planning social norms activities throughout the school year.  Plans can change throughout the course of the year, but having a plan for implementing the marketing campaign of the project makes for a directed and comprehensive program.

Marketing Outline

[ENTER YEAR]

Please fill in the following fields with your upcoming campaign plans for the school year.  Remember, the plans can change, but having a plan for implementing the project helps maintain a cohesive program.

	Activities
	Month
or
Date
	Number of times
(e.g., monthly or throughout project)
	Details
(e.g., type of contest, important points discussed at meeting)

	Incentives ordered 
	
	
	

	Training, Information sessions, In-service, etc.
	
	
	

	School Planning Team Meetings
	
	
	

	Poster/Giveaway Distribution
	
	
	

	Games (e.g., including puzzles, word searches)
	
	
	

	Contests that include the requirement of message recognition
	
	
	

	Group assemblies or other school- or grade-wide activities
	
	
	


School Information Form

This form helps the school to easily see demographic information (e.g., grade, number of students), so that survey data can be broken down and analyzed by different factors.

School Information Form
I. Demographic Information

Classification

________ 9th grade

________ 10th grade

________ 11th grade

________ 12th grade

________ 5th grade

________ 6th grade

________ 7th grade

________ 8th grade

Gender

________ Females

________ Males

Ethnicity

________ Hispanic

________ Non-Hispanic
Race 

________ American Indian/Alaskan Native
________ Asian
________ Black/African American
________ Hispanic

________ Native Hawaiian or Other Pacific Islander
________ White
II. School Culture
Mascot _________________________________________________

School Colors ___________________________________________

School Catch Phrase(s) ___________________________________________________
III. Contact Information

School Project Coordinator ___________________________________

Phone Number                    ___________________________________ 

Fax Number                        ___________________________________

Email Address                     ___________________________________

Middle/High School Parental Consent Forms 

As required by N.J.S.A. 18A:36-34 (full text can be found in Appendix E), all schools must receive active parental consent in order to survey students.  These forms are included both on the CD and on the following pages, however, changes to the form such as adding the school name, should be made electronically, and printed for distribution to students.

Middle School Parent Consent Form

Dear Parents/Guardians:

This year your student’s school will participate in a social norms survey being conducted by

[INSERT NAME OF SCHOOL]. The primary purpose of this survey, based on the social norms

Approach for the prevention of problem behaviors, is to learn about youth knowledge of, attitudes toward and experience with bullying. The survey was originally sponsored by the Rowan University Center for Addiction Studies and Awareness in partnership with the New Jersey Department of Education. The information obtained from this survey will be used to develop and sustain a social norms program in your student’s school, with the goal of decreasing bullying behavior.

During the school year, all your student’s classmates will be asked to fill out a questionnaire

about their attitudes toward and experience of bullying. Students may skip any question that

they do not wish to answer and may stop participating in the survey at any point in time. While

participation by all students helps obtain information that is representative of the school, please note that your student’s participation in the survey is voluntary. No action will be taken against the school, you, or your student, if your student does not take part. Students not participating in the survey will be provided with an alternative educational activity by the school.

The survey has been designed to protect your student’s privacy. Students will not put their names

on the survey. and no one will know how a particular student answers the questions.

You are entitled to review a copy of the questionnaire prior to the survey date. To review the questionnaire, contact the school principal. If you have any questions concerning the survey or the social norms project, please contact the social norms project coordinator at the school [INSERT COORDINATOR NAME, TITLE AND CONTACT INFORMATION].

Please complete this permission form and return it to the school by [INSERT DATE]. It is very

important that you return this form whether or not you allow your child to participate in the

survey.
___ Yes, my child may participate in the social norms survey in the [INSERT SCHOOL

YEAR] school year.

___ No, my child may not participate in the social norms survey in the [INSERT SCHOOL

YEAR] school year.

Parent/Guardian Signature 



Student Name

_______________________________

____________________________________

Signature 





Print

High School Parent Consent Form

Dear Parents/Guardians:

This year your student’s school will participate in a social norms survey being conducted by

[INSERT NAME OF SCHOOL]. The primary purpose of this survey, based on the social norms

Approach for the prevention of problem behaviors, is to learn about youth knowledge of, attitudes toward and behaviors regarding alcohol, tobacco and other drug use.. The survey was originally sponsored by the Rowan University Center for Addiction Studies and Awareness in partnership with the New Jersey Department of Education. The information obtained from this survey will assist your student’s school to develop and sustain a social norms program, with the goal of decreasing alcohol, tobacco, and other drug use.

During the school year, all your student’s classmates will be asked to fill out a questionnaire

about alcohol, tobacco and other drugs. Students may skip any question that they do not wish to

answer and may stop participating in the survey at any point in time. While participation by all students helps obtain information that is representative of the school, please note that your student’s participation in the survey is voluntary. No action will be taken against the school, you, or your child, if your child does not take part. Students not participating in the survey will be provided with an alternative educational activity by the school.

The survey has been designed to protect your child’s privacy. Students will not put their names

on the survey, and no one will know how a particular student answers the questions.

You are entitled to review a copy of the questionnaire prior to the survey date. To review the questionnaire, contact the school principal. If you have any questions concerning the survey or the social norms project, please contact the social norms project coordinator [INSERT SCHOOL [INSERT COORDINATOR NAME, TITLE AND CONTACT INFORMATION]
Please complete this permission form and return it to the school by [INSERT DATE]. It is very

important that you return this form whether or not you allow your child to participate in the

survey.
___ Yes, my child may participate in the social norms survey in the [INSERT SCHOOL

YEAR] school year.

___ No, my child may not participate in the social norms survey in the [INSERT SCHOOL

YEAR] school year.

Parent/Guardian




Student Name

_________________________________

____________________________________
Signature 





Print

Middle/High School Press Release 

During the New Jersey Social Norms Project, press releases for middle schools and high schools were developed for distribution by participating schools.  This release can be sent by the school to local media outlets as deemed appropriate.  This release is also included on the CD, however, changes to the form such as adding the school name should be made electronically and submitted to local media outlets.

Press Release 
(Please change to make it specific to your school.)
Area Educators Turn to “Social Norms” to Prevent Alcohol Tobacco and Other Drug Use

For immediate release

                                                                                               [INSERT DATE]
Prevention specialists and educators have long known that peer influence is a major factor in a young person’s decision to try or use tobacco, alcohol or other drugs. Although peer influence is often deservedly viewed in a negative light, research over the last several decades has demonstrated that the desire of adolescents to fit in with their social environment also can be a powerful tool for bringing about positive behavior change. According to Dr. Valerie LaMastro,

an assistant professor of psychology at Rowan University and a research scientist with the

Rowan University Center for Addiction Studies and Awareness, the “social norms” approach is

based on the idea that people’s behavior is influenced by their beliefs about others’ behavior, and

that these beliefs often are dramatically incorrect. When misperceptions are corrected, and

individuals are made aware of the actual behaviors of others in their peer group, behavior is

likely to shift in the direction of the “norms” of the group, that is, the more common behaviors of

the group.

Dr. Wesley Perkins, one of the founders of the social norms theory and an internationally

known expert in using social norms techniques for reducing high-risk behaviors, notes that a key

strategy in the social norms approach involves communicating research-based facts about local

peer behavior to students in a positive and credible way. Since the facts are based upon

anonymous data gathered from students’ peers, the messages carry a weight with young people

that avoidance messages do not.

The [INSERT SCHOOL NAME] has elected to use a social norms approach as a strategy for preventing substance use among the school’s student body. This approach involves a campaign to publicize information gathered from anonymous student surveys, which informs students that their ideas on their peer’s substance use and attitudes are not necessarily true. As typically found in most social norms efforts, the results of the surveys collected at the [INSERT SCHOOL NAME] indicated that students believed their peers to be using more tobacco, alcohol, and other drugs than were

actually being used.

According to Perkins, informing students about these “misperceptions” and communicating the truth about their peers’ actual behavior will ultimately result in students adjusting their behaviors to fit the new and more accurately understood facts. Findings in the research literature on social norms programming in schools and colleges in the nation has generally been supportive of the social norms method. This approach has lead to a decline in substance use, because students begin to realize that “everyone” is behaving in a more moderate way than had been believed.

The [INSERT SCHOOL NAME] is developing a variety of “campaign” materials to promote the positive norms at the school. These materials give students a powerful message

about peer behavior that may at first surprise, but also may enlighten them. Founded in research

data collected from students in the same school, the message “most students don’t use

substances” will be kept front and center using games, contests and other promotional activities to consistently reinforce the facts. Adopting the novel social norms approach to combat destructive behaviors among the student body reflects the [INSERT SCHOOL NAME] commitment to enhancing the well being of all its members and to involving then in creating a safe and substance-free environment.

 
For more information on social norms theory and research, please contact [INSERT

SCHOOL CONTACT INFORMATION].

Press Release
(Please change to make it specific to your school.)
Area Educators Turn to “Social Norms” to Prevent Bullying and Victimization
For immediate release

                                                                                              [INSERT DATE]
Prevention specialists and educators have long known that peer influence is a major factor in a young person’s decision to bully classmates. Although peer influence is often deservedly viewed in a negative light, research over the last several decades has demonstrated that the desire of adolescents to fit in with their social environment also can be a powerful tool for bringing about positive behavior change. According to Dr. Valerie LaMastro, an assistant professor of psychology at Rowan University and a research scientist with the Rowan University Center for Addiction Studies and Awareness, the “social norms” approach is based on the idea that people’s behavior is influenced by their beliefs about others’ behavior, and that these beliefs often are dramatically incorrect. When misperceptions are corrected, and individuals are made aware of the actual behaviors of others in their peer group, behavior is likely to shift in the direction of the “norms” of the group, that is, the more common behaviors of the group.

Dr. Wesley Perkins, one of the founders of the social norms theory and an internationally

known expert in using social norms techniques for reducing high-risk behaviors, notes that a key

strategy in the social norms approach involves communicating research-based facts about local

peer behavior to students in a positive and credible way. Since the facts are based upon

anonymous data gathered from students’ peers, the messages carry a weight with young people

that avoidance messages do not.

The [INSERT SCHOOL NAME] has elected to use a social norms approach as a strategy for preventing bullying and victimization among the school’s student body. This approach involves a campaign to publicize information gathered from anonymous student surveys, and informs students that their ideas on the peer’s bullying behavior and attitudes are not necessarily true. As typically found in most social norms efforts, the results of the surveys collected at the [INSERT SCHOOL NAME] indicated that students believed their peers to be excluding more students or bullying them more than was the case.

According to Perkins, informing students about these “misperceptions” and communicating the truth about their peers’ actual behavior will ultimately result in students adjusting their behaviors to fit the new and more accurately understood facts. . Findings in the research literature on social norms programming in schools and colleges in the nation has generally been supportive of the social norms method. This approach has lead to a decline in substance use in the college setting, and can achieve the same results concerning bullying in the middle schools, once students begin to realize that “everyone” is behaving in a more moderate way than had been believed.

The [INSERT SCHOOL NAME] is developing a variety of “campaign” materials to promote the positive norms of the school. These materials give students a powerful message about peer behavior that may at first surprise, but also may enlighten them. Founded in research data collected from students in the same school, the message “most students don’t bully” will be kept front and center using games, contests and other promotional activities to consistently reinforce the facts. Adopting the novel social norms approach to combat destructive behaviors among the student body reflects the [INSERT SCHOOL NAME] commitment to enhancing the well being of all its members and to involving them in creating a safe school environment.

For more information on social norms theory and research, please contact [INSERT SCHOOL CONTACT INFORMATION].
TIPS AND TRICKS – WHAT HAS WORKED AND WHAT HAS NOT WORKED IN
NEW JERSEY SCHOOLS

The suggestions for keys to a successful social norms campaign, in italics below, are directly taken from schools that participated in the New Jersey Social Norms Project. The suggestions

in regular type are from project coordinators and staff involved in providing technical assistance

to schools for the project.

Surveying - Parental Consents

· Survey as many students as possible.

· Getting consent forms back is very important.  Providing incentives for teachers and students for getting the consent forms back can increase the number received from parents or guardians.

· Give the students a token gift for completing the survey.

· Do not try to survey more than once per year; it becomes very tedious and draws interest away from the project.

· Be aware that surveying during times when drinking rates may be high (i.e., the prom and holiday breaks) may affect the results, and some questions may have a higher number of responses than would normally appear.

Media Campaign

· The students love seeing the posters, so wallpaper the school with them.

· Involve the students.  Ask them what they would like to have as incentives.  

· Different activities work better in different schools.  Some schools have kick-off assemblies and some schools can have carnivals.  For other schools, doing activities that may take time away from academic time is not an option.    Activities can be as large or as small as they need to be to make the campaign effective in the school.

· If there is a scheduled activity, such as a pep rally, school dance, or sporting event, there is no need to “re-create the wheel;” the norms can be incorporated into the existing activity.

Faculty-Staff-Community

· The norms are a great morale booster for both the staff and students.  Too often adults focus on the negative and not the positive.

· It is very easy to weave the social norms into any character education program.

· Get teachers involved.  
· Partner with local community agencies to promote the project.  For example, one school partnered with the local diner to put a social norms message on their placemats. 

· Present at a Parent Teacher Association or Parent Teacher Organization meeting to involve more parents and to allow them to ask questions and be informed about the project.

General

· Do not get overwhelmed.  Take one project or event at a time.

· You will be challenged.  Lengthy discussions and debates with students are needed.  Perceptions do not change overnight or even in two years.  Look beyond the moment and believe that you are helping a community change for the better.

· Students will challenge the norms.  This is okay.  Remind them that they are the ones who provided the data and use conversations as opportunities to explain reasons for the norms being in existence and the ways this project will help the school.
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Appendix A 

Middle School and High School Surveys
The following surveys are the paper and pencil version of the student surveys (High School Survey – Short, High School Survey - Long, Middle School Survey - Short and Middle School Survey - Long), described in Chapter 4: Administering Surveys and Calculating Responses.  The surveys can also be found on the CD and may be duplicated, as needed,
Social Norms High School Survey - Short


The purpose of this survey is to learn more about students’ beliefs and experiences

regarding alcohol, tobacco, and other drugs. The questions ask about what you think and

what you do. In order for this survey to be helpful, it is important that you answer each

question as thoughtfully and honestly as possible. Remember, your participation is

voluntary, but we want you to know that your answers are very important, and no one

will be able to tie your responses to you.

· This is not a test, so there are no right or wrong answers.

· All of the questions should be answered by marking one of the answer spaces. If you

do not find an answer that fits exactly for you, use the one that comes closest.

· Your answers are important to us, so please follow these instructions carefully.

· Do not put your name, identifier or any information, other than the requested

response to the questions.
· Complete the survey silently.
Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	1. Since the first day of school, how often have you:
	
	

	a. Smoked cigarettes?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	b. Used smokeless tobacco (this includes chewing tobacco, Skoal, and dip)?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	c. Drunk beer, wine or “hard” liquor, not counting religious occasions?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	d. Smoked marijuana?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	e. Used inhalants?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	f. Used hallucinogens?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	g. Used prescription drugs without a prescription?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	h. Used any other illegal drug?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	2. Since the beginning of the school year, have you experienced any of the following as a result of drinking alcohol?
	
	

	a. I have not drank alcohol since the first day of school (If Yes, Skip to Question Set #3).
	YES
	

	
	NO
	

	
	
	

	b. Getting sick (hangover, nausea, illness).
	YES
	

	
	NO
	

	
	
	

	c. Helping you get away from your problems.
	YES
	

	
	NO
	

	
	
	

	d. Fighting.
	YES
	

	
	NO
	

	
	
	

	e. Letting you have more fun.
	YES
	

	
	NO
	

	
	
	

	f. Getting you into trouble at school.
	YES
	

	
	NO
	

	
	
	

	g. Getting you into trouble at home.
	YES
	

	
	NO
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	
	
	

	h. Missing school or work.
	YES
	

	
	NO
	

	
	
	

	i. Making you feel better about yourself.
	YES
	

	
	NO
	

	
	
	

	j. Trouble with the police.
	YES
	

	
	NO
	

	
	
	

	k. Feeling more at ease with others.
	YES
	

	
	NO
	

	
	
	

	3. Since the beginning of the school year, have you experienced any of the following as a result of using marijuana?
	
	

	a. I have not used marijuana since the first day of school (If Yes, Skip to Question Set #4).
	YES
	

	
	NO
	

	
	
	

	b. Making it hard to remember things.
	YES
	

	
	NO
	

	
	
	

	c. It was relaxing.
	YES
	

	
	NO
	

	
	
	

	d. Making you do poorly in school.
	YES
	

	
	NO
	

	
	
	

	e. Making you lose control of yourself.
	YES
	

	
	NO
	

	
	
	

	f. Missing school or work.
	YES
	

	
	NO
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	4. Have you ever ridden in a motor vehicle driven by someone your own age who drank alcohol before driving?
	YES
	

	
	NO
	

	
	
	

	a. If you have (answered yes), did you think the driver was drunk?
	YES
	

	
	NO
	

	
	
	

	5. Have you ever ridden in a motor vehicle driven by anyone other than someone your age who drank alcohol before driving?
	YES
	

	
	NO
	

	
	
	

	a. If you have (answered yes), did you think the driver was drunk?
	YES
	

	
	NO
	

	
	
	

	6. How wrong is it for someone your age to do each of the following things?
	
	

	a. Smoke cigarettes?
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	b. Use marijuana.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	c. Use alcohol.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	d. Get drunk sometimes .
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	e. Give or sell alcohol to someone under 21.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	f. Use prescription drugs without a prescription.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	7. Since the beginning of the school year, how many kids your age would you say:
	
	

	a. Have drunk beer, wine or “hard” liquor, not counting religious occasions?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	b. Have gotten drunk?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	c. Have sold or given beer, wine, or “hard” liquor to another student?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	d. Used marijuana?
	None
	

	
	Some
	

	
	Most
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	e. Used hallucinogens?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	f. Used prescription drugs without a prescription?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	g. Used any other illegal drugs?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	h. Sold drugs?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	8. Overall, what percentage of students your age do you think have consumed five (5) or more drinks in a row on at least one occasion since the first day of school?
	
