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Self‑Assessment

INTRODUCTION

In accordance with the Individuals with Disabilities Education Act (IDEA), each state department of education must implement a general supervision system that monitors the implementation of the law and its accompanying regulations.  One aspect of the New Jersey Department of Education (NJDOE), Office of Special Education Programs (NJOSEP) general supervision system is monitoring of local education agencies (LEA).
The most recent reauthorization of IDEA, the Individuals with Disabilities Education Act of 2004 (IDEA ’04), shifted the focus of monitoring activities.  The Federal Regulations, which implement IDEA ’04, state that each state’s monitoring activities must be focused on:

· Improving educational results and functional outcomes for all children with disabilities; and

· Ensuring that public agencies meet the program requirements under Part B of the Act, with a particular emphasis on those requirements that are most closely related to improving educational results for children with disabilities. 

In addition to reviewing compliance with federal and state regulations, states are charged with reviewing state and district educational results relative to priority areas and performance indicators established by the United States Department of Education (USDOE). By December, 2005, each state was required to develop and submit a State Performance Plan (SPP) which identified annual and 6-year targets for 20 compliance and performance indicators.  Each year, states must submit an annual performance report (APR) that details progress toward targets.  The most recent submission of New Jersey’s SPP, developed with input from stakeholders, is available on the NJDOE web site along with the APRs for the 2005-2006 and 2007-2008 school years.  
New Jersey’s general supervision system must ensure that LEAs meet federal and state requirements related to the SPP indicators as well as make progress toward indicator targets.  General supervision includes monitoring, due process and complaint investigation, which are the mechanisms to monitor compliance, along with initiatives that individual states conduct to improve compliance and assist districts in making progress toward SPP targets.  

The framework for New Jersey’s special education monitoring system, as with all other NJOSEP initiatives, has become the SPP indicators and targets.  The monitoring system will provide districts the opportunity to review their progress toward performance indicators and review compliance with those requirements of IDEA that specifically relate to the SPP priority areas and indicators.  Local education monitoring will serve as one mechanism within the NJDOE to identify noncompliance with the related requirements at the local level and provide assistance for correction and progress toward targets.  The special education monitoring system operates in conjunction with the complaint and due process systems for identification and correction of noncompliance and with program development initiatives to improve results for children.  The monitoring system has been developed to coordinate district activities with the Quality Single Accountability Continuum (QSAC) and Collaborative Assessment for Planning and Achievement (CAPA) processes. 
THE LEA MONITORING PROCESS
NJOSEP’s monitoring system includes the following components:

· Identification of districts for self-assessment;

· Training and technical assistance in conducting self-assessment;

· Selection of  steering committee members by LEAs
· Public meeting;

· Self-assessment by LEAs to:
· Identify areas of noncompliance, and

· Identify areas in need of continuous improvement;

· Development of improvement plan to achieve progress toward SPP targets;
· Submission of self-assessment results and improvement plan (if required) by LEA to NJDOE;

· Letter to district: Summary of self-assessment compliance results; 

· Onsite verification visits by NJDOE;

· Public reporting of monitoring results; and 
· Verification of correction of noncompliance.  
Training and Technical Assistance in Conducting Self-Assessment 
Following the technical assistance session, the monitoring team leader will contact the director of special services within the district to discuss the need for technical assistance regarding the self‑assessment process and the development of the district's improvement plan.  The Bureau of Program Development will also provide technical assistance to some districts to assist with developing activities for continuous improvement in areas determined by NJOSEP.  
The Steering Committee
Following the technical assistance session but prior to conducting the self-assessment, each selected LEA must form a steering committee.  The role of the steering committee is to provide input into the process of data collection, to participate in data analyses and to contribute to the development and annual review of improvement plan activities.  The membership of the steering committee should reflect the ethnic and cultural diversity of the district and minimally would include the following members:

· Superintendent or designee (e.g. principal);

· Director of Special Education; 
· Parents of students with disabilities (minimum of two–one of which must be a representative of the district’s parent group);
· Special education teacher(s); 
· General education teacher(s); 
· Student(s) with disabilities;
· Transition coordinator or case manager involved in transition planning;

· Child study team member(s); and 
· Related services personnel.

Optional members of the steering committee include: 

· Additional district administrators;
· Parent(s) of general education students; 
· General education students; 
· Community members; 
· Advocacy representative(s); 
· Individual(s) with a disability; and

· Agency representative(s) (e.g. New Jersey Department of Labor, Division of Vocation Rehabilitation Services).

The steering committee must meet a minimum of two times to provide input to district staff on activities to be conducted as part of the self-assessment, to review self-assessment data and to review improvement activities developed to address identified needs.  The district should compile a list identifying the individuals who will be participating on the steering committee.  This list must be submitted to the special education monitor assigned as team leader prior to submission of the self‑assessment findings to the NJOSEP.  Sign-in sheets with dates of meetings must be submitted with the self-assessment results.  
Self-Assessment

The self-assessment process has proven successful in providing districts with a means to identify their own needs and in many cases, correct noncompliance prior to any onsite visit by a monitoring team.  Self-assessment has also facilitated district staff and stakeholder collaboration in effecting program changes. 
In the current monitoring cycle districts conduct a self-assessment that will include two components: 


1) Review of data submitted for the Annual Data Report (ADR), End of Year Report (EOY), and state assessment data for identification of areas in need of continuous improvement; and 

2) Review of compliance with IDEA 2004 and New Jersey Administrative Code Title 6A, Chapter 14 (NJAC 6A:14) requirements related to the SPP indicators for identification of areas of noncompliance. 

The self-assessment has been constructed to align with the SPP priority areas and indicators to assist LEAs in making progress toward SPP targets.  The self-assessment document includes eight sections. Four of the eight sections require a review of ADR, EOY, and state assessment data and a review of compliance with requirements related to SPP indicators.  The remaining four sections consist of review of local data for compliance with SPP related requirements.  The following table lists the sections of the self-assessment, the SPP indicators to which the sections are aligned and the data that must be reviewed as part of the self-assessment process. 
	Self-Assessment Section
	Related SPP Indicators
	Self-Assessment Data Sources

	
	
	Review for Continuous Improvement
	Compliance

Review

	I. Transition to Adult Life
	# 1 Graduation Rate

#2 Drop-Out Rate

#13 Secondary Transition

#14 Post-Secondary Transition Outcomes
	ADR

EOY

Local policies, procedures and practices (PP&P)
	Student Records

Interviews

PP&P

	II. State Assessment
	#3 State Assessment
	State Assessment Reports

Report Card

Curricula

CAPA Reports

PP&P
	Student Records

Interviews

PP&P

	III. Placement in the Least

Restrictive Environment (LRE)
	#5 LRE age 6-21
#6 Preschool LRE
	ADR

Student Records

PP&P
	Student Records

Interviews

Observation

PP&P

	IV. Parent Involvement
	#8 Parent Involvement
	State Parent Survey results, if available

Parent Input 
	Student Records

Interviews

PP&P

	V. Disproportionate Representation of Racial and Ethnic Groups in Special Education 
	#9 Disproportionality – Child with a Disability

#10 Disproportionality – Eligibility Category
	ADR

PP&P
	Student Records

Interviews

PP&P

	VI. Evaluation and Reevaluation
	#11 Child Find
	NA
	Student Records

Tracking System

Interviews 

	VII. IEP
	#1-14
	NA
	Student Records

Interviews

Observation

	VIII. Programs and Services
	#1 - 15
	NA
	Local Placement Tracking

Student Records

Interviews

Observation


Self-Assessment Section I: Transition

The SPP indicators of graduation rate, drop-out rate, transition service needs and transition outcomes are interrelated.  In order to determine district needs related to these areas and the status of compliance with related IDEA/NJAC requirements, the following activities must be conducted as part of self-assessment:

· Each LEA with high school students enrolled must review their graduation rate and drop-out rate for the 2007-2008, school year and compare them to SPP annual targets.  These targets can be found on the first page of the transition section of the self-assessment.
· The district will complete the Self-Assessment for Continuous Improvement: Transition in order to determine if the transition planning process can be improved to encourage students to stay in school, graduate and adequately prepare for life after high school.  This will include a review of policies, procedures and practices with regard to transition planning and the provision of transition services.  If the district’s graduation rate is less than the state annual SPP target and/or the district’s drop-out rate exceeds the state SPP target, the district is required to identify areas in need of continuous improvement and develop improvement plan activities to address the identified needs. If the district does not have high school students enrolled, activities for continuous improvement in this section are not required.  The self-assessment questions are activity-based allowing the steering committee to derive activities for continuous improvement directly from the questions. NOTE: An activity is not required for every “no” response. The district should prioritize areas in need of continuous improvement and include activities related to areas demonstrating the greatest need. In addition, districts that meet data targets are not required to develop activities for continuous improvement.
· Each LEA with students age 14 and above must complete the Transition Compliance Review.  Each district must review its complaint and due process history for the 2007-2008 school year to determine if there are patterns of dispute or systemic findings with regard to transition.  
· Age 14 Transition Statements: The district must review a minimum of five Individualized Education Programs (IEPs) of students age 14 and older at each school in the district that services this age group to ensure that the age 14 transition statements are included with all required components.  A minimum of five files of students placed outside of the district in public and private special education settings must also be reviewed.  Students should represent a variety of racial/ethnic groups and instructional needs.  The district should refer to the IEP form developed by the NJOSEP for this review.  
· Age 16 Transition Statements (for LEAs with students age 16 and above enrolled):  Annually, the NJOSEP must report in the state’s APR on the number of students, age 16 and above, who have a coordinated set of transition activities identified in their IEPs.  NJOSEP is using data from districts involved in self-assessment to collect this data.  Each district with students age 16 and above enrolled must submit 15 current IEPs by November 28, 2008 to their team leader.  IEPs must: 
· Include 3 students placed out of district;
· Include 3 students with significant cognitive disabilities;
· Include representation of various racial/ethnic groups; and 
· Include representation of various disability categories.
· Following review of the records, the status of compliance for each indicator (C or NC), must be documented in the self-assessment/improvement plan document.  
Self-Assessment Section II: State Assessment