	

	
	100-90%
	

	
	89-80%
	

	
	79-70%
	

	
	69-60%
	

	
	59-50%
	

	
	49-40%
	

	
	39-30%
	

	
	29-20%
	

	
	19-10%
	

	
	9-1%
	

	
	
	

	9. Overall, what percentage of students your age do you think have driven with a drunk driver?
	
	

	
	100-90%
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	
	89-80%
	

	
	79-70%
	

	
	69-60%
	

	
	59-50%
	

	
	49-40%
	

	
	39-30%
	

	
	29-20%
	

	
	19-10%
	

	
	9-1%
	

	
	
	

	10. On a scale of 1 to 10 (10 being very safe, 1 being not safe at all), how safe is your school?
	
	

	
	10
	

	
	9
	

	
	8
	

	
	7
	

	
	6
	

	
	5
	

	
	4
	

	
	3
	

	
	2
	

	
	1
	

	
	
	

	11. I belong at this school.
	
	

	
	TRUE
	

	
	FALSE
	

	
	
	

	12. I think this is a good school to go to.
	
	

	
	TRUE
	

	
	FALSE
	

	
	
	

	13. I don’t want to go to this school.
	
	

	
	TRUE
	

	
	FALSE
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	14. If you saw drugs (other than beer, wine, “hard” liquor, or tobacco) at school, would you tell:
	
	

	a.
The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b.
A teacher
	YES
	

	
	NO
	

	
	
	

	c.
A counselor
	YES
	

	
	NO
	

	
	
	

	d.
A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e.
A friend
	YES
	

	
	NO
	

	
	
	

	f.
A parent or family member
	YES
	

	
	NO
	

	
	
	

	g.
I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	15. Since the beginning of the school year:
	
	

	a. Did anyone try to sell or give you an illegal

drug other than alcohol or tobacco at your school?
	YES
	

	
	NO
	

	
	
	

	b. Do you know if any students have brought a weapon to your school?
	YES
	

	
	NO
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	c. Have you actually seen another student with a weapon on school grounds?
	YES
	

	
	NO
	

	
	
	

	16. If you saw a gun at school, would you tell:
	
	

	a.
The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b.
A teacher
	YES
	

	
	NO
	

	
	
	

	c. A counselor
	YES
	

	
	NO
	

	
	
	

	d.
A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e. A friend
	YES
	

	
	NO
	

	
	
	

	f. A parent or family member
	YES
	

	
	NO
	

	
	
	

	g. I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	17. If you saw a knife or another object, other than a gun, that could hurt someone at school, would you tell:
	
	

	a.  The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b.
A teacher
	YES
	

	
	NO
	

	
	
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	c.
A counselor
	YES
	

	
	NO
	

	
	
	

	d.
A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e.
A friend
	YES
	

	
	NO
	

	
	
	

	f.
A parent or family member
	YES
	

	
	NO
	

	
	
	

	g.
I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	18. Are you a:
	Boy
	

	
	Girl
	

	
	
	

	19. How old are you?
	12 or younger
	

	
	13
	

	
	14
	

	
	15
	

	
	16
	

	
	17 or older
	

	
	
	

	20. What grade are you in?
	9th grade
	

	
	10th grade
	

	
	11th grade
	

	
	12th grade
	

	
	
	

	21. Are you currently licensed to drive an automobile?
	YES
	

	
	NO
	

	
	
	

	22. How would you best describe yourself?
	White
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	
	African-American or Black
	

	
	Latino or Latina
	

	
	Asian American or Pacific

Islander
	

	
	Native American or
Alaskan Native
	

	
	Multi-Racial
	

	
	
	

	23. What grades do you earn in school?
	
	

	
	Mostly As
	

	
	About Half As and Bs
	

	
	Mostly Bs
	

	
	About Half Bs and Cs
	

	
	Mostly Cs
	

	
	About Half Cs and Ds
	

	
	Mostly Ds and Below
	

	
	
	

	24. While you were at school, have you seen or heard information about student use of alcohol, drugs, or tobacco use?
	YES
	

	
	NO
	

	
	
	

	25. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it:
	
	

	a. On posters in school.
	YES
	

	
	NO
	

	
	
	

	b. On other printed material.
	YES
	

	
	NO
	

	
	
	

	c. At a school assembly or pep rally.
	YES
	

	
	NO
	

	
	
	

	d. School announcements over the PA system.
	YES
	


Social Norms High School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column for your answer

	
	NO
	

	
	
	

	e. School Newsletter.
	YES
	

	
	NO
	

	
	
	

	f. School TV, computer, or video.
	YES
	

	
	NO
	

	
	
	

	g. School webpage or screensaver.
	YES
	

	
	NO
	

	
	
	

	h. Teachers talked about it in class.
	YES
	

	
	NO
	

	
	
	

	i. From talking with other students.
	YES
	

	
	NO
	

	
	
	

	j. From talking with my parents.
	YES
	

	
	NO
	

	
	
	

	26. In the last month, how often do you recall seeing or hearing these messages about how students at this school treat each other?
	1-9 times
	

	
	10-20 times
	

	
	More than 20 times
	

	
	I didn't see any messages in the last month
	


Social Norms High School Survey – Long

The purpose of this survey is to learn more about students’ beliefs and experiences
regarding alcohol, tobacco, and other drugs. The questions ask about what you think

and what you do. In order for this survey to be helpful, it is important that you answer

each question as thoughtfully and honestly as possible. Remember, your participation is

voluntary, but we want you to know that your answers are very important, and no one

will be able to tie your responses to you.
· This is not a test, so there are no right or wrong answers.
· All of the questions should be answered by marking one of the answer spaces. If

you do not find an answer that fits exactly for you, use the one that comes closest.

· Your answers are important to us, so please follow these instructions carefully.

· Do not put your name, identifier or any information, other than the requested

response to the questions.

· Complete the survey silently. 
Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	1. Since the first day of school, how often have you:
	
	

	a. Smoked cigarettes?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	b. Used smokeless tobacco (this includes chewing tobacco, Skoal, and dip)?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	c. Drunk beer, wine or “hard” liquor, not counting religious occasions?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	d. Smoked marijuana?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	e. Used inhalants?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	f. Used hallucinogens?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	g. Used prescription drugs without a prescription?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	
	Every day
	

	
	
	

	h. Used any other illegal drug?
	Not at all
	

	
	Once or Twice
	

	
	A few times a week
	

	
	Every day
	

	
	
	

	2. Since the beginning of the school year, have you experienced any of the following as a result of drinking alcohol?
	
	

	a. I have not drank alcohol since the first day of school (If Yes, Skip to Question Set #3).
	YES
	

	
	NO
	

	
	
	

	b. Getting sick (hangover, nausea, illness).
	YES
	

	
	NO
	

	
	
	

	c. Helping you get away from your problems.
	YES
	

	
	NO
	

	
	
	

	d. Fighting.
	YES
	

	
	NO
	

	
	
	

	e. Letting you have more fun.
	YES
	

	
	NO
	

	
	
	

	f. Getting you into trouble at school.
	YES
	

	
	NO
	

	
	
	

	g. Getting you into trouble at home.
	YES
	

	
	NO
	

	
	
	

	h. Missing school or work.
	YES
	

	
	NO
	

	
	
	

	i. Making you feel better about yourself.
	YES
	

	
	NO
	

	
	
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	j. Trouble with the police.
	YES
	

	
	NO
	

	
	
	

	k. Feeling more at ease with others.
	YES
	

	
	NO
	

	
	
	

	3. Since the beginning of the school year, have you experienced any of the following as a result of using marijuana?
	
	

	a. I have not used marijuana since the first day of school (If Yes, Skip to Question Set #4).
	YES
	

	
	NO
	

	
	
	

	b. Making it hard to remember things.
	YES
	

	
	NO
	

	
	
	

	c. It was relaxing.
	YES
	

	
	NO
	

	
	
	

	d. Making you do poorly in school.
	YES
	

	
	NO
	

	
	
	

	e. Making you lose control of yourself.
	YES
	

	
	NO
	

	
	
	

	f. Missing school or work.
	YES
	

	
	NO
	

	
	
	

	4. Have you ever ridden in a motor vehicle driven by someone your own age who drank alcohol before driving?
	YES
	

	
	NO
	

	
	
	

	a. If you have, did you think the driver was drunk?
	YES
	

	
	NO
	

	
	
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	5. Have you ever ridden in a motor vehicle driven by anyone other than someone your age who drank alcohol before driving?
	YES
	

	
	NO
	

	
	
	

	a. If you have, did you think the driver was drunk?
	YES
	

	
	NO
	

	
	
	

	6. How wrong is it for someone your age to do each of the following things?
	
	

	a. Smoke cigarettes.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	b. Use marijuana.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	c. Use alcohol.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	d. Get drunk sometimes.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	e. Give or sell alcohol to someone under 21.
	Not wrong at all
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	f. Use prescription drugs without a prescription.
	Not wrong at all
	

	
	A little bit wrong
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	
	Wrong
	

	
	Very wrong
	

	
	
	

	7. Since the beginning of the school year, how many kids your age would you say:
	
	

	a. Have drunk beer, wine or “hard” liquor, not counting religious occasions?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	b. Have gotten drunk?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	c. Have sold or given beer, wine, or “hard” liquor to another student?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	d. Used marijuana?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	e. Used hallucinogens?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	f. Used prescription drugs without a prescription?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	g. Used any other illegal drugs?
	None
	

	
	Some
	

	
	Most
	

	
	
	

	h. Sold drugs?
	None
	

	
	Some
	

	
	Most
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	8. Overall, what percentage of students your age do you think have consumed five (5) or more drinks in a row on at least one occasion since the first day of school?
	
	

	
	100-90%
	

	
	89-80%
	

	
	79-70%
	

	
	69-60%
	

	
	59-50%
	

	
	49-40%
	

	
	39-30%
	

	
	29-20%
	

	
	19-10%
	

	
	9-1%
	

	
	
	

	9. Overall, what percentage of students your age do you think have driven with a drunk driver?
	
	

	
	100-90%
	

	
	89-80%
	

	
	79-70%
	

	
	69-60%
	

	
	59-50%
	

	
	49-40%
	

	
	39-30%
	

	
	29-20%
	

	
	19-10%
	

	
	9-1%
	

	
	
	

	10. Since the beginning of the school year
	
	

	a. One (or more) of my friends has told me that they would share some marijuana with me.
	TRUE
	

	
	FALSE
	

	
	
	

	b. One (or more) of my friends has told me that they would share some cigarettes or chewing tobacco with me.
	TRUE
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	
	FALSE
	

	
	
	

	c. One (or more) of my friends has told me that they would share some alcohol (beer, wine, or “hard liquor”) with me.
	TRUE
	

	
	FALSE
	

	
	
	

	11. If your friends found out that you smoked cigarettes sometimes, how do you think they would feel?
	They would not have a problem with it.
	

	
	They would have a problem with it but they would not stop being my friends.
	

	
	They would have a problem with it and they would stop being my friends.
	

	
	
	

	12. If your friends found out that you drank alcohol sometimes, how do you think they would feel?
	They would not have a problem with it.
	

	
	They would have a problem with it but they would not stop being my friends.
	

	
	They would have a problem with it and they would stop being my friends.
	

	
	
	

	13. If your friends found out that you smoked marijuana sometimes, how do you think they would feel?
	They would not have a problem with it.
	

	
	They would have a problem with it but they would not stop being my friends.
	


Social Norms High School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	
	They would have a problem with it and they would stop being my friends.
	

	
	
	

	14. Think about your best friend.  How often do you and your best friend talk about the following things:
	
	

	a. How we can get cigarettes?
	Never
	

	
	Rarely
	

	
	Sometimes
	

	
	Often
	

	
	All the Time
	

	
	
	

	b. How we can make trouble at our school?
	Never
	

	
	Rarely
	

	
	Sometimes
	

	
	Often
	

	
	All the Time
	

	
	
	

	c. Drinking alcohol and/or using drugs?
	Never
	

	
	Rarely
	

	
	Sometimes
	

	
	Often
	

	
	All the Time
	

	
	
	

	d. How we can make trouble around the neighborhood?
	Never
	

	
	Rarely
	

	
	Sometimes
	

	
	Often
	

	
	All the Time
	

	e. How we can get alcohol and/or drugs?
	
	

	
	Never
	

	
	Rarely
	

	
	Sometimes
	

	
	Often
	

	
	All the Time
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	15. On a scale of 1 to 10, how safe is your school?
	
	

	
	10
	

	
	9
	

	
	8
	

	
	7
	

	
	6
	

	
	5
	

	
	4
	

	
	3
	

	
	2
	

	
	1
	

	
	
	

	16. I belong at this school.
	
	

	
	TRUE
	

	
	FALSE
	

	
	
	

	17. I think this is a good school to go to.
	
	

	
	TRUE
	

	
	FALSE
	

	
	
	

	18. I don’t want to go to this school.
	
	

	
	TRUE
	

	
	FALSE
	

	
	
	

	19. If you saw drugs (other than beer, wine, “hard” liquor, or tobacco) at school, would you tell:
	
	

	a.
The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b.
A teacher
	YES
	

	
	NO
	

	
	
	

	c.
A counselor
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	d.
A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e.
A friend
	YES
	

	
	NO
	

	
	
	

	f.
A parent or family member
	YES
	

	
	NO
	

	
	
	

	g.
I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	20. Since the beginning of the school year:
	
	

	a. Did anyone try to sell or give you an illegal

drug other than alcohol or tobacco at your school?
	YES
	

	
	NO
	

	
	
	

	b. Do you know if any students have brought a weapon to your school?
	YES
	

	
	NO
	

	
	
	

	c. Have you actually seen another student with a weapon on school grounds?
	YES
	

	
	NO
	

	
	
	

	21. If you saw a gun at school, would you tell:
	
	

	a.
The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b.
A teacher
	YES
	

	
	NO
	

	
	
	

	c.
A counselor
	YES
	

	
	NO
	

	
	
	

	d.
A police officer or security guard
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	e.
A friend
	YES
	

	
	NO
	

	
	
	

	f.
A parent or family member
	YES
	

	
	NO
	

	
	
	

	g.
I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	22. If you saw a knife or another object, other than a gun, that could hurt someone at school, would you tell:
	
	

	a.
The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b.
A teacher
	YES
	

	
	NO
	

	
	
	

	c. A counselor
	YES
	

	
	NO
	

	
	
	

	d.
A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e. A friend
	YES
	

	
	NO
	

	
	
	

	f. A parent or family member
	YES
	

	
	NO
	

	
	
	

	g. I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	23. Please tell us about the safety measures at your school. For example, does your school have:
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	Survey Question
	Survey Answer
	Place an X in this column

	a. School staff or other adults who supervise the hallway.
	YES
	

	
	NO
	

	
	
	

	b. Locked doors during the day.
	YES
	

	
	NO
	

	
	
	

	c. Locker checks.
	YES
	

	
	NO
	

	
	
	

	d. A requirement that students have or wear badges or picture identification.
	YES
	

	
	NO
	

	
	
	

	e. One or more security cameras to monitor the school.
	YES
	

	
	NO
	

	
	
	

	24. Are you a:
	Boy
	

	
	Girl
	

	
	
	

	25. How old are you?
	12 or younger
	

	
	13
	

	
	14
	

	
	15
	

	
	16
	

	
	17 or older
	

	
	
	

	26. What grade are you in?
	9th grade
	

	
	10th grade
	

	
	11th grade
	

	
	12th grade
	

	
	
	

	27. Are you currently licensed to drive an automobile?
	YES
	

	
	NO
	

	
	
	

	28. How would you best describe yourself?
	White
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	Survey Question
	Survey Answer
	Place an X in this column

	
	African-American or
Black
	

	
	Latino or Latina
	

	
	Asian American or Pacific

Islander
	

	
	Native American or
Alaskan Native
	

	
	Multi-Racial
	

	
	
	

	29. What grades do you earn in school?
	
	

	
	Mostly As
	

	
	About Half As and Bs
	

	
	Mostly Bs
	

	
	About Half Bs and Cs
	

	
	Mostly Cs
	

	
	About Half Cs and Ds
	

	
	Mostly Ds and Below
	

	
	
	

	30. While you were at school, have you seen or heard information about student use of alcohol, drugs, or tobacco use?
	YES
	

	
	NO
	

	
	
	

	31. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it:
	
	

	a. On posters in school.
	YES
	

	
	NO
	

	
	
	

	b. On other printed material.
	YES
	

	
	NO
	

	
	
	

	c. At a school assembly or pep rally.
	YES
	

	
	NO
	

	
	TOTAL
	

	
	
	

	d. School announcements over the PA system.
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	e. School Newsletter.
	YES
	

	
	NO
	

	
	
	

	f. School TV, computer, or video.
	YES
	

	
	NO
	

	
	
	

	g. School webpage or screensaver.
	YES
	

	
	NO
	

	
	
	

	h. Teachers talked about it in class.
	YES
	

	
	NO
	

	
	
	

	i. From talking with other students.
	YES
	

	
	NO
	

	
	
	

	j. From talking with my parents.
	YES
	

	
	NO
	

	
	
	

	32. In the last month, how often do you recall seeing or hearing these messages about how students at this school treat each other?
	1-9 times
	

	
	10-20 times
	

	
	More than 20 times
	

	
	I didn't see any messages in the last month
	


Social Norms Middle School Survey - Short
The purpose of this survey is to learn more about students’ beliefs and students’ treatment of others in your school.  The questions ask about what you think and what you do.  In order for this survey to be helpful, it is important that you answer each question as thoughtfully and honestly as possible.  Remember, your participation is voluntary, but we want you to know that your answers are very important, and no one will be able to tie your responses to you.
· This is not a test, so there are no right or wrong answers.
· All of the questions should be answered by marking one of the answer spaces.  If you do not find an answer that fits exactly for you, use the one that comes closest.
· Your answers are important to us, so please follow these instructions carefully.
· Do not put your name, identifier or any information, other than the requested response to the questions.
· Complete the survey silently.
Social Norms Middle School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column

	1.
Think about the following statements about your school and decide whether you think they are mostly true or mostly false for you.
	
	

	a. I belong at this school.
	TRUE
	

	
	FALSE
	

	
	
	

	b: I think this is a good school to go to.
	TRUE
	

	
	FALSE
	

	
	
	

	c: Students like to go to this school.
	TRUE
	

	
	FALSE
	

	
	
	

	d: Friendships are made at this school.
	TRUE
	

	
	FALSE
	

	
	
	

	e. Groups of students do not get along together in this school.
	TRUE
	

	
	FALSE
	

	
	
	

	f. Some students in this school do not like each other.
	TRUE
	

	
	FALSE
	

	
	
	

	g. The teachers care about how students feel in this school.
	TRUE
	

	
	FALSE
	

	
	
	

	h. The teachers go out of their way to help students.
	TRUE
	

	
	FALSE
	

	
	
	

	i. There are very few rules to follow.
	TRUE
	

	
	FALSE
	

	
	
	

	j. If a student breaks a rule in this school, they are disciplined.
	TRUE
	

	
	FALSE
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	Survey Question
	Survey Answer
	Place an X in this column

	k. The teacher will send a student out of class if he/she does not behave.
	TRUE
	

	
	FALSE
	

	
	
	

	2. Since the beginning of the school year, did you:
	
	

	a. Been physically attacked by someone your age who was trying to hurt you on purpose?
	YES
	

	
	NO
	

	
	
	

	b. Had someone threaten to beat you up?
	YES
	

	
	NO
	

	
	
	

	c. Had people try to ruin your stuff on purpose, like ripping up your books?
	YES
	

	
	NO
	

	
	
	

	d. Had some of your things stolen from you at school?
	YES
	

	
	NO
	

	
	
	

	e. Been teased in an unfriendly way?
	YES
	

	
	NO
	

	
	
	

	f. Been excluded from a group on purpose?
	YES
	

	
	NO
	

	
	
	

	g. Been called hurtful names?
	YES
	

	
	NO
	

	
	
	

	h. Had an unkind rumor spread about you?
	YES
	

	
	NO
	

	
	
	

	i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from you?
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	j. Had someone post unkind or hurtful things about you on the Internet?
	YES
	

	
	NO
	

	
	
	

	k. Had someone call you, text your cell phone, or email you and say mean things?
	YES
	

	
	NO
	

	
	
	

	l. Had someone instant message (IM) you and say unkind of hurtful things to you?
	YES
	

	
	NO
	

	
	
	

	3. Think about the person who did these things to you the most.
	
	

	a. Was it:
	One Boy
	

	
	One Girl
	

	
	A Group of Boys
	

	
	A Group of Girls
	

	
	
	

	b. Were they:
	Older or mostly older than you
	

	
	About the same age as you
	

	
	Younger or mostly younger than you
	

	
	
	

	c. Were they mostly:
	The same race as you
	

	
	A different race than you
	

	
	
	

	4. Since the beginning of the school year, did you STAY AWAY from any of the following places because you thought someone from school might hurt you or treat you badly there?
	
	

	a. The shortest route to school.
	YES
	

	
	NO
	

	
	
	

	b. The entrance into the school.
	YES
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	Survey Question
	Survey Answer
	Place an X in this column

	
	NO
	

	
	
	

	c. Any hallways or stairs in school.
	YES
	

	
	NO
	

	
	
	

	d. Parts of the school cafeteria.
	YES
	

	
	NO
	

	
	
	

	e. Any school bathrooms.
	YES
	

	
	NO
	

	
	
	

	f. Other places inside the school building.
	YES
	

	
	NO
	

	
	
	

	g. The school parking lot.
	YES
	

	
	NO
	

	
	
	

	h. The school bus.
	YES
	

	
	NO
	

	
	
	

	i. Other places on school property.
	YES
	

	
	NO
	

	
	
	

	j. Extracurricular activities or after-school activities at school.
	YES
	

	
	NO
	

	
	
	

	5. Since the beginning of the school year, did you:
	
	

	a. AVOID any classes because you thought someone might hurt you or treat you badly there?
	YES
	

	
	NO
	

	
	
	

	b. Stay home from school because you thought someone might hurt you or treat you badly there?
	YES
	

	
	NO
	

	
	
	


Social Norms Middle School Survey - Short
	Survey Question
	Survey Answer
	Place an X in this column

	6. On a scale of 1 to 10 (10 being Very Safe, 1 being Not
Safe at All), how safe do you feel at school?
	1
	

	
	2
	

	
	3
	

	
	4
	

	
	5
	

	
	6
	

	
	7
	

	
	8
	

	
	9
	

	
	10
	

	
	
	

	7. Think about other students your age at school. Since the beginning of the school year, have any of the following things happened to THEM:
	
	

	a. Been physically attacked by someone their age who was trying to hurt them on purpose?
	YES
	

	
	NO
	

	
	
	

	b. Had someone threaten to beat them up?
	YES
	

	
	NO
	

	
	
	

	c. Had people try to ruin their stuff on purpose, like ripping up their books?
	YES
	

	
	NO
	

	
	
	

	d. Had some of their things stolen from them at school?
	YES
	

	
	NO
	

	
	
	

	e. Been teased in an unfriendly way?
	YES
	

	
	NO
	

	
	
	

	f. Been excluded from a group on purpose?
	YES
	

	
	NO
	

	
	
	

	g. Been called hurtful names?
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	h. Had an unkind rumor spread about them?
	YES
	

	
	NO
	

	
	
	

	i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from them?
	YES
	

	
	NO
	

	
	
	

	j. Had someone post unkind or hurtful things about them on the Internet?
	YES
	

	
	NO
	

	
	
	

	k. Had someone call them, text their cell phone, or email them and say mean things?
	YES
	

	
	NO
	

	
	
	

	l. Had someone instant message (IM) them and say unkind of hurtful things to them?
	YES
	

	
	NO
	

	
	
	

	8. Since the beginning of the school year, have YOU done any of the following things to someone your age at school?
	
	

	a. Hit someone else your age.
	YES
	

	
	NO
	

	
	
	

	b. Made fun of someone else in an unfriendly way.
	YES
	

	
	NO
	

	
	
	

	c. Told other students your age that they should fight.
	YES
	

	
	NO
	

	
	
	

	d. Spread an unkind story or rumor about someone.
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them.
	YES
	

	
	NO
	

	
	
	

	f. Called someone your age a bad or mean name to their face.
	YES
	

	
	NO
	

	
	
	

	g. Told other students that you were going to hurt or hit them.
	YES
	

	
	NO
	

	
	
	

	h. Intentionally damaged or ruined things that belonged to another student.
	YES
	

	
	NO
	

	
	
	

	i. Taken or tried to take something from another student.
	YES
	

	
	NO
	

	
	
	

	j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.
	YES
	

	
	NO
	

	
	
	

	k. Posted unkind or hurtful things about someone on the

Internet.
	YES
	

	
	NO
	

	
	
	

	l. Called, texted, or emailed someone and said mean things to them.
	YES
	

	
	NO
	

	
	
	

	m. Sent someone an instant message that said hurtful things.
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	9. Think about other students your age at school. Since the beginning of the school year, have THEY done any of the following things?
	
	

	a. Hit someone else your age.
	YES
	

	
	NO
	

	
	
	

	b. Made fun of someone else in an unfriendly way.
	YES
	

	
	NO
	

	
	
	

	c. Told other students their age that they should fight.
	YES
	

	
	NO
	

	
	
	

	d. Spread an unkind story or rumor about someone.
	YES
	

	
	NO
	

	
	
	

	e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them.
	YES
	

	
	NO
	

	
	
	

	f. Called someone their age a bad or mean name to their face.
	YES
	

	
	NO
	

	
	
	

	g. Told other students that they were going to hurt or hit them.
	YES
	

	
	NO
	

	
	
	

	h. Intentionally damaged or ruined things that belonged to another student.
	YES
	

	
	NO
	

	
	
	

	i. Taken or tried to take something from another student.
	YES
	

	
	NO
	

	
	
	

	j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	k. Posted unkind of hurtful things about someone on the

Internet.
	YES
	

	
	NO
	

	
	
	

	l. Called, texted, or emailed someone and said mean things to them.
	YES
	

	
	NO
	

	
	
	

	m. Sent someone an instant message that said hurtful things.
	YES
	

	
	NO
	

	
	
	

	10. How wrong is it for someone your age to do each of the following things?
	
	

	a. Intentionally hurt or ruin property that belongs to someone else.
	Not at all wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	b. Hurt someone or tell someone that you will hurt them without any reasons.
	Not at all wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	c. Intentionally take something that belongs to someone else.
	Not at all wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	11. If you knew someone being treated badly by other students at school (such as being teased, punched, tripped, made fun of, or hurt), who would you tell:
	
	

	a. The principal or assistant principal
	YES
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	Survey Answer
	Place an X in this column

	
	NO
	

	
	
	

	b. A teacher
	YES
	

	
	NO
	

	
	
	

	c. A counselor
	YES
	

	
	NO
	

	
	
	

	d. A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e. A friend
	YES
	

	
	NO
	

	
	
	

	f. A parent of family member
	YES
	

	
	NO
	

	
	
	

	g. I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	12. If you saw a weapon (like a gun, knife, or another object that can hurt someone) who would you tell:
	
	

	a. The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b. A teacher
	YES
	

	
	NO
	

	
	
	

	c. A counselor
	YES
	

	
	NO
	

	
	
	

	d. A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e. A friend
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	f. A parent of family member
	YES
	

	
	NO
	

	
	
	

	g. I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	13. In the last 3 months, do you know if any students have brought a weapon (like a gun, a knife, or another object that can hurt someone) to your school?
	YES
	

	
	NO
	

	
	
	

	14. In the last 3 months, have you actually seen another student with a weapon on school grounds?
	YES
	

	
	NO
	

	
	
	

	15. Have you ever felt bullied at school?
	YES
	

	
	NO
	

	
	
	

	16. Are you a:
	Boy
	

	
	Girl
	

	
	
	

	17. How old are you?
	8 or younger
	

	
	9
	

	
	10
	

	
	11
	

	
	12
	

	
	13
	

	
	14
	

	
	15
	

	
	16 or older
	

	
	
	

	18. What grade are you in?
	
	

	
	5th grade
	

	
	6th grade
	

	
	7th grade
	

	
	8th grade
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	Survey Question
	Survey Answer
	Place an X in this column

	19. How would you best describe yourself?
	
	

	
	White
	

	
	African-American or
Black
	

	
	Hispanic
	

	
	Asian American or
Pacific Islander
	

	
	Native American or
Alaskan Native
	

	
	Multi-Racial
	

	
	
	

	20. What grades do you earn in school?
	
	

	
	Mostly As
	

	
	About Half As and Bs
	

	
	Mostly Bs
	

	
	About Half Bs and Cs
	

	
	Mostly Cs
	

	
	About Half Cs and Ds
	

	
	Mostly Ds and Below
	

	
	
	

	21. While you were at school, have you seen or heard information about how students at this school treat each other?
	YES
	

	
	NO
	

	
	
	

	22. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it: (Responses: Yes/No)
	
	

	a. On posters in school.
	YES
	

	
	NO
	

	
	
	

	b. On other printed material.
	YES
	

	
	NO
	

	
	
	

	c. At a school assembly or pep rally.
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	d. School announcements over the PA system.
	YES
	

	
	NO
	

	
	
	

	e. School Newsletter.
	YES
	

	
	NO
	

	
	
	

	f. School TV, computer, or video.
	YES
	

	
	NO
	

	
	
	

	g. School webpage or screensaver.
	YES
	

	
	NO
	

	
	
	

	h. Teachers talked about it in class.
	YES
	

	
	NO
	

	
	
	

	i. From talking with other students.
	YES
	

	
	NO
	

	
	
	

	j. From talking with my parents.
	YES
	

	
	NO
	

	
	
	

	23. In the last month, how often do you recall seeing or hearing these messages about how students at this school treat each other?
	
	

	
	1-9 times
	

	
	10-20 times
	

	
	More than 20 times
	

	
	I didn't see any messages in the last month
	


Social Norms Middle School Survey - Long
The purpose of this survey is to learn more about students’ beliefs and treatment of others in your school.  The questions ask about what you think and what you do.  In order for this survey to be helpful, it is important that you answer each question as thoughtfully and honestly as possible.  Remember, your participation is voluntary, but we want you to know that your answers are very important, and no one will be able to tie your responses to you.
· This is not a test, so there are no right or wrong answers.
· All of the questions should be answered by marking one of the answer spaces.  If you do not find an answer that fits exactly for you, use the one that comes closest.
· Your answers are important to us, so please follow these instructions carefully.
· Do not put your name, identifier or any information, other than the requested response to the questions.
· Complete the survey silently.
Social Norms Middle School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	1.
Think about the following statements about your school and decide whether you think they are mostly true or mostly false for you.
	
	

	a. I belong at this school.
	TRUE
	

	
	FALSE
	

	
	
	

	b: I think this is a good school to go to.
	TRUE
	

	
	FALSE
	

	
	
	

	c: Students like to go to this school.
	TRUE
	

	
	FALSE
	

	
	
	

	d: Friendships are made at this school.
	TRUE
	

	
	FALSE
	

	
	
	

	e. Groups of students do not get along together in this school.
	TRUE
	

	
	FALSE
	

	
	
	

	f. Some students in this school do not like each other.
	TRUE
	

	
	FALSE
	

	
	
	

	g. The teachers care about how students feel in this school.
	TRUE
	

	
	FALSE
	

	
	
	

	h. The teachers go out of their way to help students.
	TRUE
	

	
	FALSE
	

	
	
	

	i. There are very few rules to follow.
	TRUE
	

	
	FALSE
	

	
	
	

	j. If a student breaks a rule in this school, they are disciplined.
	TRUE
	

	
	FALSE
	

	
	
	


Social Norms Middle School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	k. The teacher will send a student out of class if he/she does not behave.
	TRUE
	

	
	FALSE
	

	
	
	

	2. Since the beginning of the school year, did you:
	
	

	a. Been physically attacked by someone your age who was trying to hurt you on purpose?
	YES
	

	
	NO
	

	
	
	

	b. Had someone threaten to beat you up?
	YES
	

	
	NO
	

	
	
	

	c. Had people try to ruin your stuff on purpose, like ripping up your books?
	YES
	

	
	NO
	

	
	
	

	d. Had some of your things stolen from you at school?
	YES
	

	
	NO
	

	
	
	

	e. Been teased in an unfriendly way?
	YES
	

	
	NO
	

	
	
	

	f. Been excluded from a group on purpose?
	YES
	

	
	NO
	

	
	
	

	g. Been called hurtful names?
	YES
	

	
	NO
	

	
	
	

	h. Had an unkind rumor spread about you?
	YES
	

	
	NO
	

	
	
	

	i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from you?
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	j. Had someone post unkind or hurtful things about you on the Internet?
	YES
	

	
	NO
	

	
	
	

	k. Had someone call you, text your cell phone, or email you and say mean things?
	YES
	

	
	NO
	

	
	
	

	l. Had someone instant message (IM) you and say unkind of hurtful things to you?
	YES
	

	
	NO
	

	
	
	

	3. Think about the person who did these things to you the most.
	
	

	a. Was it:
	One Boy
	

	
	One Girl
	

	
	A Group of Boys
	

	
	A Group of Girls
	

	
	
	

	b. Were they:
	Older or mostly older than you
	

	
	About the same age as you
	

	
	Younger or mostly younger than you
	

	
	
	

	c. Were they mostly:
	The same race as you
	

	
	A different race than you
	

	
	
	

	4. Since the beginning of the school year, did you STAY AWAY from any of the following places because you thought someone from school might hurt you or treat you badly there?
	
	

	a. The shortest route to school.
	YES
	

	
	NO
	

	
	
	

	b. The entrance into the school.
	YES
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	Survey Question
	Survey Answer
	Place an X in this column

	
	NO
	

	
	
	

	c. Any hallways or stairs in school.
	YES
	

	
	NO
	

	
	
	

	d. Parts of the school cafeteria.
	YES
	

	
	NO
	

	
	
	

	e. Any school bathrooms.
	YES
	

	
	NO
	

	
	
	

	f. Other places inside the school building.
	YES
	

	
	NO
	

	
	
	

	g. The school parking lot.
	YES
	

	
	NO
	

	
	
	

	h. The school bus.
	YES
	

	
	NO
	

	
	
	

	i. Other places on school property.
	YES
	

	
	NO
	

	
	
	

	j. Extracurricular activities or after-school activities at school.
	YES
	

	
	NO
	

	
	
	

	5. Since the beginning of the school year, did you:
	
	

	a. AVOID any classes because you thought someone might hurt you or treat you badly there?
	YES
	

	
	NO
	

	
	
	

	b. Stay home from school because you thought someone might hurt you or treat you badly there?
	YES
	

	
	NO
	

	
	
	


Social Norms Middle School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	6. On a scale of 1 to 10 (10 being Very Safe, 1 being Not
Safe at All), how safe do you feel at school?
	1
	

	
	2
	

	
	3
	

	
	4
	

	
	5
	

	
	6
	

	
	7
	

	
	8
	

	
	9
	

	
	10
	

	
	
	

	7. Think about other students your age at school. Since the beginning of the school year, have any of the following things happened to THEM:
	
	

	a. Been physically attacked by someone their age who was trying to hurt them on purpose?
	YES
	

	
	NO
	

	
	
	

	b. Had someone threaten to beat them up?
	YES
	

	
	NO
	

	
	
	

	c. Had people try to ruin their stuff on purpose, like ripping up their books?
	YES
	

	
	NO
	

	
	
	

	d. Had some of their things stolen from them at school?
	YES
	

	
	NO
	

	
	
	

	e. Been teased in an unfriendly way?
	YES
	

	
	NO
	

	
	
	

	f. Been excluded from a group on purpose?
	YES
	

	
	NO
	

	
	
	

	g. Been called hurtful names?
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	h. Had an unkind rumor spread about them?
	YES
	

	
	NO
	

	
	
	

	i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from you?
	YES
	

	
	NO
	

	
	
	

	j. Had someone post unkind or hurtful things about them on the Internet?
	YES
	

	
	NO
	

	
	
	

	k. Had someone call you, text their cell phone, or email them and say mean things?
	YES
	

	
	NO
	

	
	
	

	l. Had someone instant message (IM) them and say unkind of hurtful things to them?
	YES
	

	
	NO
	

	
	
	

	8. Since the beginning of the school year, have YOU done any of the following things to someone your age at school?
	
	

	a. Hit someone else your age
	YES
	

	
	NO
	

	
	
	

	b. Made fun of someone else in an unfriendly way
	YES
	

	
	NO
	

	
	
	

	c. Told other students your age that they should fight
	YES
	

	
	NO
	

	
	
	

	d. Spread an unkind story or rumor about someone
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them
	YES
	

	
	NO
	

	
	
	

	f. Called someone your age a bad or mean name to their face
	YES
	

	
	NO
	

	
	
	

	g. Told other students that you were going to hurt or hit them
	YES
	

	
	NO
	

	
	
	

	h. Intentionally damaged or ruined things that belonged to another student
	YES
	

	
	NO
	

	
	
	

	i. Taken or tried to take something from another student
	YES
	

	
	NO
	

	
	
	

	j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.
	YES
	

	
	NO
	

	
	
	

	k. Posted unkind of hurtful things about someone on the

Internet
	YES
	

	
	NO
	

	
	
	

	l. Called, texted, or emailed someone and said mean things to them
	YES
	

	
	NO
	

	
	
	

	m. Sent someone an instant message that said hurtful things
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	9. Think about other students your age at school. Since the beginning of the school year, have THEY done any of the following things?
	