Indicator 3 of the SPP focuses on performance and participation in state assessment.  The NJOSEP, with input from stakeholders, established performance and participation targets in the SPP for students with disabilities that are consistent with those established for all students in accordance with the No Child Left Behind Act (NCLB).  These targets include meeting the annual measurable objectives for adequate yearly progress or achieving safe harbor.  Since IDEA requires all students with disabilities to participate in state assessment while NCLB requires a 95% participation rate, annual SPP targets exceed 95%.  These targets were established using New Jersey participation data which historically show a high participation rate for the disability subgroup statewide.  Targets for the 2007-2008 school year may be found on the first page of the state assessment section of the self-assessment.  In order to determine district needs related to improving assessment results for students with disabilities, and the status of compliance with related IDEA/NJAC requirements, the following activities must be conducted as part of self-assessment:

· Each district must review performance and participation data against annual targets and identify areas of need.  Each district must complete the Self-Assessment for Continuous Improvement: Statewide Assessment to analyze the results of students with disabilities in the same way districts conduct analyses for general education students to determine gaps in instruction at both the school and district level and across grades and grade spans.  Districts are required to identify needs with regard to including students with disabilities and special education staff members in local initiatives to align curricula with the New Jersey Core Curriculum Content Standards (NJCCCS) and improve instruction and assessment in mathematics and language arts literacy.  
· If the LEA is designated a ‘district in need of improvement’ for 2007-2008, or any school within the district was designated a ‘school in need of improvement’ for the 2007-2008 school year, the LEA is required to identify areas in need of continuous improvement and develop improvement plan activities to address the identified needs.  NOTE: An activity is not required for every “no” response. The district should prioritize areas in need of continuous improvement and include activities related to areas demonstrating the greatest need. In addition, districts that were not identified as ‘districts in need of improvement’ or did not have schools identified as ‘schools in need of improvement’ are not required to develop activities for continuous improvement. The self-assessment questions are activity-based allowing the steering committee to derive activities for continuous improvement directly from the questions. Activities from QSAC, CAPA or other LEA plans designed to improve academic achievement may be used as activities for continuous improvement.
· Following completion of the Self-Assessment for Continuous Improvement: Statewide Assessment each district will complete the Compliance Review for Statewide Assessment.  The LEA should select student records for students at each of the tested grades for review of compliance requirements.  The LEA should select a minimum of five records from each school in the district and at least five records for students who are educated outside of the LEA in separate public and private special education settings that include tested grade spans.  The district must also ensure that the records of students eligible for special education under a variety of disability categories are reviewed.  The current IEP in each file selected should be reviewed to ensure that participation in state assessment is documented and that accommodations are documented, as appropriate, for students participating in general state assessments.  Districts should refer to the IEP form developed by the NJOSEP for this review.  
· Following review of the records, the status of compliance for each compliance indicator (C or NC) must be documented in the self-assessment/improvement plan document.    
Self-Assessment Section III: Least Restrictive Environment

Indicators 5 and 6 in the SPP require States to establish targets for increasing the number of students with disabilities educated with typical peers.  Educating students with disabilities in the least restrictive environment is a federal monitoring priority.  In addition, New Jersey has one of the highest rates of students with disabilities educated in public or private separate settings.  As a result, the district rate of placement in these settings was used as one criterion for selection of districts for self-assessment. In order to determine district needs related to educational placement of students with disabilities in general education programs, the following activities must be conducted as part of self-assessment:

· Each district will review local placement data against state SPP targets.  These targets can be found on the first page of Section III of the self-assessment. 
· Each district will complete the Self-Assessment for Continuous Improvement: LRE in order to identify activities to increase the amount of time students with disabilities spend with their typical peers.  This will include a review of policies, procedures and practices with regard to placement decisions and programs available within the district.  
· If the district’s rate of students removed from regular class <21% of the school day is less than the state annual SPP target, the district is required to identify areas in need of improvement and develop improvement plan activities to address the identified needs. 
· If the district’s rate of students served in public or private separate schools, residential placements, or homebound or hospital placements exceeds the state SPP target, the district is required to identify areas in need of continuous improvement and develop improvement plan activities to address the identified needs. 
· If the district’s percent of preschool children with IEPs who received special education and related services in settings with typically developing peers is less than the state target, the district is required to identify areas in need of improvement and develop improvement plan activities to address the identified needs. 
· NOTE: An activity is not required for every “no” response. The district should prioritize areas in need of continuous improvement and include activities related to areas demonstrating the greatest need. In addition, districts that meet data targets are not required to develop activities for continuous improvement. The improvement plan must include: (a) activities to address barriers that have precluded students with disabilities from being educated in general education settings and general education programs; (b) activities to address gaps in the delivery of special education programs and services including the development or expansion of programs and supports; (c) a process for identifying students with disabilities that will be transitioned to less restrictive environments; and (d) a process for implementing the transition of students with disabilities to general education settings and programs and providing appropriate supports. The self-assessment questions are activity-based allowing the steering committee to derive activities for continuous improvement directly from the questions.  Districts that meet data targets are not required to develop activities for continuous improvement.  
· Following the Self-Assessment for Continuous Improvement: LRE each district will complete the Compliance Review for LRE.  The district must review a minimum of five IEPs completed by each child study team in the district to review compliance with the requirements for decision making for placement.  The district must also review a minimum of 20% of the current IEPs of students placed in separate public or private settings. 

· Each district must review its complaint and due process history for the 2007-2008 school year to determine if there are patterns of dispute or systemic findings with regard to placement in the least restrictive environment.
· Following review of the records, and possible interviews with staff, parents and/or students, the status of compliance for each compliance indicator must be documented in the self-assessment/improvement plan document.    
Self-Assessment Section IV: Parent Involvement

Indicator 8 of the SPP requires states to determine the percent of parents with a child receiving special education services who reported that schools facilitated parent involvement as a means of improving services and results for children with disabilities.  NJOSEP has implemented the parent survey developed by the National Center on Special Education Accountability Monitoring to gather data for this indicator.   

Data from the statewide survey will be used to identify statewide needs in this area. LEAs must conduct a compliance review of IDEA/NJAC requirements related to parent involvement as part of the self-assessment and identify and correct any areas of noncompliance:
· Each district will collect input from parents regarding the needs of the district related to the areas in the self-assessment by conducting a public meeting during the self-assessment timeframe. Results of the public meeting will be described in the self-assessment.
· Each district will complete the Compliance Review for Parent Involvement to determine if parents are given opportunities to participate in decision making.  The state requirement for the establishment of a parent advisory group will also be reviewed.
· Following review of the records, and possible interviews with staff, parents and/or students, the status of compliance for each compliance indicator must be documented in the self-assessment/improvement plan document.
Self-Assessment Section V: Disproportionality

Indicators 9 and 10 of the SPP focus on the disproportionate representation of racial/ethnic groups in special education and related services that is the result of inappropriate identification.  Disproportionate representation is a federal monitoring priority.  As a result, disproportionate representation was a criterion for selection of districts for self-assessment. Districts participating in self-assessment have been notified if they have a disproportionate representation of students by race/ethnicity in special education or in specific placements in special education.  In order to determine if policies and procedures and practices are employed equitably in the districts, all districts in self-assessment will conduct the following activities:

· All districts will complete the Self-Assessment for Continuous Improvement: Disproportionate Representation.  Activities to address identified areas of need will be included in the self-assessment/improvement plan document.  The self-assessment questions are activity-based allowing the steering committee and district staff members to derive activities for continuous improvement directly from the questions. If the district has been identified for disproportionate representation, the district is required to include activities for continuous improvement in this section of the improvement plan. NOTE: An activity is not required for every “no” response. The district should prioritize areas in need of continuous improvement and include activities related to areas demonstrating the greatest need. In addition, districts that meet data targets are not required to develop activities for continuous improvement.
· Following completion of the Self-Assessment for Continuous Improvement: Disproportionate Representation, each district will complete the Compliance Review for Disproportionate Representation.  The district should select the records of students that are representative of the racial/ethnic groups in the district for review.  

Self-Assessment Sections VI, VII and VIII – Evaluation/Reevaluation, IEP and Programs and Services

The remaining sections of the self-assessment require districts to review compliance with IDEA and NJAC requirements related to initial evaluation, reevaluation, IEP development and the delivery of programs and services.  These requirements are related to multiple SPP indicators. The district is referred to detailed instructions within the self-assessment for these sections.  

Submission of the Self-Assessment and Improvement Plan (if one is Required) 
Once the self-assessment has been completed and the improvement plan (if required) has been developed, the district must obtain local Board of Education approval of the district improvement plan and submit the board resolution, two copies of the self-assessment document and improvement plan (if required) to the New Jersey Department of Education through the Office of Special Education Programs. For the current cohort of districts participating in self‑assessment, the submission of the self​-assessment results and improvement plan is required by May 1, 2009.  The document must be mailed or delivered to the following address:

Dr. Roberta Wohle, Director

New Jersey Department of Education
Office of Special Education Programs

100 River View Plaza
P.O. Box 500

Trenton, NJ 08625

Suggested Timeline and Sequence of Activities

The following table, which includes suggested timelines and a sequence of activities, may be used as a checklist to monitor progress during the self-assessment process.

	Activity
	Timelines
	Date of Completion

	Establish the steering committee


	November
	

	Identify personnel to be involved in record and/or documentation review
	November
	

	Schedule public meeting(s) and

disseminate announcements
	November
	

	Conduct public meeting(s)
	December
	

	Complete self-assessment, including record review, interviews and steering committee activities 
	November – May
	

	Develop improvement plan to make progress toward SPP targets
	November - May
	

	Submit improvement plan (if required) to local board of education for approval
	April
	

	Submit self-assessment and improvement plan to NJOSEP
	May 1, 2009
	


RECORD AND/OR DOCUMENTATION REVIEW

The steering committee should assist in determining the process for data review and analysis of the self‑assessment. Confidentiality requirements necessitate that only school personnel with educational responsibility have access to individual student records. The district must identify appropriate personnel to review student records. Documentation that is not restricted by confidentiality requirements may be reviewed by steering committee members and other designated staff.