	

	a. Hit someone else your age
	YES
	

	
	NO
	

	
	
	

	b. Made fun of someone else in an unfriendly way
	YES
	

	
	NO
	

	
	
	

	c. Told other students their age that they should fight
	YES
	

	
	NO
	

	
	
	

	d. Spread an unkind story or rumor about someone
	YES
	

	
	NO
	

	
	
	

	e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them
	YES
	

	
	NO
	

	
	
	

	f. Called someone their age a bad or mean name to their face
	YES
	

	
	NO
	

	
	
	

	g. Told other students that they were going to hurt or hit them
	YES
	

	
	NO
	

	
	
	

	h. Intentionally damaged or ruined things that belonged to another student
	YES
	

	
	NO
	

	
	
	

	i. Taken or tried to take something from another student
	YES
	

	
	NO
	

	
	
	

	j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	
	
	

	k. Posted unkind of hurtful things about someone on the

Internet
	YES
	

	
	NO
	

	
	
	

	l. Called, texted, or emailed someone and said mean things to them
	YES
	

	
	NO
	

	
	
	

	m. Sent someone an instant message that said hurtful things
	YES
	

	
	NO
	

	
	
	

	10. How wrong is it for someone your age to do each of the following things?
	
	

	a. Intentionally hurt or ruin property that belongs to someone else
	Not at all wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	b. Hurt someone or tell someone that you will hurt them without any reasons
	Not at all wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	c. Intentionally take something that belongs to someone else
	Not at all wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	11. If you thought that hanging out with your friends was going to get you into trouble, would you still hang out with them?
	YES
	

	
	NO
	

	
	
	


Social Norms Middle School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	12. Think about the following statement and decide whether YOU think that it is mostly true or mostly false:
	
	

	a. I want to do the right thing
	TRUE
	

	
	FALSE
	

	
	
	

	13. Think about people your age.  How wrong would
THEY think the following things are:
	
	

	a. Intentionally hurt or ruin property that belongs to someone else
	Not at all Wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	b.  Hurt someone or tell someone that you will hurt them without any reasons
	Not at all Wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	c.  Intentionally take something that belongs to someone else
	Not at all Wrong
	

	
	A little bit wrong
	

	
	Wrong
	

	
	Very wrong
	

	
	
	

	14. If you knew someone being treated badly by other students at school (such as being teased punched, tripped, made fun of, or hurt), who would you tell:
	
	

	a. The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b. A teacher
	YES
	

	
	NO
	

	
	
	

	c. A counselor
	YES
	

	
	NO
	

	
	
	


Social Norms Middle School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	d. A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e. A friend
	YES
	

	
	NO
	

	
	
	

	f. A parent of family member
	YES
	

	
	NO
	

	
	
	

	g. I would not tell anyone
	YES
	

	
	NO
	

	
	
	

	15. If you saw a weapon (like a gun, knife, or another object that can hurt someone) who would you tell:
	
	

	a. The principal or assistant principal
	YES
	

	
	NO
	

	
	
	

	b. A teacher
	YES
	

	
	NO
	

	
	
	

	c. A counselor
	YES
	

	
	NO
	

	
	
	

	d. A police officer or security guard
	YES
	

	
	NO
	

	
	
	

	e. A friend
	YES
	

	
	NO
	

	
	
	

	f. A parent of family member
	YES
	

	
	NO
	

	
	
	

	g. I would not tell anyone
	YES
	

	
	NO
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	Survey Question
	Survey Answer
	Place an X in this column

	16. In the last 3 months, do you know if any students have brought a weapon (like a gun, a knife, or another object that can hurt someone) to your school?
	YES
	

	
	NO
	

	
	
	

	17. In the last 3 months, have you actually seen another student with a weapon on school grounds?
	YES
	

	
	NO
	

	18. Please tell us about the safety measures at your school. For example, does your school have:
	
	

	a. School staff or other adults who supervise the hallway
	YES
	

	
	NO
	

	
	
	

	b. Locked doors during the day
	YES
	

	
	NO
	

	
	
	

	c. Locker checks
	YES
	

	
	NO
	

	
	
	

	d. A requirement that students have or wear badges or picture identification
	YES
	

	
	NO
	

	
	
	

	e. One or more security cameras to monitor the school
	YES
	

	
	NO
	

	
	
	

	
	
	

	19. Have you ever felt bullied at school?
	YES
	

	
	NO
	

	
	
	

	20. Are you a:
	Boy
	

	
	Girl
	

	
	
	

	21. How old are you?
	8 or younger
	

	
	9
	

	
	10
	

	
	11
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	Survey Question
	Survey Answer
	Place an X in this column

	
	12
	

	
	13
	

	
	14
	

	
	15
	

	
	16 or older
	

	
	
	

	22. What grade are you in?
	
	

	
	5th grade
	

	
	6th grade
	

	
	7th grade
	

	
	8th grade
	

	
	
	

	23. How would you best describe yourself?
	
	

	
	White
	

	
	African-American or
Black
	

	
	Latino or Latina
	

	
	Asian American or
Pacific Islander
	

	
	Native American or
Alaskan Native
	

	
	Multi-Racial
	

	
	
	

	24. What grades do you earn in school?
	
	

	
	Mostly As
	

	
	About Half As and Bs
	

	
	Mostly Bs
	

	
	About Half Bs and Cs
	

	
	Mostly Cs
	

	
	About Half Cs and Ds
	

	
	Mostly Ds and Below
	

	
	
	

	25. While you were at school, have you seen or hear information about how students at this school treat each other?
	YES
	

	
	NO
	

	
	
	


Social Norms Middle School Survey - Long
	Survey Question
	Survey Answer
	Place an X in this column

	26. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it:
	
	

	a. On posters in school.
	YES
	

	
	NO
	

	
	
	

	b. On other printed material.
	YES
	

	
	NO
	

	
	
	

	c. At a school assembly or pep rally.
	YES
	

	
	NO
	

	
	
	

	d. School announcements over the PA system.
	YES
	

	
	NO
	

	
	
	

	e. School Newsletter.
	YES
	

	
	NO
	

	
	
	

	f. School TV, computer, or video
	YES
	

	
	NO
	

	
	
	

	g. School webpage or screensaver
	YES
	

	
	NO
	

	
	
	

	h. Teachers talked about it in class.
	YES
	

	
	NO
	

	
	
	

	i. From talking with other students.
	YES
	

	
	NO
	

	
	
	

	j. From talking with my parents.
	YES
	

	
	NO
	

	
	
	

	27. In the last month, how often do you recall seeing or hearing these messages about how students at this school treat each other?
	
	

	
	1-9 times
	

	
	10-20 times
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	Survey Question
	Survey Answer
	Place an X in this column

	
	More than 20 times
	

	
	I didn't see any messages in the last month
	


APPENDIX B
Rationale for Middle School Survey Items
The following pages explain the rationale for including certain questions in the middle school survey.  There are two versions of the survey included in Appendix A and on the CD: a short version and a long version.  The short version is the minimum that a school would administer to implement a successful social norms prevention program.  The long version includes questions that are not required for the program, but that may help the school with other prevention planning.
Social Norms Campaign –Middle School Survey Short Version
Rationale for Middle School Survey Items

Part I: School Climate
This set of questions is designed to measure the school environment.  Much research exists that suggests that school environment has a positive impact on student perceptions and behaviors.  Students who report more positive perceptions of climate also report lower levels of victimization and bullying behavior. Furthermore, a positive school climate promotes more than safety; students who perceive that their school has a positive climate also report higher school achievement than their peers who do not perceive a positive school climate.

Continuing to measure school climate with the Social Norms Survey accomplishes two things: 1) Schools are able to keep track of their own school climate and know how positively students feel about the school.  This kind of feedback is not often available and is very helpful when promoting positive behavior; it allows administrators, faculty, and staff to see the more positive aspects of student behavior.  2) Many of the messages over the course of the evaluation have utilized statements taken from the school climate questions, so these questions have proven worthy to the implementation of a social norms campaign.  Furthermore, the reliability for this scale remains acceptable, with an alpha level of .60.

1. Think about the following statements about your school and decide whether you think they are mostly true or mostly false for you.

a. I belong at this school.

b. I think this is a good school to go to.

c. Students like to go to this school.

d. Friendships are made in this school.

e. Groups of students do not get along together in this school.

f. Some students in this school do not like each other.

g. The teachers care about how students feel in this school.

h. The teachers go out of their way to help students.

i. There are very few rules to follow.

j. If a student breaks a rule in this school, they are disciplined.

k. The teacher will send a student out of class if he/she does not behave.

Part II: Victimization
These questions address two major issues: the level of victimization experienced by students and the information about the perpetrators.  The importance of the information about victimization is useful in several ways.  First, schools can use baseline numbers of victimization over a period of time to see two things: the extent of victimization in their school and how victimization changes with implementation of the social norms campaign.  The data helps school staff to see for themselves the amount of victimization the most common types of victimization.  They use strategies for addressing these incidents.  A comparison of these numbers over time will also highlight the positive impacts of the social norms campaign over time.  There is also the practical benefit.  Students may not be reporting all of their victimization to school officials, but this survey will help schools determine whether certain needs should be addressed within their school community.

These questions can also be compared to students’ perceptions of others’ victimization.  In this way, actual victimization can be compared to perceived victimization and schools can continue to minimize this difference.  As both research and the evaluation of the New Jersey Social Norms Project to date have shown, students often misperceive the reality around them.  While comparing baseline information about victimization is one way to see how the social norms campaign has a positive act on student behavior, comparing actual behavior to perceptions is another way for the school to evaluate own social norms campaign.  As the gap between reality and perception closes, schools will be able to observe another way in which the social norms campaign is having a positive benefit.

Because this set of questions also asks for information about the student(s) doing the victimizing, schools will have another avenue to assess the needs of their community.  The vast majority of bullying is within genders, within ethnicity groups, and within students who are approximately the same age.   However, prior research has suggested that in cases where bullying happens between genders, ethnicity groups, and age groups, there can be serious consequences.  These questions allow schools to keep up to date with the bullying trends and examine whether the interventions are appropriate.

These questions speak to actual behavior, which makes them very useful in creating messages for a social norms campaign.  Due to the general reliability of self-report surveys, schools can use this information to create messages and engage students in constructive dialogue.

These questions orient students by asking them to report what has happened to them “since the beginning of the school year.”  This is important because schools will find themselves distributing the survey at various times, depending on their own schedules, and this wording ensures that students are thinking about a correct time frame (e.g., not remembering behavior at summer camp).  This is also important because the start of school is the same for each student at a school, so advanced analysis can be undertaken to analyze average rates of bullying as well as controlling for the number of days in school.

2. Since the beginning of the school year, have any of the following things happened to you at school:

a. Been physically attacked by someone your age who was trying to hurt you on purpose?
b. Had someone threaten to beat you up?
c. Had people try to ruin your stuff on purpose, like ripping up your books?
d. Had some of your things stolen from you at school?

e. Been teased in an unfriendly way?

f. Been excluded from a group on purpose?

g. Been called hurtful names?

h. Had an unkind rumor spread about you?

i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from you?

j. Had someone post unkind or hurtful things about you on the Internet?

k. Had someone call you, text your cell phone, or email you and say mean things?

l. Had someone instant message (IM) you and say unkind of hurtful things to you?

3. How would you describe the person or persons who did these to you the most?

a. Gender.

b. Age.

c. Race.

Part III: Avoidance
This set of questions asks students about their experiences of being bullied in specific places throughout the school.  Evidence suggests that places with the least supervision will be the least safe for students.  While these questions do not directly support the creation of messages, this information can be important for school policy making.  As schools strive to improve student safety, an awareness of the areas that students perceive to be most problematic can be helpful.  It is also another mechanism by which schools can internally evaluate the success of the social norms campaign.  As the campaign goes on, victimization in all areas of the school should decrease.  Schools can compare victimization between different places and different time periods to assess whether their policies are effective.

The questions about safety functions similarly.  Schools can compare average safety levels over a period of time and determine the effects of their social norms campaign.  School safety is highly correlated with positive school climate, so this question is another measure of the day-to-day experiences of students.

4. Since the beginning of the school year, did you stay away from any of the following places because you thought someone from school might hurt you or treat you badly there:

a. The shortest route to school.

b. The entrance into the school.

c. Any hallways or stairs in school.

d. Parts of the school cafeteria.

e. Any school bathrooms.

f. Other places inside the school building.

g. The school parking lot.

h. The school bus.

i. Other places on school property.

j. Extracurricular activities or after-school activities at school.

5. Since the beginning of the school year, did you:

a. Avoid any classes because you thought someone might hurt you or treat you badly there?

b. Stay home from school because you thought someone might hurt you or treat you badly there?

6. On a scale of 1 to 10, how safe do you feel at school?

Part IV: Perceptions of Victimization
This set of questions focuses on students’ perceptions of their peers’ experiences with victimization.  Because a social norms marketing campaign specifically addresses student misperceptions, these questions are necessary to help compare actual behavior to perceptions of behavior.  These two things will most likely be very different.  However, a social norms campaign is designed to close the gap between perception and reality over a period of time.  These questions will help schools assess how well they are closing that gap.  Also, as students report on the perceptions of differences between their behavior and their peers’ behaviors, these questions give administrators information for choosing the specific behaviors that they believe need the most attention in an individual school.  As always, the questions in the social norms campaign survey are designed to allow schools to individualize messages based on local needs and priorities.

7. Think about other students your age at school.  Since the beginning of the school year, have any of the following things happened to them:

a. Been physically attacked by someone their age who was trying to hurt them on purpose?
b. Had someone threaten to beat them up?

c. Had people try to ruin their stuff on purpose, like ripping up their books?

d. Had some of their things stolen from them at school?

e. Been teased in an unfriendly way?

f. Been excluded from a group on purpose?

g. Been called hurtful names?

h. Had an unkind rumor spread about them?

i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from them?
i. Had someone post unkind or hurtful things about them on the Internet?

j. Had someone called them, text their cell phone, or email them and say mean things?

k. Had someone instant message (IM) them and say unkind of hurtful things to them?

Part V: Bullying
The next set of questions asks students about their self-reported bullying behaviors.  As with the information of self-reported victimization, there are several reasons why these questions are important to the survey.  First, actual behavior can be compared to determine whether there is a difference in student behavior over a number of years.  Second, actual behavior can be compared to perceptions of behavior, in order to help schools evaluate the impact of the campaign over time.  Students’ perceptions will most likely change before their behavior does, but as the gap between perceptions and behavior gets smaller, student behavior will change in favor of the 
dominant reality, not the dominant perception. Furthermore, having information about admitted bullying will be useful to schools in a variety of policy driven ways, including knowledge about the behaviors that need more attention or behavior trends.

Information about self-reported behavior is also important in creating messages for the social norms campaign.  Self-reported behavior is very powerful for messages, because students can relate to the process of filling out the survey honestly.  After some discussion, students are more prone to believe information about others’ behavior, when it seems similar to their own.
8. Since the beginning of the school year, have you done any of the following things to someone your age at school?

a. Hit someone else your age

b. Made fun of someone else in an unfriendly way.
c. Told other students your age that they should fight.
d. Spread an unkind story or rumor about someone.

e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them.
f. Called someone your age a bad or mean name to their face.
g. Told other students that you were going to hurt or hit them.

h. Intentionally damaged or ruined things that belonged to another student.
i. Taken or tried to take something from another student.
j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.

k. Posted unkind of hurtful things about someone on the Internet.

l. Called, texted, or emailed someone and said mean things to them.

m. Sent someone an instant message that said hurtful things.

Part VI: Perceptions of Peers’ Bullying

This set of questions focuses on students’ perceptions of their peers’ bullying behavior.  As with perceptions of victimization, students misperceive their peers’ bullying, oftentimes overestimating the amount of the behavior that occurs.  Since social norms campaign can specifically address these misperceptions, these questions can be used to compare responses to actual reported bullying.  Over time, a social norms campaign is designed to close the gap between perception and reality.  These questions will help determine the degree the gap is closing.

9. Think about other students your age at school.  Since the beginning of the school year, have they done any of the following things?

a. Hit someone else their age.

b. Made fun of someone else in an unfriendly way.
c. Told other students their age that they should fight.
d. Spread an unkind story or rumor about someone.

e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them.
f. Called someone their age a bad or mean name to their face.
g. Told other students that they were going to hurt or hit them.
h. Intentionally damaged or ruined things that belonged to another student.
i. Taken or tried to take something from another student.
j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.

k. Posted unkind of hurtful things about someone on the Internet.

l. Called, texted, or emailed someone and said mean things to them.

m. Sent someone an instant message (IM) that said hurtful things.

Part VII: Beliefs

This question set asks students about their beliefs regarding good behavior, specifically behavior that can be related to bullying.  The questions are beneficial because they reinforce that many students know that these behaviors are wrong and are willing to say so.  As a result, these questions are very useful for creating messages.  When messages are created reinforcing the good beliefs of students, it helps reinforce the positive messages about the behavior of students.  Because behavior and beliefs are so highly correlated, it is another opportunity for a social norms campaign to have a positive impact.
10. How wrong is it for someone your age to do each of the following things?

a. Intentionally hurt or ruin property that belongs to someone else.

b. Hurt someone or tell someone that you will hurt them without any reasons.

c. Intentionally take something that belongs to someone else.

Part VIII: Telling Someone
Working with trusted adults is one way that students can learn how to help stop bullying.  This knowledge is important to school administrators because it helps them to know who the trusted adults are for their students.   It also allows schools to create opportunities to invite these individuals (not all of whom may be part of the immediate school community) to work with the schools in promoting positive behavior.  Both schools and community members need to be invested in ensuring that students have trusted adults with whom to discuss problems like bullying.  This knowledge will help the school on a very practical issue: helping to assess relationships between students and adults and also possibly stimulating ideas about making those relationships stronger.

From a practical standpoint, these questions are also useful for writing social norms campaign messages.  The messages will help encourage other students to talk to a trusted adult about these serious topics, and will help foster continued positive relationships between students and adults.

11. If you knew someone being treated badly by other students at school, who would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

12. If you saw a weapon at school, who would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

Part IX: Weapons

These two questions ask about whether students hear or see weapons on school grounds.  They are included in the survey to help school administrators have another tool for combating threats to student safety.  Even though it is very rare for students to bring weapons to school, it is a serious threat.  Because students are already filling out a survey about their beliefs and behaviors, these two questions can be included in the survey to help schools stay aware of potential safety issues.

13. In the last three months, do you know if any students have brought a weapon to your school?

14. In the last three months, have you actually seen another student with a weapon on school grounds?

Part X: Self-Identified Victimization

Many students do not associate bullying with the behaviors that they experience and/or engage in on an average day.  Oftentimes, bullying is thought to be a serious incident, when in fact, a series of small and repeated incidents can have some of the most harmful effects on students.  Because students may understand bullying differently than adults, this question is very useful to identify students’ perceptions of bullying behavior that they are regularly experiencing.  Results from this evaluation suggest that fewer students self-identify their experiences as actually being “bullied” than report specific victimization.  This indicates that students are experiencing a wide range of victimization, but may not have the language to call it “bullying.” This is why it is important to ask students about their experiences using a variety of questions.
15. Have you ever felt bullied at school?

Part XI: Demographic Characteristics
The demographic questions provide the opportunity for schools to examine how different sets of students respond to each of the questions.  The comparison between groups can be used to foster further analysis, help with policy initiatives, or give schools a better sense of the school climate.  Furthermore, schools can identify characteristics of groups of students who are more at risk for both bullying and victimization.