VERIFICATION OF NONCOMPLIANCE

Following the submission of the district self‑assessment and improvement plan (if required), the district will receive a letter acknowledging receipt of the plan and listing the areas of noncompliance identified in the self-assessment.  In order to ensure timely correction of noncompliance as required by the IDEA, the district will be required to correct noncompliance identified throughout the process within one year of the date of the letter.  In order to verify the status of correction of noncompliance, an on‑site verification visit by a monitoring team will take place beginning in the fall of 2009.  A monitoring team will verify correction of noncompliance identified in the LEA’s self-assessment. The monitors will also review the compliance status of areas in Sections IV, VI, VII and VIII that were identified as compliant in the self-assessment.  In addition, for the remaining sections, where district performance did not meet state targets for 2007-2008, compliance will be reviewed for any area identified as compliant in the self-assessment.  A report of the status of correction will be issued within six weeks of the verification visit.  Areas of noncompliance corrected will be noted in the report and technical assistance will be provided as needed for areas where compliance has not been achieved.  Additional areas of need may be identified at the time of the visit and addressed in the verification report.  Monitors will continue to collect data and visit the district as needed until all areas of noncompliance have been corrected. 

Improvement activities for continuous improvement will be reviewed.  Progress toward implementation of the activities will be reviewed periodically. Activities for continuous improvement may have timelines that exceed one year since they are not addressing noncompliance.   Data review from the ADR and EOY will serve as the measure for the effectiveness of activities for continuous improvement.  Continued negative data trends may trigger additional intervention by NJOSEP.  

Once the monitoring team has verified that all identified noncompliance has been corrected, and an oversight mechanism is in place in the district to ensure continued compliance, the district will receive a letter of acknowledgement and monitoring activities will end.  Oversight of implementation of activities for continuous improvement will continue until the NJDOSEP determines the activities have been sufficiently implemented.  
SANCTIONS

Districts that fail to correct noncompliance within one year of identification (one year from the date of the letter of receipt of the self-assessment sent to the LEA by the NJDOE) will face sanctions from NJOSEP ranging from regular visits by a monitoring team and the county supervisor of child study to direction or withholding of IDEA funds.  NJOSEP is in the process of revising procedures for sanctions to align with federal requirements.
PUBLIC MEETING

Each district is required as part of its self‑assessment to conduct at least one structured public meeting.  The purpose of the public meeting is to obtain input to identify areas that need improvement as well as district strengths in the delivery of special education programs and services.  Participants at the public meeting may include parents, advocates, school personnel, and representatives of other agencies that provide services to students with disabilities.  To ensure that all interested parties have the opportunity to participate in the public meeting the district should consider the following:

· Disseminate meeting notice in languages other than English, if appropriate; 

· Schedule meetings at a time and place accessible to parents; and
· Provide interpreter/translators as needed.

The content of the invitation to the public meeting should include the purpose of the meeting, date, location, time and how to request or access special accommodations.  NJOSEP will provide a sample letter that districts may elect to use to invite participants to the meeting.  Requesting that participants register can help districts ensure that the language and physical accessibility needs of people who attend will be accommodated.  Individual parties with concerns who may not be able to attend the public meeting should be able to provide written comments to the steering committee.

The public meetings should be organized so that participants will be able to respond to several focus questions regarding the education of children with disabilities.  Focus questions should include, but are not limited to, the following:

For Students Age 3‑21

1. Do students with disabilities have access to the general education curriculum in the least restrictive environment?
2. If the district has been identified as having a high percentage of students with disabilities placed in restrictive settings, what practices would lead to more students with disabilities being educated in general education settings and programs with nondisabled peers?
3. Are students, age 14 and older, being prepared to successfully transition to work, independent living, or additional education (e.g., college, trade school) services that facilitate successful transition from school to work or from school to post‑secondary education?

4. Are parents involved in the education of their child with a disability?

5. Are there any administrative barriers to providing appropriate services to students with disabilities?
6. If the district has been identified for disproportionate representation, what practices may be contributing to disproportionate rates?
Documentation of the public meeting and information obtained at the public meeting must be summarized and included in the self-assessment document when submitted to OSEP. The summary shall include any written input obtained from parents not attending the public meeting and written input received from interested parties attending the public meeting.

REIMBURSEMENT

The NJOSEP will be reimbursing districts for expenses incurred during the self-assessment process.  The maximum allowable expense is determined by the district’s total enrollment submitted to the Department of Education for the December 1 count.  Contracts for reimbursement will be forwarded to the districts within the next few weeks.  Reimbursement may be used for self-assessment activities and for the purchase of materials to implement the improvement plan (see contract for description of allowable costs). If the district selects to contract with a consultant, responsibilities are limited to the following:

· Meeting Facilitation; and

· Technical assistance regarding data analyses, data collection, strategies for improvement planning and program development.

Consultants may not serve as authors of the self-assessment and/or improvement plan.  The input of all stakeholders is vital to the success of the plan.  
Section I:
TRANSITION TO ADULT LIFE 

	SPP Monitoring Priority Areas and Indicators

State Targets and District Performance for 2006-2007

	SPP Indicators
	Annual SPP Target
	District Data


	Six-Year SPP Target

	Monitoring Priority Area: FAPE in the LRE
	

	Percent of youth with IEPs graduating from high school with a regular diploma. 


	78%
	
	81%

	Percent of youth with IEPs dropping out of high school.


	< 4.8%
	
	< 4.5%

	Monitoring Priority Area: General Supervision 
	

	Percent of youth who had IEPs that include coordinated, measurable, annual IEP goals and transition services that will reasonably enable the student to meet the post-secondary goals.


	100%
	
	100%

	Percent of youth who had IEPs, are no longer in secondary school and who have been competitively employed, enrolled in some type of postsecondary school, or both, within one year of leaving high school.
	*
	*
	*


Self-Assessment for Transition to Post-School

Step 1:  For LEAs with high school students enrolled.  Review Graduation and Drop-Out Rate data provided by the NJDOE on the previous page.  Ensure data are accurate.  Review rates from previous years to determine trends by school or district. 

Step 2: For LEAs with high school students enrolled.  If the district/charter school collects data regarding outcomes for students within one year of graduation, include with the self-assessment. 

Step 3: Review IEPs, needs and preferences surveys, etc. of students age 14 and older.  Review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to preparation for students for adult life, graduation and/or drop-out data within this section.  Review complaint and due process history to identify patterns of concern regarding students age 14 and older. 

Step 4: Review all data and complete the Self-Assessment for Continuous Improvement: Transition to identify areas in need related to programs and services to facilitate successful transition to adult life:  



If the district/charter school graduation rate of students with IEPs, reported in the 2007-2008 school year is less than the annual target for that year, the steering committee must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: Transition.  




If the district/charter school drop-out rate, for students with IEPs, reported in the 2007-2008 school year exceeds the annual target for that year, the steering committee must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: Transition.  


If the graduation and drop-out rates meet the annual SPP targets or if the LEA does not have high school student enrolled, activities for continuous improvement related to transition are not required.

The district or charter school is referred to the National Dropout Prevention Center at http://www.ndpc-sd.org/practices/index.htm for extensive information on effective practices for dropout prevention.

Step 5:  The district/charter school will review a minimum of five student files of students with disabilities who are age 14 or older (ensure that files for students age 16 and older are included), from each school in the district that serves this age group to review compliance requirements listed in the Compliance Review for Transition.  The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed.
Self-Assessment for Continuous Improvement: Transition
School District _____________________________________________Date Completed __________________
Answer YES for the indicator if the practice occurs consistently.  Answer NO if the practice occurs infrequently or never.  

	Area
	Y/N
	Improvement Plan Activity: (Activities must be included if the drop-out rate is higher than the annual target or if the graduation rate is lower than the annual target).


	Completion Date

	I. Student Involvement

1) If needed by the student, the school district provides the student with opportunities to learn about his or her own needs, preferences, interests and desired postsecondary outcomes.
	
	
	

	2) The school district provides sufficient instruction for the student to participate as actively as possible in his or her IEP meetings.
	
	
	

	3) If needed and desired by the student, the school district provides instruction for the student to lead his or her own IEP meetings.
	
	
	

	4) If needed and desired by the student, the school district provides the student with assistance to conduct person-centered planning (McGill Action Planning, Whole-Life Planning, Circles of Support, Futures Planning, etc.).
	
	
	

	5) The student with disabilities participates in the school district’s guidance and counseling services in a manner that is typical of general education students.


	
	
	

	6) If needed by the student, the school district provides the student with sufficient instruction on study and test taking skills.
	
	
	

	7) The student with disabilities uses the same process as other students for changing classes (Add/Drop, etc.) in addition to the requirements under IDEA and N.J.A.C. 6A:14.
	
	
	

	8) When the school district conducts an evaluation of the student who is age 14, or younger if appropriate, and older, the evaluation includes assessment(s) to determine appropriate postsecondary outcomes, in accordance with N.J.A.C. 6A:14-3.4(f)5. 
	
	
	

	II. Parent and Family Involvement

1) The school district provides the parents with sufficient opportunity to learn about guardianship issues and wills.
	
	
	

	2) The school district provides the parents and other family members with sufficient training and preparation to participate as actively as possible in IEP meetings.
	1. 
	
	

	3) The school district provides sufficient opportunity for parents’ and other family members’ concerns, preferences and interests regarding the student’s educational program to be incorporated into the development of IEPs.
	2. 
	
	

	4) The school district provides the parents and student with all needed assistance to apply for eligibility with needed community resources (DVRS, DDD, SSA, etc.).
	3. 
	
	

	III. Transdisciplinary School Involvement

1) Information collected about the student’s interests, preferences, support needs and desired postsecondary goals is shared among all concerned including teachers, guidance staff, case managers, transition coordinators, etc. 
	
	
	

	2) Career guidance and academic counseling provided to the student with disabilities beginning at age 14, or younger if determined appropriate by the IEP team, are coordinated with transition services, in accordance with N.J.A.C. 6A:8-3.2(a)3.
	
	
	

	3) Guidance services provided to the general student population are provided to the student with disabilities.
	
	
	

	IV. Interagency Involvement

1) Identified in the IEP are the school district staff who have the responsibility to serve as a liaison to postsecondary resources and make referrals to the resources as appropriate, in accordance with N.J.A.C. 6A:14-3.7(e)13.
	
	
	

	2) The school district staff who have the responsibility to serve as a liaison to postsecondary resources have positive working relationships with representatives of community services providers or other agencies, and are knowledgeable about the function of and referral process for other agencies.
	
	
	

	3) When the following community resource/agency may be needed by students age 14 and older either presently or in the future,  the school district sufficiently informs parents and students about the resource:
	
	
	

	a) Division of Developmental Disabilities
	
	
	

	b) Mental Health Services
	
	
	

	c) Social Security Administration
	
	
	

	d) Division of Vocational Rehabilitation Services
	
	
	

	e) College student support services
	
	
	

	f) Centers for Independent Living
	
	
	

	g) Local community resources such as the town recreation center, library, etc.
	
	
	

	h) New Jersey Protection and Advocacy
	
	
	

	i) Commission for the Blind and Visually Impaired
	
	
	

	j) Division of Disability Services
	
	
	

	k)
Division of Youth and Family Services
	
	
	

	l)
Recreation (NJ Special Olympics, Very Special Arts, local rec. program, etc.)
	
	
	

	m)
Assistive Technology (NJ TARP, TECH-NJ, NJ-CART, etc.)
	
	
	

	n)
Transportation (Access Link, County Para-Transit, etc.)
	
	
	

	4) The school district provides all needed assistance to parents and students when applying for eligibility with needed community resources (such as those listed above).
	
	
	

	V. Transition within the Individualized Education Program

1) The transition services, or coordinated set of activities are designed to be within a results-oriented process that is focused on improving the academic and functional achievement of the child with a disability to facilitate the child’s movement from school to post-school activities. 20 U.S.C. §1402(34)
	
	
	

	2) IEP meetings that are led by school district staff are conducted in a manner that ensures that the content of and decisions made for the IEP reflect the thoughts, concerns, opinions and preferences related to the student’s educational program of all meeting participants.
	
	
	

	3) The annual goals and short-term objectives in the IEP are at a consistent academic and functional level in relation to the student’s desired postsecondary goals. 
	
	
	

	VI. Preparation for Integrated Employment

1) The school district provides the student with:
	
	
	

	a) Situational vocational assessments in the community as needed that assist to determine the student’s career strengths, preferences, interests and needs.
	
	
	

	b) Career awareness and exploration activities. N.J.A.C. 6A:8-3.2(a)
	
	
	

	c) Career development activities. N.J.A.C. 6A:8-3.2(c)
	
	
	

	d) Career preparation activities as needed and desired.
	
	
	

	2) The school district offers the high school student opportunities to more actively explore career interests by participating in structured learning experiences (experiential, supervised paid or unpaid educational activities). N.J.A.C. 6A:8-3.2(d)
	
	
	

	3) The school district develops structured learning experiences for the student based on the student’s needs, preferences and career interests.
	
	
	

	4) School district teachers who are assigned to coordinate learning experiences have received all required training as specified in the Professional Licensure and Standards code at N.J.A.C. 6A:9. N.J.A.C. 6A:8-3.2(d)(3)i
	
	
	

	5) The school district ensures that structured learning experiences are; 1) conducted at sites registered with the Department of Education via the Worksite Registration System; and 2) adhere to applicable State and Federal child labor laws and other regulations of the Federal and State Departments of Education and Labor. N.J.A.C. 6A:8-3.2(d)(3)ii and N.J.A.C. 6A:19-6.4(a)
	
	
	

	6) The school district’s liability insurance policy covers the student during vocational activities in the community.
	
	
	

	7) When the student is placed with a community rehabilitation program (CRP), the school district verifies the following: 1) the CRP is approved by a State agency, (i.e. DVRS, DDD) to provide one or more of the following vocational rehabilitation services: vocational evaluation, work adjustment training, job coaching, skill training, supported employment and time-limited job coaching, and 2) the CRP only provides the student with the vocational rehabilitation services that the State agency has given them approval to provide. N.J.A.C. 6A:12-4.7(i)
	
	
	

	VII. Preparation for Independent Living

1) If needed by the student, the school district provides the student with:
	
	
	

	a) The opportunity to learn and practice domestic skills in community living situations.
	
	
	

	b) Functional assessments in the community that assist in determining domestic skills, strengths, preferences, interests and needs.
	
	
	

	c) Instruction on the various types of adult living arrangements. 
	
	
	

	d) Opportunities to visit various types of adult living arrangements.
	
	
	

	e) Instruction to live in his or her desired type of adult living arrangement.
	
	
	

	f) Instruction on the use of transportation and/or travel/mobility training.
	
	
	

	g) Instruction related to recreation/leisure activities.
	
	
	

	h) Instruction on social and communication skills.
	
	
	

	i) Instruction on self-advocacy, self-determination and self-management.
	
	
	

	j) Instruction on legal rights under IDEA, N.J.A.C. 6A:14, ADA and Section 504.
	
	
	

	2) The school district’s liability insurance policy covers the student during educational activities in the community (Community-Based Instruction).
	
	
	

	VIII. Preparation for Postsecondary Education

1) If the student is interested in pursuing postsecondary education, the school district provides the student with:
	
	
	

	a) Guidance and counseling services about financial aid and postsecondary options. N.J.A.C. 6A:19-1.2
	
	
	

	b) Instruction that leads to the attainment of academic and other skills needed for success in postsecondary education.
	
	
	

	c) The comprehensive testing and evaluation information that is needed to substantiate any need for accommodations (under section 504) in postsecondary education.
	
	
	


	Compliance Review for Transition – NJOSEP Self-Assessment

	Indicator
	Compliant (C) or 
Noncompliant (NC)

	1) As per N.J.A.C. 6A:14-3.7(e) 12, beginning with the IEP in place for the school year when the student will turn age 16, or younger, if deemed appropriate by the IEP team, a statement consisting of those elements set forth in 3.7 (e)11 and appropriate measurable post-secondary goals based upon age-appropriate transition assessments related to training, education, employment and, if appropriate, independent living and the transition services including a course of study needed to assist the child in reaching those goals. The transition services shall consist of a coordinated set of activities for a student with a disability that is designed within a results-oriented process, that is focused on improving the academic and functional achievement of the student with a disability to facilitate the student’s movement from school to post-school activities, including post-secondary education, vocational education, integrated employment, continuing and adult education, adult services, independent living or community participation, and be based on the individual student’s needs, taking into account the student’s strengths, preferences and interests. In addition to the above, transition services shall include:

a) Instruction;

b) Related services;

c) Community experiences;

d) The development of employment and other post-school adult living objectives; and

e) If appropriate, acquisition of daily living skills and functional vocational evaluation.
	

	2) If a purpose of the meeting is to consider transition services, the student with disabilities and a representative of any other agency that is likely to be responsible for providing or paying for transition services shall be invited to attend the IEP meeting; and if the student and/or agency does not attend the meeting, the district takes steps to obtain agency participation and ensure that the student’s preferences and interests are considered; in accordance with N.J.A.C. 6A:14-2.3(k)2x, 3.7(e)13, and 3.7(h).
	

	3) As per N.J.A.C. 6A:14-3.7(e)11, beginning with the IEP in place for the school year when the student will turn age 14, or younger if determined appropriate by the IEP team, and updated annually:

a) A statement of student’s strengths, interests and preferences;

b) Identification of a course of study and related strategies and/or activities that:

i) Are consistent with the student’s strengths, interests, and preferences; and

ii) Are intended to assist the student in developing or attaining post-secondary goals related to training, education, employment and, if appropriate, independent living;

iii) As appropriate, a description of the need for consultation from other agencies that provide services for individuals with disabilities including, but not limited to, the Division of Vocational Rehabilitation Services in the Department of Labor; and

iv) As appropriate, a statement of any needed interagency linkages and responsibilities.
	

	4) As per N.J.A.C. 6A:14-4.11(b)4, when a student graduates or exceeds the age of eligibility, the student shall be provided a written summary of his or her academic achievement and functional performance prior to the date of the student’s graduation or the conclusion of the school year in which he or she exceeds the age of eligibility. The summary shall include recommendations to assist the child in meeting his or her postsecondary goals.
	


Section II: 
STATEWIDE ASSESSMENT 

	SPP Monitoring Priority Areas and Indicators

State Targets for 2006-2007

	SPP Indicators
	Annual Target

(2006-2007)
	Six-Year Target

	Monitoring Priority Area: FAPE in the LRE

	Indicator 3: Statewide Assessment – Participation and Performance of children with disabilities on statewide assessments:

A. Percent of districts meeting the State’s AYP objectives for progress for the disability subgroup.

B. Participation rate for students with IEPs in a regular assessment with no accommodations; regular assessment with accommodation; alternative assessment against grade level standards; alternate assessment against alternate achievement standards.

C. Proficiency rates or students with IEPs against grade level standards and alternate achievement standards.


	100%

96.5% of students grades 3-8

96% of students in grade 11

Language Arts Literacy

Grades 3,4,5-75%

Grades 6-8 – 66%

Grade 11- 79%

Mathematics

Grades 3,4 and 5-62%

Grades 6,7,8-49%

Grade 11-64%
	100%

97% 

for grades 

3-8 and 11


Is the district designated a District in Need of Improvement (DINI)?  Yes _____   No _____
List any schools within the district designated as Schools in Need of Improvement (SINI):

Self-Assessment for Statewide Assessment Participation and Performance

Step 1:  Review statewide assessment performance reports for 2007-2008:  District Summary Reports, District Subject Area Rosters, School Summaries, Out-of-District Individual Student Reports and Out-of-District Rosters. Review NCLB reports. 

Step 2:   If the district/charter school produces any additional assessment reports on the performance of students with disabilities, review.  Results of district wide assessments aligned with the Core Curriculum Content Standards may be included in this review.

Step 3: Review reports from any CAPA visits conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to preparation for and performance on statewide assessments. 

Step 4:  Review all data and complete the Self-Assessment for Continuous Improvement: Statewide Assessment.    



If the district/charter school was a district in need of improvement for 2007-2008, the district must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: Statewide Assessment.  If any schools within the district missed AYP for the special education subgroup, the district must also identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: Statewide Assessment. Activities should be aligned with district initiatives for all students aimed at improving achievement.  Activities might address expanding access to general education instructional initiatives through implementation of supports, including technology.  Activities may be the same activities that are being implemented for general education students in the school with a description of how the needs of students with disabilities are being met.  