16. Are you a: male or female?

17. How old are you?

18. What grade are you in?

19. How would you best describe yourself?

20. What grades do you earn in school?

Part XII: Social Norms Exposure
The last question set can be used in the second and subsequent years of survey participation.  These questions measure exposure to the social norms campaign, by asking students where and how often they encountered social norms messages.  This will give schools the opportunity to identify which modality of campaign exposure is the most effective for their population.  It also encourages schools to use several different modalities when presenting messages; research on the current social norms campaign suggests that more diverse campaigns are more effective in getting students’ attention.

21. While you were at school, have you seen or hear information about how students at this school treat each other?

22. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it: 

a. On posters in school.

b. On other printed material (t-shirts, flyers, give-away items…).

c. At a school assembly or pep rally.

d. School announcements over the PA system.

e. School newsletter.

f. School TV or computer video.

g. School webpage or screen saver.

h. Teachers talked about it in class.

i. From talking with other students.

j. From talking with my parents.

23. In the last month, how often do you recall seeing or hearing these messages about how students at this school treat each other? 

Social Norms Campaign –Middle School Survey Long Version
Rationale for Middle School Survey Items

Part I: School Climate

This set of questions is designed to measure the school environment.  Much research exists that suggests that school environment has a positive impact on student perceptions and behaviors.  Students who report more positive perceptions of climate also report lower levels of victimization and bullying behavior. Furthermore, a positive school climate promotes more than safety; students who perceive that their school has a positive climate also report higher school achievement than their peers who do not perceive a positive school climate.

Continuing to measure school climate with the Social Norms Survey accomplishes two things: 1) Schools are able to keep track of their own school climate and know how positively students feel about the school.  This kind of feedback is not often available and is very helpful when promoting positive behavior; it allows administrators, faculty, and staff to see the more positive aspects of student behavior.  2) Many of the messages over the course of the evaluation have utilized statements taken from the school climate questions, so these questions have proven worthy to the implementation of a social norms campaign.  Furthermore, the reliability for this scale remains acceptable, with an alpha level of .60.

1. Think about the following statements about your school and decide whether you think they are mostly true or mostly false for you.

a. I belong at this school.

b. I think this is a good school to go to.

c. Students like to go to this school.

d. Friendships are made in this school.

e. Groups of students do not get along together in this school.

f. Some students in this school do not like each other.

g. The teachers care about how students feel in this school.

h. The teachers go out of their way to help students.

i. There are very few rules to follow.

j. If a student breaks a rule in this school, they are disciplined.

k. The teacher will send a student out of class if he/she does not behave.

Part II: Victimization
These questions address two major issues: the level of victimization experienced by students and the information about the perpetrators.  The importance of the information about victimization is useful in several ways.  First, schools can use baseline numbers of victimization over a period of time to see two things: the extent of victimization in their school and how victimization changes with implementation of the social norms campaign.  The data helps school staff to see for themselves the amount of victimization the most common types of victimization.  They use strategies for addressing these incidents.  A comparison of these numbers over time will also highlight the positive impacts of the social norms campaign over time.  There is also the practical benefit.  Students may not be reporting all of their victimization to school officials, but this survey will help schools determine whether certain needs should be addressed within their school community.

These questions can also be compared to students’ perceptions of others’ victimization.  In this way, actual victimization can be compared to perceived victimization and schools can continue to minimize this difference.  As both research and the evaluation of the New Jersey Social Norms Project to date have shown, students often misperceive the reality around them.  While comparing baseline information about victimization is one way to see how the social norms campaign has a positive act on student behavior, comparing actual behavior to perceptions is another way for the school to evaluate own social norms campaign.  As the gap between reality and perception closes, schools will be able to observe another way in which the social norms campaign is having a positive benefit.

Because this set of questions also asks for information about the student(s) doing the victimizing, schools will have another avenue to assess the needs of their community.  The vast majority of bullying is within genders, within ethnicity groups, and within students who are approximately the same age.   However, prior research has suggested that in cases where bullying happens between genders, ethnicity groups, and age groups, there can be serious consequences.  These questions allow schools to keep up to date with the bullying trends and examine whether the interventions are appropriate.

These questions speak to actual behavior, which makes them very useful in creating messages for a social norms campaign.  Due to the general reliability of self-report surveys, schools can use this information to create messages and engage students in constructive dialogue.

These questions orient students by asking them to report what has happened to them “since the beginning of the school year.”  This is important because schools will find themselves distributing the survey at various times, depending on their own schedules, and this wording ensures that students are thinking about a correct time frame (e.g., not remembering behavior at summer camp).  This is also important because the start of school is the same for each student at a school, so advanced analysis can be undertaken to analyze average rates of bullying as well as controlling for the number of days in school.

2. Since the beginning of the school year, have any of the following things happened to you at school:

a. Been physically attacked by someone your age who was trying to hurt you on purpose?
b. Had someone threaten to beat you up?
c. Had people try to ruin your stuff on purpose, like ripping up your books?
d. Had some of your things stolen from you at school?

e. Been teased in an unfriendly way?

f. Been excluded from a group on purpose?

g. Been called hurtful names?

h. Had an unkind rumor spread about you?

i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from you?

j. Had someone post unkind or hurtful things about you on the Internet?

k. Had someone call you, text your cell phone, or email you and say mean things?

l. Had someone instant message (IM) you and say unkind of hurtful things to you?

3. How would you describe the person or persons who did these to you the most?

a. Gender.

b. Age.

c. Race.

Part III: Avoidance
This set of questions asks students about their experiences of being bullied in specific places throughout the school.  Evidence suggests that places with the least supervision will be the least safe for students.  While these questions do not directly support the creation of messages, this information can be important for school policy making.  As schools strive to improve student safety, an awareness of the areas that students perceive to be most problematic can be helpful.  It is also another mechanism by which schools can internally evaluate the success of the social norms campaign.  As the campaign goes on, victimization in all areas of the school should decrease.  Schools can compare victimization between different places and different time periods to assess whether their policies are effective.

The questions about safety functions similarly.  Schools can compare average safety levels over a period of time and determine the effects of their social norms campaign.  School safety is highly correlated with positive school climate, so this question is another measure of the day-to-day experiences of students.

4. Since the beginning of the school year, did you stay away from any of the following places because you thought someone from school might hurt you or treat you badly there:

a. The shortest route to school.

b. The entrance into the school.

c. Any hallways or stairs in school.

d. Parts of the school cafeteria.

e. Any school bathrooms.

f. Other places inside the school building.

g. The school parking lot.

h. The school bus.

i. Other places on school property.

j. Extracurricular activities or after-school activities at school.

5. Since the beginning of the school year, did you:

a. Avoid any classes because you thought someone might hurt you or treat you badly there?

b. Stay home from school because you thought someone might hurt you or treat you badly there?

6. On a scale of 1 to 10, how safe do you feel at school?

Part IV: Perceptions of Victimization
This set of questions focuses on students’ perceptions of their peers’ experiences with victimization.  Because a social norms marketing campaign specifically addresses student misperceptions, these questions are necessary to help compare actual behavior to perceptions of behavior.  These two things will most likely be very different.  However, a social norms campaign is designed to close the gap between perception and reality over a period of time. These questions will help schools assess how well they are closing that gap.  Also, as students report on their perceptions of differences between their behavior and their peers’ behaviors, these questions give administrators information for choosing the specific behaviors that need the most attention in an individual school.  As always, the questions in the social norms campaign survey are designed to allow schools to individualize messages based on local needs and priorities.

7. Think about other students your age at school.  Since the beginning of the school year, have any of the following things happened to them:

a. Been physically attacked by someone their age who was trying to hurt them on purpose?
b. Had someone threaten to beat them up?

c. Had people try to ruin their stuff on purpose, like ripping up their books?

d. Had some of their things stolen from them at school?

e. Been teased in an unfriendly way?

f. Been excluded from a group on purpose?

g. Been called hurtful names?

h. Had an unkind rumor spread about them?

i. Had someone your age try to use physical force or a weapon (like a gun, a knife, or another object that can hurt you) to try to get something from them?
j. Had someone post unkind or hurtful things about them on the Internet?

k. Had someone called them, text their cell phone, or email them and say mean things?

l. Had someone instant message (IM) them and say unkind of hurtful things to them?

Part V: Bullying
The next set of questions asks students about their self-reported bullying behaviors.  As with the information of self-reported victimization, there are several reasons why these questions are important to the survey.  First, actual behavior can be compared to determine whether there is a difference in student behavior over a number of years.  Second, actual behavior can be compared to perceptions of behavior, in order to help schools evaluate the impact of the campaign over time.  Students’ perceptions will most likely change before their behavior does, but as the gap between perceptions and behavior gets smaller, student behavior will change in favor of the 
dominant reality, not the dominant perception.  Furthermore, having information about admitted bullying will be useful to schools in a variety of policy driven ways, including knowledge about the behaviors that need more attention or behavior trends.

Information about self-reported behavior is also important in creating messages for the social norms campaign.  Self-reported behavior is very powerful for messages, because students can relate to the process of filling out the survey honestly.  After some discussion, students are more prone to believe information about others’ behavior, when it seems similar to their own.
8. Since the beginning of the school year, have you done any of the following things to someone your age at school?

a. Hit someone else your age

b. Made fun of someone else in an unfriendly way.
c. Told other students your age that they should fight.
d. Spread an unkind story or rumor about someone.

e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them.
f. Called someone your age a bad or mean name to their face.
g. Told other students that you were going to hurt or hit them.

h. Intentionally damaged or ruined things that belonged to another student.
i. Taken or tried to take something from another student.
j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.

k. Posted unkind of hurtful things about someone on the Internet.

l. Called, texted, or emailed someone and said mean things to them.

m. Sent someone an instant message that said hurtful things.

Part VI: Perceptions of Peers’ Bullying

This set of questions focuses on students’ perceptions of their peers’ bullying behavior.  As with perceptions of victimization, students misperceive their peers’ bullying, oftentimes overestimating the amount of the behavior that occurs.  Since social norms campaign can specifically address these misperceptions, these questions can be used to compare responses to actual reported bullying.  Over time, a social norms campaign is designed to close the gap between perception and reality.  These questions will help determine the degree the gap is closing.

9. Think about other students your age at school.  Since the beginning of the school year, have they done any of the following things?

a. Hit someone else their age.

b. Made fun of someone else in an unfriendly way.
c. Told other students their age that they should fight.
d. Spread an unkind story or rumor about someone.

e. Physically hurt someone on purpose, by pushing, shoving, hitting, or kicking them.
f. Called someone their age a bad or mean name to their face.
g. Told other students that they were going to hurt or hit them.
h. Intentionally damaged or ruined things that belonged to another student.
i. Taken or tried to take something from another student.
j. Carried an object that could be used to hurt someone, like a gun, a knife, or another weapon.

k. Posted unkind of hurtful things about someone on the Internet.

l. Called, texted, or emailed someone and said mean things to them.

m. Sent someone an instant message (IM) that said hurtful things.

Part VII: Beliefs

This question set asks students about their beliefs regarding good behavior, specifically behavior that can be related to bullying.  The questions are beneficial because they reinforce that many students know that these behaviors are wrong and are willing to say so.  As a result, these questions are very useful for creating messages.  When messages are created reinforcing the good beliefs of students, it helps reinforce the positive messages about the behavior of students.  Because behavior and beliefs are so highly correlated, it is another opportunity for a social norms campaign to have a positive impact.
10. How wrong is it for someone your age to do each of the following things?

a. Intentionally hurt or ruin property that belongs to someone else.
b. Hurt someone or tell someone that you will hurt them without any reasons.

c. Intentionally take something that belongs to someone else.
11. If you thought that hanging out with your friends was going to get you into trouble, would you still hang out with them? (Response: Yes/No)
12. Think about the following statement and decide whether YOU think that they are mostly true or mostly false (Response: Mostly True/Mostly False)

a. I want to do the right thing.
Part VIII: Perceptions of Peers’ Beliefs

As with perceptions of victimization and bullying behavior, students will also overestimate the pro-bullying beliefs of their peers.  This set of questions provides information for an examination of the difference between students’ individual beliefs and their perceptions of their peers’ beliefs.  These questions can be used to compare these differences in an effort to begin a dialogue with students about reality versus perception.  It is also another way that students can measure the success of their campaign over the years, by comparing beliefs with perceptions; over time, the gap between the two should become smaller.
13. Think about people your age.  How wrong would THEY think the following things are: 

a. Intentionally hurt or ruin property that belongs to someone else.
b. Hurt someone or tell someone that you will hurt them without any reasons.
c. Intentionally take something that belongs to someone else.
Part IX: Telling Someone
These sets of questions examine how willing students will be to tell adults about bullying and weapons.  Working with trusted adults is one way that students can learn how to help stop bullying.  This knowledge is important to school administrators because it helps them to know who the trusted adults are for their students.   It also allows schools to create opportunities to invite these individuals (not all of whom may be part of the immediate school community) to work with the schools in promoting positive behavior.  Both schools and community members need to be invested in ensuring that students have trusted adults with whom to discuss problems like bullying.  

From a practical standpoint, these questions are also useful for writing social norms campaign messages.  The messages will help encourage other students to talk to a trusted adult about these serious topics, and will help foster continued positive relationships between students and adults.  From a practical standpoint, these questions are also useful for writing social norms campaign messages.  The messages will help encourage other students to talk to a trusted adult about these serious topics, and will help foster continued positive relationships between students and adults.

14. If you knew someone being treated badly by other students at school, who would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

15. If you saw a weapon at school, who would you tell?

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

Part X: Weapons

These two questions ask about whether students hear or see weapons on school grounds.  They are included in the survey to help school administrators have another tool for combating threats to student safety.  Even though it is very rare for students to bring weapons to school, it is a serious threat.  Because students are already filling out a survey about their beliefs and behaviors, these two questions can be included in the survey to help schools stay aware of potential safety issues.
16. In the last three months, do you know if any students have brought a weapon to your school?

17. In the last three months, have you actually seen another student with a weapon on school grounds?

Part XI: Safety Measures

Students are often unaware or unsure about the safety measures in their school.  It is possible that by being unaware of the safety precautions taken in their school, students are underestimating their own personal safety, which could lead to increased perceptions of bullying.  As a result, this set of questions contains information about the safety measures for which students are aware.  In the majority of situations, schools are already implementing these and other measures.   These safety measures are taken without much explanation given to the students, but it is possible that student involvement in safety measures can help them feel safer, increase their positive feelings about school climate, and decrease their avoidance tactics.  This set of questions is included to help schools determine whether a discussion with students about safety measures is necessary in their school. 

18. Please tell us about the safety measures at your school.  For example, does your school have: 

a. School staff or other adults who supervise the hallway

b. Locked doors during the day

c. Locker checks

d. A requirement that students have or wear badges or picture identification

e. One or more security cameras to monitor the school

Part XII: Self-Identified Victimization

Many students do not associate bullying with the behaviors that they experience on an average day.  Oftentimes, bullying is thought to be a serious incident, when in fact, a series of small and repeated incidents can have some of the most harmful effects on students.  Because students may understand bullying differently than adults, this question is very useful to identify students’ perceptions of bullying behavior that they are regularly experiencing

Results from this evaluation suggest that fewer students self-identify their experiences as actually being “bullied” than report specific victimization.  This indicates that students are experiencing a wide range of victimization, but may not have the language to call it “bullying.” This is why it is important to ask students about their experiences using a variety of questions.

19. Have you ever felt bullied at school?

Part XIII: Demographic Characteristics
The demographic questions provide the opportunity for schools to examine how different sets of students respond to each of the questions.  The comparison between groups can be used to foster further analysis, help with policy initiatives, or give schools a better sense of the school climate.  Furthermore, schools can identify characteristics of groups of students who are more at risk for both bullying and victimization.

20. Are you a: male or female?

21. How old are you?

22. What grade are you in?

23. How would you best describe yourself?

24. What grades do you earn in school?

Part XIV: Social Norms Exposure
The last question set can be used in the second and subsequent years of survey participation.  These questions measure exposure to the social norms campaign, by asking students where and how often they encountered social norms messages.  This will give schools the opportunity to identify which modality of campaign exposure is the most effective for their population.  It also encourages schools to use several different modalities when presenting messages; research on the current social norms campaign suggests that more diverse campaigns are more effective in getting students’ attention.

25. While you were at school, have you seen or heard information about how students at this school treat each other?

26. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it: 

a. On posters in school

b. On other printed material (t-shirts, flyers, give-away items…)

c. At a school assembly or pep rally

d. School announcements over the PA system

e. School newsletter

f. School TV or computer video

g. School webpage or screen saver

h. Teachers talked about it in class

i. From talking with other students

j. From talking with my parents

27. In the last month, how often do you recall seeing or hearing these messages about how students at this school treat each other? 

APPENDIX C
Rationale for High School Survey Items
The following pages explain the rationale for including certain questions in the high school survey.  There are two versions of the survey included in Appendix A and on the CD: a short version and a long version.  The short version is the minimum that a school would administer to implement a successful social norms prevention program.  The long version includes questions that are not required for the program, but that may help the school with other prevention planning.
Social Norms Campaign –High School Survey Short Version
Rationale for High School Survey Items

Part I: Self-Reported ATOD Use
The first set of questions asks students about their own ATOD use.  A variety of substances are included, in order to have the best understanding of student use.  The reference period of “since the first day of school” is helpful to give students the opportunity to talk about their most current behaviors; traditionally, current behaviors will be more indicative of regular behaviors.  Asking students about their behaviors over the course of a lifetime (i.e.,  Have you ever…) will overestimate behavior, as students will report one time or past use which may not be in line with their current behaviors.  While lifetime use is important information, asking questions based on a specific reference point helps schools assess the actual level of substance use in the school at the present time.

These questions can be used to create messages and to evaluate the campaign over a period of time.  Since fewer students will report ATOD use than their peers expect, these questions can be used to make messages that reinforce positive behavior and the relative scarcity of most ATOD use.  Over time, as students become more aware that their perceptions are incorrect, they will start to adjust their own behaviors to suit their perceptions.  In this way, these questions also can be tracked to measure decreased use over time.
1. Since the first day of school, how often have you: (Not at All, Once or Twice, A Few Times a Week, Every Day)

a. Smoked cigarettes?

b. Used smokeless tobacco?

c. Drunk beer, wine or “hard” liquor, not counting religious occasions?

d. Smoked marijuana?

e. Used inhalants?

f. Used hallucinogens?

g. Used prescription drugs without a prescription?

h. Used any other illegal drug?

Part II: Consequences of ATOD Use
This set of questions asks students about the consequences of their ATOD use, specifically when using alcohol or marijuana.  This information can help schools understand the extent of the damage caused by student substance use as well as the potential explanations for substance use (not all of these consequences are negative).  While these questions may not be used specifically in a social norms marketing campaign, there exists many opportunities to use this information to help inform students about the consequences of their behavior and give them cause to think about the negative aspects of ATOD use.  It is important for school officials to have a well-rounded understanding of the reasons students choose to ATOD use; by focusing on both the perceived positive and negative benefits, schools can tailor ATOD education and other prevention programs to the specific experiences of their students.  The social norms campaign focuses on promoting positive behaviors, so these questions can be used to promote and to track harm reduction behaviors among students.
2. Since the beginning of the school year, have you experienced any of the following as a result of drinking alcohol?

a. I did not drink alcohol in the last month.

b. Getting sick (hangover, nausea, illness).

c. Helping you get away from your problems.

d. Fighting.

e. Letting you have more fun.

f. Getting you into trouble at school.

g. Getting you into trouble at home.

h. Missing school or work.

i. Making you feel better about yourself.

j. Trouble with the police.

k. Feeling more at ease with others.

3. Since the beginning of the school year, have you experienced any of the following as a result of using marijuana?

a. I did not use marijuana in the last month.

b. Making it hard to remember things.

c. It was relaxing.

d. Making you do poorly in school.

e. Making you lose control of yourself.

f. Missing school or work.

Part III: Drinking and Driving
Drinking and driving create particularly dangerous risks, especially among high school aged students.  These questions address student experiences as the passenger in these situations.  Students may drive with drinking drivers for a variety of reasons, including fear of upsetting the driver, feeling like they have no other option, and being unable to drive themselves (either due to lack of license or to having also been drinking).  These questions will help schools assess the risks that their students are taking.  Schools can address these risks in a variety of ways, including with the social norms campaign.  Drinking and driving is always dangerous, but because high school populations are especially vulnerable to the risks, it is important to learn about the behavior in order to address it.

4. Have you ever ridden in a motor vehicle driven by someone your own age who drank alcohol before driving?

a. If you have, did you think the driver was drunk?

5. Have you ever ridden in a motor vehicle driven by anyone other than someone your age who drank alcohol before driving?

a. If you have, did you think the driver was drunk?

Part IV: Beliefs About ATOD Use

This question set asks students about their beliefs about good behavior, specifically behavior that can be related to ATOD use.  It is beneficial because it reinforces that many students really do know that these behaviors are wrong and are willing to say so.  As a result, these questions are very useful for creating messages.  When messages are created reinforcing the good beliefs of students, it helps reinforce the positive messages about the behavior of students.  Because behavior and beliefs are so highly correlated, it is another opportunity for social norms campaign to have a positive impact.
6. How wrong is it for someone your age to do each of the following things?

a. Smoke cigarettes.

b. Use marijuana.

c. Use alcohol.

d. Get drunk sometimes.

e. Give or sell alcohol to a person under 21.

f. Use prescription drugs without a prescription.

Part V: Perceptions of Peers’ ATOD Use
This set of questions focuses on students’ perceptions of their peers’ experiences with alcohol, tobacco, and other drugs.  Because a social norms marketing campaign specifically addresses student misperceptions, these questions are necessary to help compare actual behavior to perceptions of behavior.  These two things will most likely be very different.  However, over time, a social norms campaign is designed to close the gap between perception and reality.  These questions will help determine how close that gap is becoming.

Changing the time period from the past 3 months to the past 1 month makes it easier to compare the questions on perceptions to the questions about behavior, which also use a one-month time frame.  By keeping students thinking about the same time period throughout the survey, it will help ensure that the results are reliable.
7. Since the first day of school, how many kids your age would you say: (None, Some, Most)

a. Have drunk beer, wine or “hard” liquor, not counting religious occasions?

b. Have gotten drunk?

c. Have sold or given beer, wine, or “hard” liquor to another student?

d. Used marijuana?

e. Used hallucinogens?

f. Used prescription drugs without a prescription?

g. Used any other illegal drugs?

h. Sold drugs?

8. Overall, what percentage of students your age do you think have consumed five (5) or more drinks in a row on at least one occasion in the last month?

9. Overall, what percentage of students your age do you think have driven with a drunk driver?

Part VI: School Safety
Ensuring students feel safe at school is an essential responsibility of school officials.  Drug use, especially on or around campus, can affect student perceptions of safety.  Data from this question 
enables schools to keep track of any trends over time, to determine whether there are things that are changing student perceptions.
10. On a scale of 1 to 10, how safe is your school?

Part VII: School Climate
This set of questions is designed to measure the school environment.  Much research exists that suggests that school environment has a positive impact on student perceptions and behaviors.  Students who report more positive perceptions of climate also report lower levels of victimization and bullying behavior. Furthermore, a positive school climate promotes more than safety; students who perceive that their school has a positive climate also report higher school achievement than their peers who do not perceive a positive school climate.

Continuing to measure school climate with the Social Norms Survey accomplishes two things: 1) Schools are able to keep track of their own school climate and know how positively students feel about the school.  This kind of feedback is not often available and is very helpful when promoting positive behavior; it allows administrators, faculty, and staff to see the more positive aspects of student behavior.  2) Many of the messages over the course of the evaluation have utilized statements taken from the school climate questions, so these questions have proven worthy to the implementation of a social norms campaign.    
11. I belong at this school. 

12. I think this is a good school to go to.
13. I don’t want to go to this school.

Part VIII: Telling Someone
These sets of questions examine how willing students will be to tell adults about drug use and weapons.  Talking to trusted adults is one way that students can learn how to avoid drugs, report problems that they witness, and feel safe in school.  This knowledge is important to school administrators because it helps them to know who the trusted adults are for their students.  It also allows schools to create opportunities to invite these individuals (not all of whom may be part of the immediate school community) to work with the schools in promoting positive behavior.  Both schools and community members need to be invested in ensuring that students have trusted adults with whom to discuss problems like drug use on campus.  This knowledge will help the school on a very practical issue: helping to assess relationships between students and adults and also possibly stimulating ideas about making those relationships stronger.

From a practical standpoint, these questions are also useful for writing social norms campaign messages.  The messages will help encourage other students to talk to a trusted adult about these serious topics, and will help foster continued positive relationships between students and adults.

14. If you saw drugs (other than beer, wine, “hard” liquor, or tobacco) at school, would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

16. 
If you saw a gun at school, would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

17.  
If you saw a knife or another object, other than a gun, that could hurt someone at school, would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

Part IX: Illegal Behaviors at School
This set of questions assesses illegal behaviors that may be happening on school grounds.  While they may not have a direct use in implementing a social norms campaign, they can help school administrators be aware of any threats to safety and security that exist on campus.  The first question asks about whether or not students have seen others selling drugs on or around school grounds.  The second and third questions ask about whether students hear and/or see weapons on school grounds.  They are included in the survey to help school administrators have another tool for combating threats to student safety.  Even though it is very rare for these types of things to happen on school grounds, they are serious threats.   Because students are already filling out a survey about their beliefs and behaviors, these three questions can be included in the survey and help schools stay aware of potential safety issues.
15. Since the beginning of the school year:

a. Did anyone try to sell or give you an illegal drug, other than alcohol or tobacco, at your school?

b. Do you know if any students have brought a weapon to your school?

c. Have you actually seen another student with a weapon on school grounds?

Part X: Demographics
The demographic questions provide the opportunity for schools to examine how different sets of students respond to each of the questions.  The comparison between groups can be used to foster further analysis, help with policy initiatives, or give schools a better sense of the school climate.  Furthermore, schools can identify characteristics of groups of students who are more at risk for ATOD use.

18. Are you a: male or female?

19. How old are you?

20. What grade are you in?
21. Are you currently licensed to drive an automobile?
22. How would you best describe yourself?
23. What grades do you earn in school?

Part XIV: Social Norms Exposure
The last question set can be used in the second and subsequent years of survey participation.  These questions measure exposure to the social norms campaign, by asking students where and how often they encountered social norms messages.  This will give schools the opportunity to identify which modality of campaign exposure is the most effective for their population.  It also encourages schools to use several different modalities when presenting messages; research on the current social norms campaign suggests that more diverse campaigns are more effective in getting students’ attention.

24. While you were at school, have you seen or hear information about student use of alcohol, drugs, or tobacco use? 

25. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it: 

a. On posters in school

b. On other printed material (t-shirts, flyers, give-away items…)

c. At a school assembly or pep rally

d. School announcements over the PA system

e. School newsletter

f. School TV or computer video

g. School webpage or screen saver

h. Teachers talked about it in class

i. From talking with other students

j. From talking with my parents

26. In the last month, how often do you recall seeing or hearing these messages about student use of alcohol, drugs, or tobacco? 

Social Norms Campaign –High School Survey Long Version

Rationale for High School Survey Questions

Part I: Self-Reported ATOD Use
The first set of questions asks students about their own ATOD use.  A variety of substances are included, in order to have the best understanding of student use.  The reference period of “since the first day of school” is helpful to give students the opportunity to talk about their most current behaviors; traditionally, current behaviors will be more indicative of regular behaviors.  Asking students about their behaviors over the course of a lifetime (i.e.,  Have you ever…) will overestimate behavior, as students will report one time or past use which may not be in line with their current behaviors.  While lifetime use is important information, asking questions based on a specific reference point helps schools assess the actual level of substance use in the school at the present time.

These questions can be used to create messages and to evaluate the campaign over a period of time.  Since fewer students will report ATOD use than their peers expect, these questions can be used to make messages that reinforce positive behavior and the relative scarcity of most ATOD use.  Over time, as students become more aware that their perceptions are incorrect, they will start to adjust their own behaviors to suit their perceptions.  In this way, these questions also can be tracked to measure decreased use over time.
1. Since the first day of school, how often have you: (Not at All, Once or Twice, A Few Times a Week, Every Day)

a. Smoked cigarettes?

b. Used smokeless tobacco?

c. Drunk beer, wine or “hard” liquor, not counting religious occasions?

d. Smoked marijuana?

e. Used inhalants?

f. Used hallucinogens?

g. Used prescription drugs without a prescription?

h. Used any other illegal drug?

Part II: Consequences of ATOD Use

This set of questions asks students about the consequences of their ATOD use, specifically when using alcohol or marijuana.  This information can help schools understand the extent of the damage caused by student substance use as well as the potential explanations for substance use (not all of these consequences are negative).  While these questions may not be used specifically in a social norms marketing campaign, there exists many opportunities to use this information to help inform students about the consequences of their behavior and give them cause to think about the negative aspects of ATOD use.  It is important for school officials to have a well-rounded understanding of the reasons students choose to ATOD use; by focusing on both the perceived positive and negative benefits, schools can tailor ATOD education and other prevention programs to the specific experiences of their students.  The social norms campaign focuses on promoting positive behaviors, so these questions can be used to promote and to track harm reduction behaviors among students.
2. Since the beginning of the school year, have you experienced any of the following as a result of drinking alcohol?

a. I did not drink alcohol in the last month.

b. Getting sick (hangover, nausea, illness).

c. Helping you get away from your problems.

d. Fighting.

e. Letting you have more fun.

f. Getting you into trouble at school.

g. Getting you into trouble at home.

h. Missing school or work.

i. Making you feel better about yourself.

j. Trouble with the police.

k. Feeling more at ease with others.

3. Since the beginning of the school year, have you experienced any of the following as a result of using marijuana?

a. I did not use marijuana in the last month.

b. Making it hard to remember things.

c. It was relaxing.

d. Making you do poorly in school.

e. Making you lose control of yourself.

f. Missing school or work.

Part III: Drinking and Driving
Drinking and driving create particularly dangerous risks, especially among high school aged students.  These questions address student experiences as the passenger in these situations.  Students may drive with drinking drivers for a variety of reasons, including fear of upsetting the driver, feeling like they have no other option, and being unable to drive themselves (either due to lack of license or to having also been drinking).  These questions will help schools assess the risks that their students are taking.  Schools can address these risks in a variety of ways, including with the social norms campaign.  Drinking and driving is always dangerous, but because high school populations are especially vulnerable to the risks, it is important to learn about the behavior in order to address it.
4. Have you ever ridden in a motor vehicle driven by someone your own age who drank alcohol before driving?

a. If you have, did you think the driver was drunk?

5. Have you ever ridden in a motor vehicle driven by anyone other than someone your age who drank alcohol before driving?

a. If you have, did you think the driver was drunk?

Part IV: Beliefs About ATOD Use

This question set asks students about their beliefs about good behavior, specifically behavior that can be related ATOD use.  It is beneficial because it reinforces that many students really do know that these behaviors are wrong and are willing to say so.  As a result, these questions are very useful for creating messages.  When messages are created reinforcing the good beliefs of students, it helps reinforce the positive messages about the behavior of students.  Because behavior and beliefs are so highly correlated, it is another opportunity for social norms campaign to have a positive impact.
6. How wrong is it for someone your age to do each of the following things?

a. Smoke cigarettes.

b. Use marijuana.

c. Use alcohol.

d. Get drunk sometimes.

e. Give or sell alcohol to a person under 21.

f. Use prescription drugs without a prescription.

Part V: Perceptions of Peers’ ATOD Use
This set of questions focuses on students’ perceptions of their peers’ experiences with alcohol, tobacco, and other drugs.  Because a social norms marketing campaign specifically addresses student misperceptions, these questions are necessary to help compare actual behavior to perceptions of behavior.  These two things will most likely be very different.  However, over time, a social norms campaign is designed to close the gap between perception and reality.  These questions will help determine how close that gap is becoming.

Changing the time period from the past 3 months to the past 1 month makes it easier to compare the questions on perceptions to the questions about behavior, which also use a one-month time frame.  By keeping students thinking about the same time period throughout the survey, it will help ensure that the results are reliable.
7. Since the first day of school, how many kids your age would you say: (None, Some, Most)

a. Have drunk beer, wine or “hard” liquor, not counting religious occasions?

b. Have gotten drunk?

c. Have sold or given beer, wine, or “hard” liquor to another student?

d. Used marijuana?

e. Used hallucinogens?

f. Used prescription drugs without a prescription?

g. Used any other illegal drugs?

h. Sold drugs?

8. Overall, what percentage of students your age do you think have consumed five (5) or more drinks in a row on at least one occasion in the last month?

9. Overall, what percentage of students your age do you think have driven with a drunk driver?

Part VI: Friends and ATOD Use
Since the relationship between ATOD use and peer relationships is a strong and enduring one, it is important to understand the values of students’ friends when conducting a successful intervention.  By examining this relationship more closely, school officials can assess whether their prevention efforts are being undermined by peer relationships and consider appropriate interventions.  The relationship between students and their perceptions of their friends’ behaviors and beliefs is undoubtedly related to their overall perception of their peers’ behaviors.  In this way, having more information about student relationships with friends and ATOD use will help expand the understanding of how students overestimate their peers’ behavior.  Students who spend a lot of time discussing and engaging in ATOD use with friends are more likely to believe that other students are doing the same types of things.

10. Since the beginning of the school year (Responses: True/False):

a. One (or more) of my friends has told me that they would share some marijuana with me.

b. One (or more) of my friends has told me that they would share some cigarettes or chewing tobacco with me.

c. One (or more) of my friends has told me that they would share some alcohol (beer, wine, or “hard liquor”) with me.

11. If your friends found out that you smoked cigarettes sometimes, how do you think they would feel?

a. They would not have a problem with it.

b. They would have a problem with it but they would not stop being my friends.

c. They would have a problem with it and they would stop being my friends.

12. If your friends found out that you drank alcohol sometimes, how do you think they would feel?

a. They would not have a problem with it.

b. They would have a problem with it but they would not stop being my friends.

c. They would have a problem with it and they would stop being my friends.

13. If your friends found out that you smoked marijuana sometimes, how do you think they would feel?

a. They would not have a problem with it.

b. They would have a problem with it but they would not stop being my friends.

c. They would have a problem with it and they would stop being my friends.

14. Think about your best friend.  How often do you and your best friend talk about the following things: (Responses: Never/Rarely/Sometimes/Often/All the Time)

a. How we can get cigarettes

b. How we can make trouble at our school

c. Drinking alcohol and/or using drugs

d. How we can make trouble around the neighborhood

e. How we can get alcohol and/or drugs

Part VII: School Safety

Ensuring students feel safe at is an essential responsibility of school officials.  Drug use, especially on or around campus, can affect student perceptions of safety.  Data from this question enables schools to keep track of any trends over time, to determine whether there are things that are changing student perceptions.
15. On a scale of 1 to 10, how safe is your school?

Part VIII: School Climate
This set of questions is designed to measure the school environment.  Much research exists that suggests that school environment has a positive impact on student perceptions and behaviors.  Students who report more positive perceptions of climate also report lower levels of victimization and bullying behavior. Furthermore, a positive school climate promotes more than safety; students who perceive that their school has a positive climate also report higher school achievement than their peers who do not perceive a positive school climate.

Continuing to measure school climate with the Social Norms Survey accomplishes two things: 1) Schools are able to keep track of their own school climate and know how positively students feel about the school.  This kind of feedback is not often available and is very helpful when promoting positive behavior; it allows administrators, faculty, and staff to see the more positive aspects of student behavior.  2) Many of the messages over the course of the evaluation have utilized statements taken from the school climate questions, so these questions have proven worthy to the implementation of a social norms campaign.  
16. I belong at this school. 

17. I think this is a good school to go to.
18. I don’t want to go to this school.

Part IX: Telling Someone
These sets of questions examine how willing students will be to tell adults about drug use and weapons.  Talking to trusted adults is one way that students can learn how to avoid drugs, report problems that hey witness, and feel safe in school.  This knowledge is important to school administrators because it helps them to know who the trusted adults are for their students.  It also allows schools to create opportunities to invite these individuals (not all of whom may be part of the immediate school community) to work with the schools in promoting positive behavior.  Both schools and community members need to be invested in ensuring that students have trusted adults with whom to discuss problems like drug use on campus.  This knowledge will help the school on a very practical issue: helping to assess relationships between students and adults and also possibly stimulating ideas about making those relationships stronger.

From a practical standpoint, these questions are also useful for writing social norms campaign messages.  The messages will help encourage other students to talk to a trusted adult about these serious topics, and will help foster continued positive relationships between students and adults.

19. If you saw drugs (other than beer, wine, “hard” liquor, or tobacco) at school, would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

21. If you saw a gun at school, would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

22. If you saw a knife or another object, other than a gun, that could hurt someone at school, would you tell:

a. The principal or assistant principal

b. A teacher

c. A counselor

d. A police officer or security guard

e. A friend

f. A parent of family member

g. I would not tell anyone

Part X: Illegal Behaviors at School

This set of questions focuses on illegal behaviors that may be occurring on school grounds.  While the results of these questions may not be directly used in a social norms campaign, they can help school administrators be aware of any threats to safety and security that exist on campus.  These questions ask whether or not students have seen others selling drugs on or around school grounds and whether sor not students have heard or seen weapons on school grounds.  They are included in the survey to help school administrators have another tool for combating threats to student safety.  These questions can assist school staff to stay aware of potential safety issues.