The district is referred to the National Center on Educational Outcomes for extensive information on including students with disabilities effectively in state assessment systems and a variety of assessment issues related to students with disabilities and English language learners.  Their web site is http://education.umn.edu/NCEO/.
Step 5:  The district/charter school must review a minimum of five current IEPs of students with disabilities at a sample of elementary, middle and high schools to review compliance requirements listed in the Compliance Review for Statewide Assessment.  A sample of IEPs for students educated outside of the district must also be reviewed.  The IEPs selected should represent students with a variety of disability types and grade levels.  IEPs of students participating in the general assessment for their grade and students participating in the APA must be selected.  The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed. The district/charter school is referred to the Guidelines to Determine Which Students Should Participate in the New Jersey Statewide Assessment through the Alternate Proficiency Assessment available at http://www.nj.gov/education/assessment/apa/guidelines. 
Self-Assessment for Continuous Improvement: Statewide Assessment

School District _____________________________________________Date Completed __________________
Answer YES for the indicator if the practice occurs consistently.  Answer NO if the practice occurs infrequently or never.  Include a minimum of three activities within the self-assessment if the district/charter school’s proficiency rate is lower than the state annual target.
	Area
	Y/N


	Improvement Plan Activity (Include barriers):
	Completion Date

	
	Grades

   3-5   
	Grades

   6-8
	Grade

    11
	
	

	1). Does the district prepare an analysis of student achievement data for students with IEPs, using the state assessment data profile? Does this analysis include students with IEPs placed outside of the district?
	
	
	
	
	

	2). Does the district compare achievement (percent proficient or advanced proficient) of students with IEPs at each grade level across schools within the district?
	
	
	
	
	

	3). Does the district compare achievement data for students with IEPs for each school with data for all students and with other schools within the district for each content area and grade assessed?  
	
	
	
	
	

	4). Does the district compare achievement data for students with IEPs with comparable districts (by District Factor Grouping)?
	
	
	
	
	

	5). Does the district compare school and district-level achievement data for students with IEPs for each content area for each tested grade with state averages, especially those not meeting AYP targets or showing a stagnant or declining trend?
	
	
	
	
	

	6). Do district staff members review the analysis with general and special education staff members in each school who are instructing students with IEPs?
	
	
	
	
	

	7). For schools that have not met AYP targets, does the district analyze progress of students with IEPs over time to determine if there has been improvement or if scores are showing a stagnant or declining trend? 
	
	
	
	
	

	8). Does the district investigate and identify possible causes for the lack or progress or declining trend(s), including, but not limited to those listed below:

a) Lack of a curriculum aligned to the NJCCCSs?

b) Lack of district/school assessments or the use of assessments not aligned to the curriculum and the NJCCCSs?

c) Lack of focus on academic work?

d) Lack of instruction based on NJCCCSs?

e) Use of materials not aligned to the NJCCCSs?

f) Inadequate support and/or professional development for teachers of students with IEPs for new content and materials?

g) Teacher vacancies/substitute teachers?

h) Students with IEPs are not instructed in the NJCCCSs?

i) Student attendance or mobility?

j) Other? ______________
	
	
	
	
	

	9). Based on state assessment data, does the district analyze the achievement of all students with IEPs at the district and school levels that have shown improvement or growth? Does the district investigate and identify factors that may have contributed to this improvement, including but not limited to those below:

a) Curriculum aligned to the NJCCCS?

b) Appropriate use of aligned assessments, both formative and summative?

c) Consistent focus on academic work?

d) Increased instruction in the NJCCCS?

e) Adoption and implementation of aligned instructional materials?

f) Targeted professional development for teachers?

g) Employment of full-time, highly qualified teachers?

h) Students with IEPs receive aligned instruction and support?

i) Improved student attendance?

j) Additional learning support (tutoring, after school, summer school, etc.)?

k) Increased parent involvement?

l) Other?
	
	
	
	
	

	10). Does the district document that strategies, including pre-referral interventions, are being implemented to address deficiencies or to support the progress of students with IEPs? Do these strategies link changes in instruction, curriculum, materials, staffing, teacher support, or other areas that address any and all hypothesized causes, and does the district specify a timeline for implementation with expected outcomes and target dates for resolution? OR

For Title I districts in need of improvement status: Are the strategies and action steps for district improvement aligned with the school improvement goals and objectives; and is the district improvement plan implemented as developed?
	
	
	
	
	

	11) .Does the district ensure that special education teachers and general education teachers collaborate on a regular basis across curriculum areas and grade levels to evaluate progress made in addressing the identified problem areas? Are strategies modified to address continued shortcomings? Does the director of special education monitor to ensure district-wide participation?
	
	
	
	
	

	12) .Does the district regularly schedule meetings with central office and school-level staff (not less than quarterly) to evaluate sustained progress and address any identified problem areas relating to students with IEPs? Are strategies modified to address continued shortcomings? OR

For Title I districts in need of improvement status: Has the district established a means for evaluating the effectiveness of the district improvement plan and does the district evaluate the degree to which is achieves the goals and objectives for student learning set by the plan?
	
	
	
	
	

	13) .Does the district assess the progress of each student with an IEP in mastering the NJCCCS at least 2 times each year including content areas not included on statewide assessments by completing the following?

a) Multiple assessments, both formative and summative, are aligned to the NJCCCSs and the district’s curriculum?

b) Measures of student progress, developed and implemented at the district, school, and classroom level, include opportunities for students to demonstrate mastery through performance assessments?

c) Assessments at the district, school and classroom level are used to evaluate, adjust, and improve instructional programs and services?

d) Assessments at the district, school and classroom level are rigorous and consistently used to monitor student progress?

e) The district requires teacher-designed lesson plans to include assessment measures to be used and reflect multiple forms of assessments that are used as part of instruction?

f) The district annually reports to the district board of education and the public on the progress of all students at key grade levels in mastering the NJCCCS?
	
	
	
	
	

	14) .Does the district, after each state test administration, report to the district board of education on the performance of all students and on the performance of student with IEPs?
	
	
	
	
	

	15) .Does the district have a written curriculum, annually approved by the board of education, that clearly and specifically aligns with the most recent State Board adopted version of the NJCCCSs (2004)? Is instruction for students with IEPs aligned with the district’s annually approved written curriculum?
	
	
	
	
	

	16) .Does the district ensure that the curriculum for each NJCCCS area is fully implemented at all grade levels and for students with IEPs? Does the district use a monitoring process for continually improving curriculum implementation for all students, including students with IEPs?
	
	
	
	
	

	17) .Does the district ensure that instruction for students with IEPs aligns with the content to be mastered for their grade and that their progress is measured against the clear grade-level benchmarks using interim assessments adopted by the LEA?
	
	
	
	
	

	18) .Does the district curriculum in each content area address the needs of students with IEPs through specifying ways to support integrated/cross-disciplinary instruction to address the implementation of all nine of the NJCCCS areas? Do all schools in the district include special education staff members in articulation meetings across and within grades and content areas to address curriculum issues, such as curriculum development, alignment and revision, and key transition points?
	
	
	
	
	

	19) .Does the district include special education staff members in transition meetings, especially at key grade and developmental transitions such as Pre-K to kindergarten, elementary to middle school or middle school to high school?
	
	
	
	
	

	20) .Does the building administrator in each school ensure that the aligned, board-adopted curriculum is taught in every district special education program? Do teachers receive meaningful feedback from principals/supervisors and use it to strengthen and sustain instruction for students with disabilities? Does the district monitor access to the curriculum for students with IEPs placed in and out of the district?
	
	
	
	
	

	21) .Does the district ensure that lesson plans for special education teachers are aligned with the board-adopted curriculum and the NJCCCS and are reviewed at least monthly by principals/supervisors? Do principals/supervisors provide teachers with feedback on lesson design and implementation?
	
	
	
	
	

	22) .Does the district ensure that supervisory practices focus on classroom instruction for students with IEPs as evidenced by teacher, principal, supervisor discussions and meetings, teacher evaluations and observations, lesson planning and walk-throughs?
	
	
	
	
	

	23) .Does the district ensure that work of students with IEPs is analyzed by teachers and supervisors to determine if instruction is aligned with the curriculum?
	
	
	
	
	

	24) .Does the district require and verify that teachers meet collaboratively, including teachers of students with IEPs, to develop lessons and units that are culturally responsive, and that accommodate various learning styles?
	
	
	
	
	

	25) .Does the district ensure that students with IEPs and parents/guardians receive meaningful ongoing feedback on achievement and performance in all NJCCCS areas?  Is the feedback used to improve performance of students with IEPs?
	
	
	
	
	

	26) .Does the district ensure that teachers and other instructional staff effectively use technology with students with disabilities to support learning, increase productivity and create products across all NJCCCS areas?
	
	
	
	
	

	27) .The district requires and verifies that instruction for students with disabilities:

a) Is based on the district’s curriculum and instructional   materials;

b) Is delivered in the least restrictive environment;

c) Is modified and adapted according to the student’s  IEP and that such   modifications are clearly communicated to all   teachers;

d) Includes instructional  strategies, activities, and content that meet individual student needs;

e) Addresses the subgroup’s performance on statewide and district assessments.
	
	
	
	
	


	Compliance Review for Statewide Assessment – NJOSEP Self-Assessment

	Indicator
	Compliant (C) or
Noncompliant (NC)

	1) As per N.J.A.C. 6A:14-3.7(e)7(i), student participation in state assessments is documented in IEPs:

a) Students with disabilities shall participate in the APA in each content area where the nature of the student’s disability is so severe that the student is not receiving instruction in any of the knowledge and skills measured by the general Statewide assessment and the student cannot complete any of the types of questions on the assessment in the content area(s) even with accommodations and modifications, in accordance with N.J.A.C.6A:14-4.10(a)2.
	

	2) Accommodations and/or modifications approved by the Department of Education for the administration of the general statewide assessment are provided in accordance with the student’s IEP, in accordance with N.J.A.C. 6A:14-4.10(a)1.
	


Section III:
LEAST RESTRICTIVE ENVIRONMENT

	SPP Monitoring Priority Areas and Indicators

State Targets and District Rates for 2006-2007 (ADR-12/1/06)

	SPP Indicators
	Annual Target

(2006-2007)
	District Rate
	Six-Year Target

	Monitoring Priority Area: FAPE in the LRE= Indicator 5-School Age LRE

	Percent of students with IEPs 

age 6 through 21:
	
	
	

	Removed from regular class less than 21% of the day (in the presences of general education students for 80% or more of the school day);
	42.5%


	
	44.0%



	Removed from regular class greater than 60% of the day (in the presence of general education students less than 40% of the school day); or
	18.5%


	
	19.0%

	Served in public or private separate school, residential placements, or homebound or hospital placements.   
	9.5%
	
	8.0%

	Monitoring Priority Area: FAPE in the LRE= Indicator 6 Preschool LRE

	Percent of preschool children with IEPs in separate class or separate schools.
	2006 State Average

46%
(This number represents the state average for December 1, 2007. New SPP targets are being set, due to changes in data collection.)