20. Since the beginning of the school year:

a. Did anyone try to sell or give you an illegal drug, other than alcohol or tobacco, at your school?

b. Do you know if any students have brought a weapon to your school?

c. Have you actually seen another student with a weapon on school grounds?

Part XI: Safety Measures

Students are often unaware or unsure about the safety measures in their schools.  If students do not know what precautions are being taken, they could possibly overestimate the amount of illegal activity happening on campus, especially with respect to alcohol, drugs, and weapons.  As a result, this set of questions contains information about the safety measures for which students are aware.  In the majority of situations, schools are already implementing these and other measures.  Often, these safety measures are taken without much explanation given to the students, but it is possible that student involvement in safety measures can help them feel safer, decrease their perceptions about drug dealing and other criminal behavior on campus, and also warn those students who are considering breaking the rules that there is a high likelihood that they will get caught.  This set of questions is included to help schools determine whether a discussion with students about safety measures is necessary in their school. 
23. Please tell us about the safety measures at your school.  For example, does your school have: 

k. School staff or other adults who supervise the hallway

l. Locked doors during the day

m. Locker checks

n. A requirement that students have or wear badges or picture identification

o. One or more security cameras to monitor the school

Part XII: Demographics
The demographic questions provide the opportunity for schools to examine how different sets of students respond to each of the questions.  The comparison between groups can be used to foster further analysis, help with policy initiatives, or give schools a better sense of the school climate.  Furthermore, schools can identify characteristics of groups of students who are more at risk for ATOD use.
24. Are you a: male or female?

25. How old are you?

26. What grade are you in?

27. Are you currently licensed to drive an automobile?
28. How would you best describe yourself?

29. What grades do you earn in school?

Part XIII: Social Norms Exposure
The last question set can be used in the second and subsequent years of survey participation.  These questions measure exposure to the social norms campaign, by asking students where and how often they encountered social norms messages.  This will give schools the opportunity to identify which modality of campaign exposure is the most effective for their population.  It also encourages schools to use several different modalities when presenting messages; research on the current social norms campaign suggests that more diverse campaigns are more effective in getting students’ attention.

30. While you were at school, have you seen or hear information about student use of alcohol, drugs, or tobacco use? 

31. If YES, where do you recall seeing or hearing this information?  Did you see it or hear it: 

k. On posters in school

l. On other printed material (t-shirts, flyers, give-away items…)

m. At a school assembly or pep rally

n. School announcements over the PA system

o. School newsletter

p. School TV or computer video

q. School webpage or screen saver

r. Teachers talked about it in class

s. From talking with other students

t. From talking with my parents

32. In the last month, how often do you recall seeing or hearing these messages about student use of alcohol, drugs, or tobacco? 

APPENDIX D
NJEA Review Article
The following article was written by Dr. Valerie LaMastro and first published in the NJEA Review (May 2008), describes the New Jersey Social Norms Project.  The article succinctly provides relevant theory, current research, and information on social norms campaigns that are particular to New Jersey, as mentioned in Chapter one: Social Norms Theory and Research. 
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Is everybody really
doing it?
Rowan University’s Social Norms Project identifies a successful strategy for preventing bullying and substance use
by Dr. Valerie LaMastro
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“Everybody’s doing it!” “No one likes her!” “The whole school drinks on the weekends!” These are some of the things that stu- dents believe about their classmates. But are these perceptions true? Is “everyone” being a bully? Is “everyone” drinking? Over two decades of research on the “social norms” perspective clearly suggests that what we perceive to be true often is not, and that changing these types of misperceptions may be one of the keys to changing behaviors.
Social norms theory maintains that students often look to their peers when making decisions about how to treat others or when considering substance use. Although peer pressure is often considered to be a negative when examining student relationships, so- cial norms theory and research demonstrate that it can be used to encourage students to emulate their peers’ positive behaviors as well. Educators from a group of New Jersey middle and high schools anticipate harnessing the power of positive peer influence, through the application of social norms research, to help students make healthy deci- sions about substance use and to promote civility in their interactions with one another.

The Social Norms Project is a cooperative initiative, funded by the N.J. Department of Education (NJDOE) in full by a grant from the U.S. Department of Education and administered through the Rowan University Center for Addiction Studies. The Project is a research-based program that uses web-based student surveys and a school-wide marketing campaign to establish and promote bullying-free student behavioral norms

in nine N.J. middle schools, and substance-free student behavioral norms in eight N.J. high schools. An additional 13 middle schools and nine high schools were new to the project during the 2007–08 school year. These schools are from 11 different counties throughout the state and are found in a mixture of rural, urban, and suburban settings.

The project supports a group of schools (called cohorts) for two years. Each year, a new cohort is selected to join the program. This cycle ensures there will always be

a group of schools new to the program and a group that has implemented it during the previous year. These schools represent a growing number of educational institutions throughout the nation that are utilizing the social norms approach to promote socially acceptable student behavior in a novel and positive way.

213
The Social Norms Theory is sup- ported by over 20 years of research, and is increasingly viewed as a valuable part of a comprehensive program of at-risk behavior prevention. The theory under-

pinning the method is deceptively simple. It maintains that people often base their behavior on what they believe others in their peer group are doing, but that their beliefs about the actions of others are of- ten wrong. If these misperceptions about the behavior of others can be corrected, and if individuals are aware of what oth- ers in their peer group are actually doing, then their behavior is likely to shift in the direction of actual peer behavior, rather than toward their misperceptions of peer

behavior.

What  does the research tell  us?
Applied to substance use in high schools, the logic of the social norms approach suggests that many adolescents often smoke, drink, or use other harmful sub- stances because they believe their peers are doing it and because they desire to “fit in” with these peers. Therefore, it stands

to reason that when adolescents discover that the majority of their peers are not engaging in these behaviors, they also will be more likely not to engage in these behaviors, because they will no longer believe that they “should” or “have to”
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act in this manner to be accepted by their peers. The theory also can be applied to promoting positive interpersonal behav- ior, such as reducing the prevalence of bullying among middle school students. Specifically, students who are informed that the majority of their peers do not bul- ly other students and that they disapprove of bullying are more likely to reconsider their own bullying behavior and act in a more respectful manner toward others.

Research supports the theory. A 2003 study confirmed that high school students dramatically misperceive the alcohol consumption behaviors of their peers

in much the same way as college stu- dents. Researchers found that 29 percent of high school students reported they were “drunk” within the month prior to the administration of a student survey. However, when asked about the behav- ior of their peers, high school students reported that they believed 60 percent

of their peers had been drunk during the month prior to the survey. Although the percentage of students reporting that they had actually consumed enough alcohol to consider themselves drunk is distressing, it is equally disturbing that the data indi-

cate the typical high school student thinks that his or her peers are drinking far more than is actually the case.

Other research has demonstrated that social norms efforts can markedly decrease actual rates of alcohol consump- tion among high school students. For example, in 2003 the National Social Norms Resource Center developed a media campaign to dispel misconceptions about alcohol consumption in groups of

10th-grade students at a Midwestern high school. After exposure to the social norms messages, the researchers found that not only had misperceptions decreased, but actual alcohol consumption among the students also had decreased. The number of students who reported drinking within the 30 days prior to the survey, and the number of students who reported getting “drunk” (i.e., drinking more than five drinks on an occasion) decreased after the media campaign was implemented.

Although the work on the application of social norms theory to middle and high school student behavior is in its relative infancy, the research literature clearly indicates that it is worthwhile to continue the endeavor, as is the case with the

Social Norms Project being conducted by the NJDOE and Rowan University.



Putting theory into practice
An initial and critical part of the Social Norms Project involves administering a comprehensive and confidential survey to assess students’ true beliefs and behaviors regarding substance use and interpersonal behavior. It is important to base social norms marketing materials on objec-

tive research gathered from surveys of targeted students, rather than on state or national norms or subjective opinions. This enhances the credibility of the facts presented in the social norms marketing campaign.
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In New Jersey, active parental consent must be obtained before a student is per- mitted to participate in surveys concern-

Young people often base their behavior on what they believe others in their peer group are doing, but their beliefs about the actions of others are often wrong.
ing illegal, anti-social, self-incriminating and demeaning behavior, or mental and psychological problems potentially em- barrassing to the student or student’s fam- ily. It is through these consent forms that all parents are made aware of the social norms program and the positive effects it can have in the school and community.

The next step is for schools to form a social norms steering committee in order to plan and carry out their marketing programs. To ensure proper implementa- tion of the Social Norms Program, the steering committee members take part in comprehensive training offered by staff from the Rowan University Center for Addiction Studies.

After administering the social norms surveys to students, researchers collect and analyze the survey data. The statistics gleaned from the data are used to form


peer pressure
the basis of the social norms messages

to be publicized to the student body. The messages are kept simple and always of a positive nature. For example, a message might read: “Three out of four Happy Valley Middle School students believe that we should be friendly with students who are different from us,” or “In an average week, four out of five Happy Valley High School students have NOT consumed alcohol.” These messages are relayed to the students through a comprehensive and interactive media campaign that includes incentives, prizes, and giveaways to help students learn and reinforce their understanding of the norms.

In consultation with project staff, the steering committee from each school chooses the best way to communicate the campaign messages to their students and their respective communities. Some ex- amples of these methods include conduct- ing school-wide contests, holding large group assemblies, and involving local businesses as places to promote the messages within the surrounding communities. Each school is given approximately 100 copies of at least five individually designed posters based on the statistics derived from each school’s student survey. These posters display familiar school landmarks to make it easy for students to associate the messages with their school.

What do New  Jersey’s students  think?
As expected, the survey data collected from the participating New Jersey high schools indicated the presence of significant misperceptions, where many students believed their peers were engaging in far higher rates of substance use than actually was the case. Similar misperceptions were found in the middle school population, where the data indicated that the vast majority of students did not approve of bullying behavior, but believed that their peers often approved of this

type of conduct.

In the original 17 schools in New Jersey’s Social Norms Project, students were surveyed a second time to ascertain their perceptions and behaviors after

the media campaign was implemented. The second survey included questions about the media campaign and the im-

pact students felt it had on their own deci- sion making, in addition to the original
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questions asked in the first survey. This survey found that there was some change in the behaviors of the students, and students were made more aware of their actions. For example, students were more likely to report bullying instances, possi- bly due to the clarification that “bullying” includes harsh words, both in person and via e-mail or text message, as well as the traditional concept of one student physi- cally harming another.

Subsequent cycles of the project will have the second survey occur during the following academic year, as opposed

to surveying twice per year. With this method, it is anticipated that the students will have a longer period of exposure to the media campaign and, therefore, the campaign will have a greater impact on the perceptions and behaviors of par- ticipating students. These results will be compiled and reported at the conclusion of the project.
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The future of the project looks promis-
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Jersey school districts by 2010 that will

include all materials needed to run a successful social norms campaign. These kits will include templates to make post- ers promoting the norms of the schools, guidance for key aspects of the media campaign, and directions for how to administer the survey, use the data, and

ACAPNJ
at
301 S. Livingston Ave. Livingston, NJ 07039
For Summer titles:
973-629-1001
www.acapnj.org

The Academy of Clinical and Applied Psychoanalysis
Summer Dreamin’
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Learn to unravel human motivaiton from the movies, politics, current events, the scariest and funniest headlines: from Elliot Spitzer to the Manhattan axe murderer to Susan Smith to George Bush.
Fun times learning straight answers to tricky emotional questions!

make this project a success.

For more information or to receive an application to become a part of the Social Norms Project, contact the Rowan University Center for Addiction Studies

at 856-863-2175 or pearce@rowan.edu. Additional resources on the theory can be found at the National Social Norms Resource Center (www.socialnorms. org), Most of Us (mostofus.org), Hobart and William Smith Colleges Alcohol

[image: image64.wmf]Education Project (alcohol.hws.edu), and the Higher Education Center for Alcohol and Other Drug Prevention (HEC): Social Norms and Social Marketing (www.edc. org/hec/socialnorms).

Dr. Valerie LaMastro is a social psy- chologist and assistant professor of psychology at Rowan University, and has worked with the Rowan University Center
Learn about ACAP’s accredited degrees offered in Livingston
in afﬁliation with Centenary College:
the  M.A., the Licensed Professional Counselor M.A. (LPC),
and the Psychoanalytic Certiﬁcate program.
Call for Open House dates and full summer brochure.
ACAP serves as a CE provider for many professionals.  NJ Dept. of Education PD #5671.

for Addiction Studies as a writer and re- searcher since 2002. She frequently pres- ents training sessions focused upon social norming to Rowan University students
and administrators, and is a primary author of the monograph series published by the Center for Addiction Studies.
[image: image65.jpg]o



10  NJEA







[image: image8.png]



MAY 2008
APPENDIX E
N.J.S.A. 18A:36-34. School surveys, certain, parental consent required before administration
The following is the New Jersey statute regarding active parental consent as described in Chapter Four: Parental Consent.  


N.J.S.A. 18A:36-34. School surveys, certain, parental consent required before administration
[image: image9.png]


1.  a.  Unless a school district receives prior written informed consent from a student's parent or legal guardian and provides for a copy of the document to be available for viewing at convenient locations and time periods, the school district shall not administer to a student any academic or nonacademic survey, assessment, analysis or evaluation which reveals information concerning: 

(1) political affiliation;

(2) mental and psychological problems potentially embarrassing to the student or the student's family;

(3) sexual behavior and attitudes;

(4) illegal, anti-social, self-incriminating and demeaning behavior;

(5) critical appraisals of other individuals with whom a respondent has a close family relationship;

(6) legally recognized privileged or analogous relationships, such as those of lawyers, physicians, and ministers;

(7) income, other than that required by law to determine eligibility for participation in a program or for receiving financial assistance under a program; or

(8) social security number.



b. The school district shall request prior written informed consent at least two weeks prior to the administration of the survey, assessment, analysis or evaluation.

c. A student shall not participate in any survey, assessment, analysis or evaluation that concerns the issues listed in subsection a. of this section unless the school district has obtained prior written informed consent from that student's parent or guardian. 

d. A school district that violates the provisions of this act shall be subject to such monetary penalties as determined by the commissioner.

L.2001,c.364.
APPENDIX F

PowerPoint Presentation: Social Norms Overview
The PowerPoint file of the slides portrayed in this Appendix can be found at ______________. The PowerPoint presentation provides a synopsis of the social norms approach.  The presentation can be used to explain and gain support for the project from district board of education members, administrators, teachers, support staff, parents and community members.  For additional information on this presentation, see Chapter Three: Planning and Organizing a Social Norms Project.
.
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In 2005, the New Jersey Department of Education, in 

conjunction with Rowan University’s Center for 

Addiction Studies, initiated a proactive prevention 

program titled the 

Social Norms Project



High school programs focused on alcohol tobacco 

and other substance use, while middle school 

programs focused on bullying and victimization



From 2005-2010, the number of schools participating in 

the project grew from 18 schools to over 50 schools



School staff can use the Social Norms Project Tool Kit 

to begin a social norms initiative for their school
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of the Social Norms Project

1. To reduce bullying and victimization in participating schools from all 

regions (i.e., central, northern, and southern) and settings (i.e., rural, 

suburban, and urban) in New Jersey.

2.   To reduce students’ misperceptions of the bullying behaviors.

1. To reduce alcohol, tobacco and other drug (ATOD) use in participating 

schools from all regions (i.e., central, northern, and southern) and settings 

(i.e., rural, suburban, and urban) in New Jersey.

2. To reduce students’ misperceptions of ATOD use.

New Jersey Middle Schools

New Jersey High Schools
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Misperception

“The gap between ‘perceived’ and ‘actual.’”

(Berkowitz, 2004, p. 5). 

Is defined by Perkins (2003) as a 

proactive prevention program that 

communicates “the truth about peer 

norms in terms of what the majority of 

students actually think and do, all on the 

basis of credible data drawn from the 

student population that is the target.” 

(p.11).

Misperception

Actual Perceived



[image: image13.emf]

Form a Steering Committee to help plan and implement 

social norms tasks.



Obtain and keep all active consent forms per N.J.S.A. 18A:36-

34.



Schedule and administer the student survey via computer or 

paper methods.



Review  and analyze student survey data to identify positive 

statistics for school messages.



Implement the social norms campaign by creating and 

distributing messages in the school and the community.



[image: image14.emf]A student survey is administered at the beginning and 

end of each year or period of implementation.

Purpose of Data for the Project

2.  Serves as a means to measure the effectiveness of the project  

in reducing both misperceptions of and actual behavior of concern.

1.  Determines the content of the normative messages 

that are delivered to the student body and 

the community.

**Active Consents must be obtained pursuant to N.J.S.A. 18A:36-34**



[image: image15.emf]A middle school introduced the project to faculty, 

students, parents and other community members by 

hosting workshops where a speaker talked about the 

messages obtained from the survey results.  This outreach, 

in particular, help to strengthen the home-school 

collaboration and the community-school collaboration.

More examples of creative social norms events  were the Spring Eggs and the Guess the 

Jellybeans contest. In Spring Eggs everyone that could identify the correct social norm 

message would receive a plastic spring egg with candy and the norm written inside. The 

students who knew the norm were also entered into a drawing for an iPod Nano.

In the Jelly Bean contest students were eligible to guess the amount of Jellybeans in a jar 

and win a prize if they knew the correct social norms message. They also were entered 

into a separate drawing for another prize.

Alternative schools have tied the social norms to their existing 

behavior modification programs (i.e., students must be at a 

certain level of the behavior modification system to participate, 

or by participating in the project students can be moved up a 

level).


[image: image16.png]Print Media Campaign

‘The social norms approach exposes the students to objective information on
the actual behaviors of their peers through the use of posters, flyers, advertisements
inschool newspapers and ariicles aboutthe projectin local newspapers.

‘The print media campaign, which provides statistical evidence that
‘enables students o challenge their perceptions, is a relatively inexpensive wayto
reach alarge percentage of the student population. Messages are kept simple,
‘specific, andvisually appealing.
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[image: image18.emf]Local newspapers 

sought information 

from schools about 

their “new” program.  

Some schools wrote 

press releases for 

local media to use to 

show how local 

schools are using 

positive messages for 

prevention purposes.



[image: image19.emf]Loudspeaker

Local TV Stations

Curriculum Infusion

School Radio Station

Public Service Announcements

Most students 

agree messages 

work when 

presented on….

Students should receive the 

messages through various 

forms of communications 

media.  For example, during 

morning announcements 

present a “norm of the day” 

or include the messages on 

the school TV channel, if one 

is available, and on the local 

cable channels.



[image: image20.emf]

Contests with prizes served as an incentive for 

students to pay attention and remember the social 

norms messages.  Normative messages were 

written on t-shirts, book covers, bags, pens, etc.



Some of the more popular prizes cost little to no 

money (see Tips and Tricks slide below).



[image: image21.emf]Numerous contests and assemblies were held throughout the school year, 

and prizes were awarded to students for recalling the norms.