	
	


Insert Data From Profile

Self-Assessment for Least Restrictive Environment

Step 1: Data Analysis 

A. Review data charts for students age 6-21 and for preschool students from the packet provided by NJDOE. Ensure that the data are accurate.

B. Analyze the district’s placement patterns for students with IEPs age 6 through 21, for 2006, 2007 and 2008 school years, by age and/or grade or grade ranges as well as the nature of the students’ disabilities for the following placement categories:
· Removed from the general education class less than 21% of the day;
· Removed from the general education class greater than 60% of the day; and
· Educated in separate public or private schools.

C. Analyze the district’s placement patterns for preschool students with disabilities for 2007 and 2008 school years for the following placements:

· Early childhood general education settings; and
· Separate public and private schools.

D. Identify placement trends: i.e. the district has a pattern of placing students with behavioral challenges in public or private separate settings; preschoolers with disabilities are usually placed in separate settings.

E. Analyze data by CST to identify team trends in placement.  

F.  Analyze program needs of students placed out-of-district and in self-contained programs to identify possible program expansion goals within the district.

Step 2:  Review Monitoring Reports: 

Review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district, Preschool Expansion Plans and the QSAC review, if completed.  
Insert any findings related to placement of students in general education programs.  
In reviewing the Preschool Expansion Plan, determine if the Intervention and Support Services: Special Education and Inclusion section of the plan will sufficiently address access of all preschoolers with disabilities to general education programs, as appropriate.

Review complaint and due process history to identify patterns of concern regarding placement.  
Step 3: Complete the Self-Assessment for Continuous Improvement: LRE 

A. Review all data and complete the Self-Assessment for Continuous Improvement: LRE to identify areas in need of improvement related to increasing opportunities for students with disabilities to be educated with their non-disabled peers.

B. Review district/charter placement data in relation to state targets and indicate activities for continuous improvement, as needed.
· >80% of the day in general education: If the district/charter school placement rate of students with IEPs (school-age and/or preschool) in general education for 80% or more of the school day, reported in December 2007 is less than the annual target for that year, the steering committee must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: LRE.

· Placement in separate settings: If the district/charter school placement rate of students with IEPs, age 6-21, in separate settings (public, private, residential placements or homebound or hospital placements), reported in December 2007 is greater than the annual target for that year, the steering committee must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: LRE.
· Placement of Preschoolers with Disabilities in Separate Classes or Schools: If the district/charter school placement rate of preschool students with IEPs in
separate schools or classes, reported in December 2007 is greater than the state average for that year, the steering committee must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: LRE.
Step 4: Plan for Continuous Improvement for LRE/Activities for Continuous Improvement Develop a plan for continuous improvement based on your data analysis that includes the following:

A. Identifies barriers to educating students with disabilities in general education programs/general education settings.

B. Identifies the gaps in special education programs and services that have precluded the identified populations from being educated in general education programs/general education settings.

C. Identifies activities to address barriers and gaps in special education programs and services.

D. Activities to transition students with disabilities from separate public or private programs to general education settings.

E. Activities to transition students with disabilities from special class programs to less restrictive environments.

Step 5:  Compliance Review and Correction of Non-compliance: The district/charter school will review a minimum of five student files of students with disabilities who are age 3 to 5, and five files for students with disabilities who are age 6-21, from each school in the district to review compliance requirements listed in the Compliance Review for LRE. The sample should include a cross-section of placements, including out-of-district. The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed.
	Self-Assessment for Least Restrictive Environment  (Step 3)

Review each statement as it applies to Elementary (E), Middle School (MS) and High School (HS) programs within the district.  

For each program level, check (()  those practices where there is a need for improvement.   Consider whether these practices are consistent across buildings.  Next, determine which areas/practices are priorities for improvement.  



	Check (()  
	Adaptations and Supports for General Education Programs

	E
	MS
	HS
	

	
	
	
	1. There is a need to increase special education staff’s (special education teachers, CSTs, related services personnel and teacher aides) knowledge and skills of adaptations consistent with IEPs to support special education students with a range of learning and behavioral needs within general education programs.  Adaptations include:

a. Curriculum and instructional adaptations for students with mild to significant disabilities, 

b. Positive behavioral supports for students with challenging behavior,

c. Assistive technology as a learning and communication aide,

d. Peer supports,

e. Social skills instruction and support,

f. Communication skills training and facilitation.

2. There is a need to increase general education staff’s knowledge and skills of adaptations consistent with IEPs to support special education students with a range of learning and behavioral needs within general education programs.  Adaptations include:

g. Curriculum and instructional adaptations for students with mild to significant disabilities, 

h. Positive behavioral supports for students with challenging behavior,

i. Assistive technology as a learning and communication aide,

j. Peer supports,

k. Social skills instruction and support,

l. Communication skills training and facilitation.

3. There is a need to increase general education staff’s:

a. Knowledge about students’ IEPs, and 

b. Ability to implement IEP adaptations to support students with disabilities within general education programs.

	Check (()  
	Adaptations and Supports for General Education Programs (continued)

	E
	MS
	HS
	

	
	
	
	4. Special education administrators and general education building administrators ensure that supports contained in IEPs are provided for students with disabilities by:

a. Observing classrooms periodically to see that adaptations and supports are being implemented.

b. Obtaining appropriate curriculum materials for students with disabilities

c. Reviewing documentation kept by teaching staff on the use and effectiveness of IEP supports. 

d. Meeting with teachers to reflect on student progress regarding IEP goals and objectives.

5. There is a need to develop or expand differentiated instructional practices and supplementary aides and services within each building to support students with disabilities within general education settings and programs through:

a. Differentiated instruction of the general education curriculum; 

b. Knowledge and use of adaptations to instruction, assessment, and curriculum for students with disabilities within general and special education program;

c. Ongoing consultative services for general and special education staff, including teacher aides working within general education classrooms and related arts teachers;

d. Scheduled collaborative planning time for general and special education staff;

e. In-class resource programs and supplementary instruction; 

f. Pull-out resource and supplementary instructional programs (including tutoring);

g. Positive behavioral support programs for students with behavioral challenges; 

h. Availability and use of assistive technology; and 

i. Integrated related services.

6. There is a need to increase district/building capacity to support students with the most significant needs including:

a. Services for students with behavioral challenges

b. Students with severe multiple disabilities (mobility, health, sensory, cognitive, language)

c. Students of preschool age



	Check (()  
	IEP Decision Making Process

	E
	MS
	HS
	

	
	
	
	Do your IEP teams address the following questions in the  IEP decision making process for program and placement:

1. Focus on General Education Program:

· What are the academic subjects, courses of study or instructional areas provided to general education students?

· What are the non-academic activities offered to general education students?

· What are the extracurricular activities offered to general education students?

2. Focus on Student Needs:  Identify the students’ learning needs that are relevant to instruction in the general education curriculum for each subject, course or instructional area: (PLAAFP)

· What are the student’s strengths?

· What are the parents’ concerns?

· How does the student’s disability affect the student’s involvement and progress in the general education curriculum?

· What the student’s educational needs related to the general education curriculum?

· What instructional strategies have been effective in helping the student be involved in and progress in the general education curriculum?

· What are the student’s other educational needs?

· Are there special factors influencing performance?   (i.e. Behavior, Limited English Proficiency, Braille, communication, Assistive Technology)

3. Focus on Instructional Content: For Each Age Appropriate, Grade Level subject, course or instructional area related to the NJCC: (Academic and/or Functional Goals and Objectives)

· What can the student learn that is the same as chronological peers?

· Can the student be expected to meet the general education curriculum requirements for the grade or subject being taught?

· Should the general education curriculum requirements be modified?

· Does the student need to learn additional competencies that will facilitate progress in the general educational curriculum?

	Check (()  
	IEP Decision Making Process (continued)

	E
	MS
	HS
	

	
	
	
	4. Focus on Supports: Having reviewed each instructional area, subject or course, determine the supplementary aids and services and program modifications for the student to be involved and progress in the general education curriculum and to be educated with nondisabled peers in general education programs. (Modifications and Supplementary Aids and Services in the General Education Classroom)
· What supplementary aids and services would enable the student to be involved in and progress in the general education curriculum?

· What program modifications would enable the student to be involved in and progress in the general education curriculum within the general education class?

· Content

· Instructional presentation

· Instructional support

· Instructional materials/equipment

· Response format

· Positive behavioral interventions

5. Focus on Supports:  For each instructional area, subject or course, determine the supports for school personnel to enable the student to be involved in and progress in the general education curriculum and to be educated with nondisabled peers in general education programs. (Supports for School Personnel)

· What supports for school personnel would enable the student to be involved in and progress in the general education curriculum within the general education classroom?

6. Focus on Supports:  Determine the extent of student participation in nonacademic and extracurricular activities (Modifications for Extracurricular and Nonacademic Activities)

· What program modifications, and/or supports for school personnel would enable the student to participate in nonacademic activities?  In extracurricular activities?

· What will the student need to facilitate participation in extracurricular and nonacademic activities?

· If the student will not participate with nondisabled peers in extracurricular and nonacademic activities, why not?

	Check (()  
	IEP Decision Making Process (continued)

	E
	MS
	HS
	

	
	
	
	7. Rationale for Removal from General Education.  

If the student is not participating in the general education setting for more than 80% of the time, discuss for each content/subject area:

· What supplementary aides and services and program modifications were considered to implement the student’s annual goals and why were they not appropriate to meet the student’s needs in the general education class?

· What benefits will the student derive from participation in the general education class compared to the benefits the student will derive from the special education class?

· What are the potentially beneficial or harmful effects which a placement in the general education class may have on the student with disabilities or other students in the class?

	Check (()  
	School Community Integration

	E
	MS
	HS
	

	
	
	
	1.  District level special education administrators ensure that special education staff are knowledgeable and active members of each school’s community:  

a. Ongoing communication occurs with building level administrators to ensure that special education staff are participating in building level activities and professional development and that they have access to general education resources and materials.

b. Periodic meetings are held with special education staff assigned to each building to discuss involvement in general education programs and curriculum.