In this high school, the mascot became a star.

Students were encouraged to decorate the mascot props 

the way they wanted, but a norm had to be displayed as the focus of

the design.  The mascots props were judged by faculty and students for prizes



[image: image22.emf]Free or Low-cost Prizes Popular Prizes

Homework passes T-shirts

Extra credit Drawstring Backpacks

Skip to the front of the 

lunch line passes

Lanyards



[image: image23.emf]

Have as many students as possible 

complete the survey.



Wallpaper the building with posters; the 

students love seeing them.



Incorporate the social norms messages into 

a social-emotional learning or character 

development program for an easy way to 

increase the use of the norms.

From a middle school in southern New Jersey



[image: image24.emf]

Don't get overwhelmed, conduct one social norms 

event at a time.



Get staff involved by providing all of the goodies 

first to them; staff love goodies and goodies equal 

"buy-in.”



Since you will be challenged by students, lengthy 

discussions and debates with them are needed.    

Perceptions do not change overnight or even in 

two years.  Look beyond the moment and believe 

that you are helping the community change for the 

better.

From a high school in northern New Jersey



[image: image25.emf]

Obtaining survey consent forms from 

parents is very important; you can offer 

incentives to teachers for obtaining the 

consent forms.



Teacher “buy-in” is important!  Conduct a 

presentation at a faculty meeting using the 

“clickers” [automatic response systems 

some schools currently own] and the 

PowerPoint survey on a big screen.



Give the students a token gift after they 

have completed the survey! 

From a high school in northern New Jersey



[image: image26.emf]Your school is encouraged to consider this

innovative educational initiative!



[image: image27.emf]Berkowitz, A.D. (2004). The social norms approach: theory, research, and annotated bibliography. The U.S. Department of 

Education’s Higher Education Center for Alcohol and Other Drug Abuse and Violence Prevention. Retrieved on October 27, 2004: 

http://www.edc.org/hec/socialnorms/theory/.

Perkins, H. W. (Ed.). (2003). The social norm approach to preventing school and college age substance abuse. San Francisco: 

Jossey-Bass.


APPENDIX G
PowerPoint Presentation: Surveying

The PowerPoint file of the slides portrayed in this Appendix can be found at ______________. The PowerPoint presentation can be used to explain the student survey process to anyone involved in the project, including students who may be curious about the survey process.

[image: image28.emf]Social Norms Project

Suggestions for successfully 

administering student 

surveys 



[image: image29.emf]Active Parent Consent  

- It’s The Law

! -



New Jersey Statute (N.J.S.A. 18A:36-34)



Parents/guardians must be given two weeks to 

review the student survey, if they choose.



All student surveying is “opt-in,” rather than “opt-

out.”



Response rate



A higher response rate increases the sample size, 

yielding more representative results.



[image: image30.emf]Active Consent Form 

Distribution and Collection



Parent nights and school events. 



Back to School Night.



Required parent meetings before student events, such as 

the prom.



Have a drop-box available in the school lobby or 

main office for parents to return consents.



[image: image31.emf]Active Consent Form Collection



Homeroom incentives for returning the consent 

forms.



Provide a “Pizza Party” or any non-sugar based 

food to the class with highest response rate.



Offer a “No Homework Pass.”



Give small prizes. 



Offer “skip to the front of the lunch line” pass.



[image: image32.emf]Special Considerations 



Be sure the consent form has a space to indicate 

whether or not parent permission is granted. The 

samples included in the Social Norms Project Tool 

Kit have a space for parent permission.



Email “blasts” have been more successful in 

informing parents about the project than in 

increasing collection of the consent forms.



[image: image33.emf]Technical Requirements for the 

Electronic Student Survey



Personal computers (PCs) running 

Windows 2000 or higher.



Microsoft Excel (XP or higher) with 

the ability to enable “macros.”



[image: image34.emf]Installing the Student Survey -

Electronically



The survey is an Excel spreadsheet coded with 

Visual Basic.  The workbook will need to be 

installed on as many computers as will be in use for 

the survey (recommended less than 20).



Copy and paste the data from all computers into 

one master spreadsheet.



[image: image35.emf]Administering the Student 

Survey - Paper



[image: image36.emf]Administering the Student 

Survey - Electronically



There are detailed instructions included 

with the Tool Kit for installing and running 

the survey.



The survey must be installed on each 

computer, since it is not a web-based 

survey.



[image: image37.emf]Anonymity



Be sure not to stand directly behind students 

where their monitors or papers can be read while 

they are taking the survey.



For the paper survey, ask students to place 

completed surveys into an envelope or box, at 

random (not by seating or the alphabet) to ensure 

anonymity.



[image: image38.emf]Interpretation of the Data



Social norms messages are based on the percent 

of students that answered a question in a certain 

way. 



Data Example: 85 out of 100 students surveyed 

indicated they “feel safe in our school.”  

Message: “85% of us feel very safe in our 

school.”



Remember, the perception will change before the 

behavior, in most cases.



[image: image39.emf]Tips and Tricks for Surveying



Verify before surveying that you have a 

signed parental consent form for each 

student taking the survey.



A school can determine the period of time 

between surveying.  



For example, schools can survey in the 

beginning of consecutive years, or they can 

choose to survey every other year.



[image: image40.emf]Tips and Tricks for Surveying



Ask students to stop surveying if 

they are being disruptive to the 

process or other students.



Remind students that their answers 

are anonymous.



APPENDIX H
Examples Middle School and High School Poster Templates
Following are two examples of poster templates for staff to use in media campaigns:, one for middle school and one for high school.  Multiple poster templates can be found on the CD and can be edited for schools to add their own text and messages, based on their student survey data. Schools are welcome to create their own templates.  Microsoft Publisher is required to view and edit the templates on the CD. More information on the templates can be found in Chapter Four: Developing the Social Norms Marketing and Media Campaign.
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APPENDIX I

Example of Monthly Reminder and Planning Calendar

Following is a one-month example of the dry erase calendar that is part of the tool kit. The calendar includes monthly reminders and examples of poster templates.  School staff can use this calendar each year to plan social norms activities.
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	Get administrator and Board approval if needed
During this month:
Form a school planning team
Discuss social norms at a faculty meeting
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APPENDIX J
Instructions for Students When Administering the Middle School and High School Social
Norms Surveys
This appendix has two sets of instructions (one set for middle school and one set for high school) for school staff to read to students prior to survey administration.
Instructions for Students When Administering Social Norms Survey

High School

Read the following information to the students before administering the survey:

“The purpose of this survey is to learn more about students’ beliefs and experiences regarding alcohol, tobacco, and other drugs.  The questions ask about what you think and what you do.  In order for this survey to be helpful, it is important that you answer each question as thoughtfully and honestly as possible.  Remember, your participation is voluntary but we want you to know that your answers are very important, and no one will be able to tie your responses to you.
· This is not a test, so there are no right or wrong answers.

· All of the questions should be answered by marking one of the answer spaces.  If you do not find an answer that fits exactly, use the one that comes closest.

· Your answers are important to us, so please follow these instructions carefully.
· Do not put your name, identifier or any information, other than the requested response to the questions.

· Complete the survey in silence.”
Also, remind students that the following actions are permissible during surveying:

1. Students are free to skip any question that they do not want to answer, but you hope they will try their best to answer all questions.  Remind them again that no one will ever know their individual answers, so they can answer honestly; they will not get in trouble and they will not be asked about their answers.
2. Students should raise their hand to ask the teacher if there is a question that they do not understand.
3. Remind students that the survey is anonymous; they will not be putting their names on the computer or their paper (depending on which version of the survey they are taking).  If the paper survey is being administered, have a box or large envelope available for students to turn in their surveys so they are not handing it to the teacher.
Instructions for Students When Administering the Social Norms Survey

Middle School
Read the following information to the students before administering the survey:

“The purpose of this survey is to learn more about students’ beliefs and students’ treatment of others in your school.  The questions ask about what you think and what you do.  In order for this survey to be helpful, it is important that you answer each question as thoughtfully and honestly as possible.  Remember, your participation is voluntary, but we want you to know that your answers are very important, and no one will be able to tie your responses to you.
· This is not a test, so there are no right or wrong answers.

· All of the questions should be answered by marking one of the answer spaces.  If you do not find an answer that fits exactly, use the one that comes closest.

· Your answers are important to us, so please follow these instructions carefully.
· Do not put your name, identifier or any information, other than the requested response to the questions.

· Complete the survey in silence.”
Also, remind students that the following actions are permissible during surveying:

1. Students are free to skip any question that they do not want to answer, but you hope they will try their best to answer all questions.  Remind them again that no one will ever know their individual answers, so they can answer honestly; they will not get in trouble and they will not be asked about their answers.

2. Students should raise their hand to ask the teacher if there is a question that they do not understand.

3.   Remind students that the survey is anonymous; they will not be putting their names on the computer or their paper (depending on which version of the survey they are taking). If the paper survey is being administered, have a box or large envelope available for students to turn in their surveys so they are not handing it to the teacher.
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Text of message here.
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93% of us are happy here most of the time.


Results are from a fall 2008 survey of 588 ABC Middle School Students.
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At ABC Middle School, 93% of us had not had mean things said about us Online. 


Results are from a fall 2008 survey of 588 ABC Middle School Students.


Source: �HYPERLINK "http://www.puzzles.ca"�Livewire Puzzles� (www.puzzles.ca)





Spanish 1 Worksheet


Numbers


Name: _______________________________						Date: __________


                      ��                                      Use Spanish translations to solve this puzzle. 


Across


8. twenty�9. one�11. zero�12. seven�14. sixty�15. six�16. one thousand�17. twelve�20. ten�22. four�25. seventeen�26. eight�27. forty�28. fourteen �
Down


1. five�2. sixteen�3. fifteen�4. eighty�5. seventy�6. nine�7. two�10. one hundred�13. thirty�18. fifty�19. eighteen�21. ninety�23. three�24. thirteen �
�
Reality is, in a typical month, 71% of us do not consume alcohol.


Based on a fall 2008 survey of 724 ABC High School Students.                        Source: http://spanish.about.com
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School Contests

Numerous contests and assemblies were held throughout the school year, 

and prizes were awarded to students for recalling the norms.



In this high school, the mascot became a star.

Students were encouraged to decorate the mascot props 

the way they wanted, but a norm had to be displayed as the focus of

the design.  The mascots props were judged by faculty and students for prizes
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Active Parent Consent  
- It’s The Law! -

New Jersey Statute (N.J.S.A. 18A:36-34)

Parents/guardians must be given two weeks to review the student survey, if they choose.

All student surveying is “opt-in,” rather than “opt-out.”



Response rate

A higher response rate increases the sample size, yielding more representative results.
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Technical Requirements for the Electronic Student Survey

Personal computers (PCs) running Windows 2000 or higher.



Microsoft Excel (XP or higher) with the ability to enable “macros.”
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   Interpretation of the Data	

Social norms messages are based on the percent of students that answered a question in a certain way. 

Data Example: 85 out of 100 students surveyed indicated they “feel safe in our school.”  Message: “85% of us feel very safe in our school.”



Remember, the perception will change before the behavior, in most cases.
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Introduction

In 2005, the New Jersey Department of Education, in conjunction with Rowan University’s Center for Addiction Studies, initiated a proactive prevention program titled the Social Norms Project

High school programs focused on alcohol tobacco and other substance use, while middle school programs focused on bullying and victimization

From 2005-2010, the number of schools participating in the project grew from 18 schools to over 50 schools

School staff can use the Social Norms Project Tool Kit to begin a social norms initiative for their school





















2







102005 me New sessey Deparmentof Eaucarion.in
Conunctonintn RowanUnhay: Carerior
‘Radton stues ntareq apronche peverion
programfireame sodaiNorms oject

- rign scnooiprograms fooused on ioon 19000c0.
Brograms focused onooNG encTzaIE

. Fom 2052910, ma numoe of senso pericpatign
e roject rawfom 1350n008 10 v S03cH0S

 Scnooistaffcan use e o NrmeFroject 100 1
Toegin @socia NS favelor eFsonoa






School Contests and Prizes

Contests with prizes served as an incentive for students to pay attention and remember the social norms messages.  Normative messages were written on t-shirts, book covers, bags, pens, etc.

Some of the more popular prizes cost little to no money (see Tips and Tricks slide below).
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Administering the Student Survey - Paper

Some schools may find it easier to use the paper version of the survey provided on the CD in the Social Norms Project Tool Kit.  If this is the case, it may be easier to use an electronic scanning form to tabulate results.

If not, results would be counted by hand, and entered into an Excel spreadsheet provided on the CD in the Tool Kit.

Be sure you have signed parental consent forms for all students taking the survey.
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Tips and Tricks for Surveying

Verify before surveying that you have a signed parental consent form for each student taking the survey.



A school can determine the period of time between surveying.  

For example, schools can survey in the beginning of consecutive years, or they can choose to survey every other year.
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Tips and Tricks for Surveying

Ask students to stop surveying if they are being disruptive to the process or other students.



Remind students that their answers are anonymous.







image1.jpeg









Tips and Tricks for Surveying

sk students to stop surveying if
“they are being disruptive to 11
process or other students

[ <sRenind students that their answers

are anonymous.
e —
e






Administering the Student Survey - Electronically

There are detailed instructions included with the Tool Kit for installing and running the survey.



The survey must be installed on each computer, since it is not a web-based survey.
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Anonymity

Be sure not to stand directly behind students where their monitors or papers can be read while they are taking the survey.



For the paper survey, ask students to place completed surveys into an envelope or box, at random (not by seating or the alphabet) to ensure anonymity.





image1.jpeg









Anonymity
g e
T
oL

= Forthe paper suvey, ask sudentsfoplace.
(etadairsys o anamelpear box.at

I
Fardan (rosty atig o o ety 4 ersre
oy






Installing the Student Survey - Electronically

The survey is an Excel spreadsheet coded with Visual Basic.  The workbook will need to be installed on as many computers as will be in use for the survey (recommended less than 20).



Copy and paste the data from all computers into one master spreadsheet.
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Active Consent Form Collection

Homeroom incentives for returning the consent forms.

Provide a “Pizza Party” or any non-sugar based food to the class with highest response rate.

Offer a “No Homework Pass.”

Give small prizes. 

Offer “skip to the front of the lunch line” pass.
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Special Considerations 

Be sure the consent form has a space to indicate whether or not parent permission is granted. The samples included in the Social Norms Project Tool Kit have a space for parent permission.



Email “blasts” have been more successful in informing parents about the project than in increasing collection of the consent forms.
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Active Consent Form Distribution and Collection

Parent nights and school events. 

Back to School Night.

Required parent meetings before student events, such as the prom.



Have a drop-box available in the school lobby or main office for parents to return consents.
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Tips and Tricks

Obtaining survey consent forms from parents is very important; you can offer incentives to teachers for obtaining the consent forms.

Teacher “buy-in” is important!  Conduct a presentation at a faculty meeting using the “clickers” [automatic response systems some schools currently own] and the PowerPoint survey on a big screen.

Give the students a token gift after they have completed the survey! 

From a high school in northern New Jersey
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Tips and Tricks from Participating Schools

Have as many students as possible complete the survey.

Wallpaper the building with posters; the students love seeing them.

Incorporate the social norms messages into a social-emotional learning or character development program for an easy way to increase the use of the norms.



From a middle school in southern New Jersey
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Tips and Tricks

Don't get overwhelmed, conduct one social norms event at a time.

Get staff involved by providing all of the goodies first to them; staff love goodies and goodies equal "buy-in.”

Since you will be challenged by students, lengthy discussions and debates with them are needed.    Perceptions do not change overnight or even in two years.  Look beyond the moment and believe that you are helping the community change for the better.

From a high school in northern New Jersey
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            Tips and Tricks

		Free or Low-cost Prizes		Popular Prizes

		Homework passes		T-shirts

		Extra credit		Drawstring Backpacks

		Skip to the front of the lunch line passes		Lanyards
















Components of the 
Social Norms Project
Data Collection

A student survey is administered at the beginning and end of each year or period of implementation.

Purpose of Data for the Project

2.  Serves as a means to measure the effectiveness of the project  

in reducing both misperceptions of and actual behavior of concern.

1.  Determines the content of the normative messages 

that are delivered to the student body and 

the community.

**Active Consents must be obtained pursuant to N.J.S.A. 18A:36-34**
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Print Media Campaign
Newspaper Articles













Local newspapers sought information from schools about their “new” program.  Some schools wrote press releases for local media to use to show how local schools are using positive messages for prevention purposes.
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Using Verbal Messages

Loudspeaker

Local TV Stations

Curriculum Infusion

School Radio Station

Public Service Announcements



Most students agree messages work when presented on….

Students should receive the messages through various forms of communications media.  For example, during morning announcements present a “norm of the day” or include the messages on the school TV channel, if one is available, and on the local cable channels.
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School Outreach and Collaboration

	A middle school introduced the project to faculty, students, parents and other community members by hosting workshops where a speaker talked about the messages obtained from the survey results.  This outreach, in particular, help to strengthen the home-school collaboration and the community-school collaboration.







More examples of creative social norms events  were the Spring Eggs and the Guess the Jellybeans contest.  In Spring Eggs everyone that could identify the correct social norm message would receive a plastic spring egg with candy and the norm written inside. The students who knew the norm were also entered into a drawing for an iPod Nano.  



In the Jelly Bean contest students were eligible to guess the amount of Jellybeans in a jar and win a prize if they knew the correct social norms message. They also were entered into a separate drawing for another prize. 

Alternative schools have tied the social norms to their existing behavior modification programs (i.e., students must be at a certain level of the behavior modification system to participate, or by participating in the project students can be moved up a level).
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Definitions

Social Norms



Misperception



“The gap between ‘perceived’ and ‘actual.’” (Berkowitz, 2004, p. 5). 



Is defined by Perkins (2003) as a proactive prevention program that communicates “the truth about peer norms in terms of what the majority of students actually think and do, all on the basis of credible data drawn from the student population that is the target.” (p.11).







Misperception

Actual

Perceived














Overview 
of School Activities

Form a Steering Committee to help plan and implement social norms tasks.

Obtain and keep all active consent forms per N.J.S.A. 18A:36-34.

Schedule and administer the student survey via computer or paper methods.

Review  and analyze student survey data to identify positive statistics for school messages.

Implement the social norms campaign by creating and distributing messages in the school and the community.
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Goals 

of the Social Norms Project

To reduce bullying and victimization in participating schools from all regions (i.e., central, northern, and southern) and settings (i.e., rural, suburban, and urban) in New Jersey.

2.   To reduce students’ misperceptions of the bullying behaviors.



To reduce alcohol, tobacco and other drug (ATOD) use in participating schools from all regions (i.e., central, northern, and southern) and settings (i.e., rural, suburban, and urban) in New Jersey.

To reduce students’ misperceptions of ATOD use.



New Jersey Middle Schools

New Jersey High Schools
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