2. Special education staff (teachers, CSTs) are knowledgeable and active member of each school’s community:

a. All CSTs and special education teachers are knowledgeable about the NJCCCS and the aligned scope and sequence of the district core general education curriculum for each content area.

b. All special education teachers participate as members of general education grade level and/or content area teams.

c. All CSTs and special education teachers participate in planning discussions and professional development about new curricula and other program initiatives within the building.



	Check (()  
	School Community Integration (continued)

	E
	MS
	HS
	

	
	
	
	d. Special education teachers and CSTs participate on building and/or district based committees for curriculum, assessment, academic or behavioral interventions, discipline policies, professional development.



	Check (()  
	Collaboration Within General Education Programs

	E
	MS
	HS
	

	
	
	
	1. Special and general education staff collaboratively support students with disabilities within general education programs through:

a. Ongoing consultative services for behavioral and/or academic support;

b. Co-planning time scheduled for co-teachers; 

c. Clearly delineated roles and responsibilities of teachers and support staff; 

d. Shared decision making for students with disabilities; and

e. Grade-to-grade and school-to-school articulation strategies to share information as students transfer to another grade and/or school



	Check (()  
	Parental Involvement

	E
	MS
	HS
	

	
	
	
	1. Parents are informed about and encouraged to participate in general education programs and supports through:

a. All IEP meetings consider how student and staff needs can be addressed through specific supports provided within general education programs.

b. All IEP meetings consider student participation in extracurricular activities with non-disabled peers.

c. Districts disseminate information to parents concerning the benefits of and support options provided for general education programs (e.g. presentations to parent support groups, dissemination of research summaries, program descriptions).

d. Parents of students in out-of-district placements are informed and encouraged to participate in activities within their district’s home school including:

a. Extracurricular or recreational activities for students, and 

b. Activities and organizations for families.


	Check (()  
	Transition Planning 

	E
	MS
	HS
	

	
	
	
	1. There is an annual review of students served in self-contained programs within the district to:  

a. Identify students (by grade level and subject area) whose needs can be met within general education and resource programs.

b. Systematically plan for the transition of students within the district from self contained to general education and resource programs.  Planned activities include:  preparation of students, staff and families.

c. Identify the service and support needs of other students in self contained programs (by grade level and subject area) to develop the capacity to include these students within general education classes

d. Develop a multi-year plan to create or expand programs and services within the district to serve a greater number of students with disabilities within general education and resource programs

2. There is an annual review of students served in self contained programs outside of the district to:

a. Identify students whose needs can currently be met within the district.

b. Systematically plan for the transition of these students back to the district with appropriate programs and services.  Planned activities include:  

· preparation of students

· preparation of staff

· preparation of families.

c. Identify the needs of other students who are receiving special instruction or services outside of the district to develop the capacity to include these students within general education settings and programs within the district. 
d. Develop a multi-year plan to develop the capacity within the district to educate students with disabilities currently served in out of district programs and to prevent other students from being placed outside of the district:

· Identify specific student program and service needs;

· Prepare budget for needed programs and services;

· Reallocate or hire staff;

· Plan for initial and ongoing staff training and coaching; and

· Purchase specialized materials or equipment.


Step 4

Improvement Plan -- LRE

	Barriers/Gaps
	Activities to Address Barriers/Gaps

(Include activities related to Data Analysis, Preparation, Program Change, Evaluation of Effectiveness
	Timeline for Completion
	Persons Responsible
	Documentation of Implementation

	
	
	
	
	


	Compliance Review for LRE – NJOSEP Self-Assessment
	

	Indicator
	Compliant (C) or 

Noncompliant (NC)

	1) All students with disabilities, including preschoolers and students in receiving schools, have access to the general education curriculum and supplementary aids and services in the least restrictive environment; in accordance with. N.J.A.C. 6A:14-4.2.  In addition, the district ensures that special classes, separate schooling or other removal of a student with a disability from the student’s general education class occurs only when the nature or severity of the educational disability is such that education in the student’s general education class with the use of appropriate supplementary aids and services cannot be achieved satisfactorily, in accordance with N.J.A.C. 6A:14-4.2(a)2.
	

	2) IEPs include an explanation of the extent, if any, to which the student shall not participate with nondisabled students in the general education class and in extracurricular and nonacademic activities, in accordance with  N.J.A.C. 6A:14-3.7(e)6.  In addition,

a) The district ensures that each student with a disability participates with nondisabled children in those services and activities to the maximum extent appropriate, in accordance with N.J.A.C. 6A:14-4.2(b)1 .

b) Per N.J.A.C. 6A:14-4.2(a)8, when determining the educational placement of each student with a disability, consideration is given at each IEP meeting to:

i) Whether the student can be educated satisfactorily in a general classroom with supplementary aids and services;

ii) A comparison of the benefits provided in a general class and the benefits provided in a special education class; and,

iii) The potentially beneficial or harmful effects that a placement may have on the student with disabilities or the others in the class.


	

	3) Placement decisions are based on students’ individual needs as indicated in IEPs resulting in a continuum of alternative placements to meet unique needs of students as close to home as possible. N.J.A.C. 6A:14-4.2(a)3,5,6 and 4.3(b)
	

	4) For students in a separate setting, IEPs include activities necessary to transition students to a less restrictive environment and these activities are considered at least annually; in accordance with N.J.A.C. 6A:14-4.2(a)4
	


Section IV:
PARENTAL INVOLVEMENT

	SPP Monitoring Priority Areas and Indicators*

	SPP Indicator

	Monitoring Priority Area: FAPE in the LRE=Indicator 8 Parent Involvement

	Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results of children with disabilities.  




   
*Targets will be established upon analysis of state parent survey data.

Self-Assessment for Parental Involvement

Step 1:  Review input from parents collected through sources such as parent group input, stakeholder meetings and interviews.  Identify patterns of concern.

Step 2:      Include in the self-assessment a contact for the district parent group.  Also, include a list of activities that will be conducted by and/or with the parent group for the 2008-2009 school year.  

Step 3: Review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to parental involvement.

Step 4:  The district/charter school will review a minimum of five student files of students with disabilities, from a sample of schools to review compliance requirements listed in the Compliance Review for Parental Involvement.  The sample should include students with a variety of types of disability and educated in a cross-section of educational placements, including out of district placements.  The sample should also include files for students whose parents’ native language is other than English.  The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed.
	Compliance Review for Parental Involvement – NJOSEP Self-Assessment

	Indicator
	Compliant (C) or

Noncompliant (NC)

	1) Parents shall be given written notice of a meeting, containing all the required components, early enough to ensure that they will have an opportunity to attend, in accordance with N.J.A.C. 6A:14-2.3(k) 3,5.
	

	2) The district has proper procedures for the provision of written notice to parents and adult students which contain all required components, in accordance with N.J.A.C 6A:14-2.3(f) and (g)1-7.

a) Written notice, in accordance with N.J.A.C. 6A:14-2.3 (g), shall be in language understandable to the general public, and shall be provided in the native language of the parent unless it is clearly not feasible to do so according to N.J.A.C. 6A:14-2.4. 

b) Written notice shall be provided to the parent as follows:

(1) The district board of education shall provide written notice no later than 15 calendar days after making a determination;

(2) The district of board of education shall provide written notice at least 15 calendar days prior to the implementation of a proposed action so that the parent may consider the proposal.  The proposal action may be implemented sooner, if the parent agrees in writing.
	

	3) Eligibility meetings include required participants in accordance with N.J.A.C. 6A:14-2.3(k)1(i-vii).
	

	4) Parental consent shall be obtained whenever a member of the IEP team is excused from participating in a meeting; in accordance with N.J.A.C. 6A:14-2.3(a)6.
	

	5) Foreign language interpreters or translators and sign language interpreters for the deaf shall be provided, when necessary, by the district board of education at no cost to the parent; in accordance with N.J.A.C.6A:14-2.4(a)1.
	

	6) The district has a parent group for parents of students with disabilities in accordance with N.J.A.C. 6A:14 1.2(h).
	


Section V:
DISPROPORTIONATE REPRESENTATION OF SPECIFIC RACIAL/ETHNIC GROUPS
Self-Assessment for Disproportionate Representation of Specific Racial/Ethnic Groups 

Step 1:  Districts with disproportionate representation of racial and ethnic groups with respect to eligibility and/or placement have been identified.  Districts that have not been identified for self-assessment for disproportionate representation in self-assessment must review their data by race/ethnicity to identify patterns of eligibility determination or placement based on race/ethnicity that may warrant further review.  

Step 2:  All districts/charter schools identified for self-assessment must review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to a disproportionate representation of specific racial/ethnic groups in special education.  

Step 3:  All districts identified for self-assessment must review all eligibility data and complete the Self-Assessment for Continuous Improvement: Disproportionate Representation to identify areas in need of improvement related to a disproportionate representation of specific racial/ethnic groups in special education:  



Districts identified for self-assessment because of disproportionate representation of racial and ethnic groups in special education for eligibility or placement must identify activities for continuous improvement within the Self-Assessment for Continuous Improvement: Disproportionate Representation.  


 Step 4:  All districts/charter schools identified for self-assessment must review the following sample of files, from each of a sample of schools within the district, to review compliance requirements listed in the Compliance Review for Disproportionate Representation:
· A minimum of five student files of students, representing a variety of racial/ethnic  groups, referred to the school’s Intervention and Referral Services Committee since September of this school year;

· A minimum of five files of students who are receiving special education and whose parents’ native language is other than English; and

· A minimum of five files of students, representing a variety of racial/ethnic groups, who were referred to the child study team for evaluation this year.

The district must also review a minimum of five files of students who have transferred into the district for review of transfer procedures.  The district must indicate whether the files were compliant (C) or non-compliant (NC) for each indicator reviewed.
Self-Assessment for Continuous Improvement: Disproportionate Representation
School District _____________________________________________Date Completed __________________
Answer Yes for the indicator if the practice occurs consistently.  Answer NO if the practice occurs infrequently or never.  

	AREA
	Y/N
	Improvement Plan Activity: (Activities must be included if the district has been identified as having a disproportionate representation of specific racial/ethnic groups).
	Completion Date

	Compliance Indicator:   Location, Referral, Identification   
Related Practices -  Issue 1:  Dissemination and Familiarity with Policies and Procedures for Location,  Referral and Identification 

Administrative Oversight

1) Has the district reviewed its written procedures for location, referral and identification to ensure that there are no factors in the procedures that may be contributing to the disproportionate representation of specific racial/ethnic groups in special education?

2) Is there professional development for district staff and families regarding the district procedures for location, referral, and identification?

3) Is the professional development delivered in a manner that is responsive to the cultural and linguistic diversity of the student population and their families?

4) Are the district procedures for location, referral, and identification of students age three through 21 who may be eligible for special education and related services:

a) Disseminated and familiar to administrative, instructional, and support staff?  Disseminated and familiar to parents?

b) Presented in manner that is clear and understandable to families from culturally and linguistically diverse backgrounds?

Additional District Identified Factors


	
	
	

	Compliance Indicator:   Location, Referral, Identification   

Related Practices -  Issue 2:  General Education Intervention and  Problem Solving  Process

Administrative Oversight

1) Are there assigned district level/ building level responsibility to ensure that the district collects and analyzes intervention data, referral rates, and eligibility rates for the specific purpose of identifying disparities among racial/ethnic groups?

2) Has the district identified specific school buildings where disproportionate referral rates are most pronounced?

3) Is there district level awareness and awareness of key stakeholders (administrative, instructional, support and family and community members) that there is disproportionate representation of specific racial/ethnic groups in special education?

4) Is there assigned district level/building level responsibility to review and respond to general education policies, procedures, programs and practices for the purpose of identifying factors that may be contributing to the disproportionate referral and eligibility rates?

5) Are key stakeholders, specifically those representing the racial, cultural, ethnic and linguistic diversity of the community, involved in the discussion of factors that may be contributing to the disproportionate referral and eligibility rates?

6) Does the district provide professional development and other opportunities to increase understanding of the ways in which race, culture, ethnicity, and language can influence student learning and achievement?

General Education Interventions and Supports

7) In each school building, are there defined general education interventions that are known and utilized by all instructional staff?

8) Are the instructional/behavioral interventions responsive to the cultural and linguistic diversity of the student population?

9) Can the instructional and behavioral interventions be quantified to provide for the tracking of intervention type, frequency, duration and effectiveness?                                                                   

10) Does the general education intervention process include the following practices:

a) Defining the problem, verifying the problem, and determining whether or not the problem is a child-centered problem?

b) Clarifying whether other students are demonstrating similar learning/behavioral/communication problems and, if so, why a particular student has been targeted for intervention?

c) Considering the learning/behavior/communication in the context of the student’s cultural/linguistic background?

d) Including the participation of individuals (staff, family members) who are knowledgeable about the student’s cultural and linguistic background?

e) Evaluating whether the academic/behavior problem persists, after interventions are applied, through the use of objective measures (e.g. classroom work samples; data plots; portfolio collection and analysis)?

f) Tracking and analyzing, by race/ethnicity, the type, frequency, duration and effectiveness of general education interventions?

g) Providing an oversight mechanism to ensure interventions are applied equitably to all students?

11) Does the district analyze the effectiveness of interventions to identify systemic rather than child-centered patterns of academic and behavioral difficulties at the district, building, and classroom levels?

12) Does the review and analysis focus on the extent to which the following factors are responsive to the racial, cultural, ethnic, and linguistic diversity of the student population:

a) Range of general education programs and supports within the district?

b) School behavioral and disciplinary rules and consequences?

c) Staffing patterns? (years of experience? highly qualified? fully certified? diversity? shortages?

d) School climate?

e) Curricula?

f) Instructional organization (including differentiated instruction), materials, resources?

g) Methods of evaluating student progress?

h) Family involvement and family -school collaboration?

13) Does the district use the information from the data analyses to improve general education practices?

Bilingual Considerations

14) Do school personnel have a relevant knowledge base regarding bilingual and English Language Learners?

a) Second language acquisition?
b) Relationship of native language proficiency to the development of English?
c) Assessment of proficiency in the native language and English?
d) Socio-cultural influences on learning?
e) Recognition of the importance of the student’s native language?
15) Are instructional/intervention strategies in general education/ bilingual programs identified, implemented and evaluated for effectiveness? 

a) Individual Student Level?

b) Building Level?

c) District Level?

16) Is information being gathered, from a variety of sources, over a period of time, which assists in the determination of language difference vs. disability?

Type of information:

a) Baseline information at enrollment: prior educational experiences, understanding of current school culture, rules, expectations, peer and teacher interactions; home language, prior experience with home language, prior instruction in home language; level of proficiency in home language; English language proficiency – conversational/social, academic/subject matter (speaking, listening, reading, writing understanding).

b) Teaching-Learning environment: organized to be responsive to individual differences and learning styles; multilevel groupings; differentiated instruction; ongoing assessment; modified assessment/response strategies; attention to building background information and motivation; support in organizing information and pre-teaching vocabulary and concepts.
c) Student response to instruction/ intervention: dynamic assessment - trial teaching outcomes; portfolio assessment performance across environments – conditions of performance (independent, spontaneous, with prompts, modified assessment/response formats).
d) Progress in relation to an appropriate comparison norm: Code switching, language borrowing, and gradual loss of first language.
17) Are the district’s identification procedures coordinated with the process for the identification of eligible limited English proficiency students as specified in N.J.A.C. 6A-15.1.3?

18) Does the identification process ensure collaborating with staff responsible for the provision of bilingual services, to determine:

a) What the student’s native language was at the time of enrollment?

b) For student’s whose native language was other than English at the time of enrollment, was a screening conducted to distinguish whether student is a fluent English speaker or whether the student’s English speech and comprehension are affected by language proficiency? 

c) Has an English proficiency test been administered, assessing the level of reading in English?

Parent/Family Involvement

19) Are parents invited to attend meetings to discuss the child’s academic, behavioral, communication difficulties? in an equitable manner?

20) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend general education intervention meetings at equal rates?

21) Are parents equally prepared to participate and contribute information in meetings to discuss the provision of general education interventions?

Additional District Identified Factors


	
	
	

	Compliance Indicator:   Location, Referral, Identification  

Related Practices -  Issue 3:   Referral Process
	
	
	

	Administrative Oversight

1) Is there administrative review to determine whether or not the process for referring students for a determination of special education eligibility is applied  equitably to all students with regard to::

a) Timelines?

b) Scheduling of Meetings?

c) Meeting participants?

d) Written notice requirements?

e) Discussion of student entitlement to general education interventions prior to evaluation?

f) Discussion of the type, frequency, duration and effectiveness of general education previously attempted?

g) Discussion of factors that may be interfering with the student’s performance that can be addressed by general education and/or the family?

2) Is there administrative review to determine if teachers, parents, administrators, demonstrate differential referral rates for students from a specific racial/ethnic background?

3) Is there administrative review to determine whether the referral process leads to differential evaluation rates?

4) If differential referral patterns are identified, is there a process to identify contributing factors in general education policies, procedures, and practices, including, but not limited to: 

a) The referral process?

b) Range of general education programs and supports within the district?

c) School behavioral and disciplinary rules and consequences?

d) Staffing patterns? (experienced vs. inexperienced teachers, highly qualified? fully certified? staff diversity? shortages?)

e) School climate?

f) Curricula?

g) Instructional organization (including differentiated instruction), materials, resources?

h) Methods of evaluating student progress?

i) Family involvement and family-school collaboration?

Parent/Family Involvement

5) Are all parents invited to attend identification meetings to discuss the child’s academic, behavioral, communication problems in an equitable manner?

6) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend identification meetings at equal rates?  Within equitable time frames?

7) Are parents equally prepared to participate and contribute information in meetings to determine whether a student may have a disability and whether an evaluation should be conducted?

Additional District Identified Factors


	
	
	

	Compliance Indicators: Protection in Evaluation Procedures  

Related Practices -  Issue 4:  Evaluation Planning Process and Evaluation Components
	
	
	

	Assessment Tools and Strategies

1) Are the assessment tools and strategies, individually determined, in order to address the specific referral concerns?

2) Are assessment tools and strategies, individually determined, in order to address the racial, ethnic, cultural and linguistic background of the student?

3) Is standardized test information supplemented by functional assessment data?

4) Are work samples obtained during the evaluation process as part of the functional assessment?

5) Is sufficient assessment information obtained in order to determine whether there is a difference between the student’s competence (what he can do) in contrast to classroom performance? 

Administrative Oversight

6) Is  there administrative review to determine whether the nature and scope of evaluations are equitably determined for same age students, referred for similar reasons, with regard to:

a) The number of evaluation procedures utilized?
b) The type of evaluation procedures utilized?
c) The personnel conducting the evaluation?
d) The nature of scope of the functional assessment?

Parent/Family Involvement

7) Are all parents invited to attend evaluation planning meetings to discuss the child’s academic, behavioral, communication problems in an equitable manner?

8) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend eligibility planning meetings at equal rates?  Within equitable time frames?

9) Are all parents equally prepared to participate in and contribute information in meetings regarding the nature and scope of the evaluations?

Written Reports of Assessment Findings

10) Are written reports developed similarly for all students with regard to degree of detail and description of:

a) Appraisal of the student’s current functioning and an analysis of instructional implication(s) appropriate to the professional discipline of the evaluator?

b) Statement regarding relevant behavior of the student, either reported or observed and the relationship of that behavior to the student’s academic functioning?
Additional District Identified Factors


	
	
	

	Compliance Indicator:   Eligibility Determinations

Related Practices -  Issue 5:  Eligibility Decisions                                         
	
	
	

	Eligibility Decision Making Process

1) Do all teams making eligibility determinations go through a similar process in determining whether or not a child is need of special education and related services?

2) Does the decision making process include consideration of:

a)  The child’s competence (what the child can do) compared to his/her classroom performance?

b) Standardized and functional assessment data?

c) Lack of instruction?  

d) Mobility?

e) The need for additional assessment information, including specialized evaluations, prior to making eligibility determinations (e.g. neurological)?

f) Whether the child can continue to be educated in general education with general education interventions?

g) Whether the child can be educated with a 504 plan?

3) Are eligibility determinations equitable for same age students, with similar reasons for referral and similar assessment findings with specific regard to:

a) Rates of eligibility?

b) Category of disability used to make eligibility determinations?

Administrative Oversight

4) Is there administrative review to identify whether there are disparate eligibility rates?

5) If there are disparate eligibility rates, is an analysis conducted to determine contributing factors, including:

a) The referral process?

b) The evaluation process?

c) Range of general education programs and supports within the district?

d) School behavioral and disciplinary rules and consequences?

e) Staffing patterns? (Years of experience? Highly qualified?  Fully certified?  Staff diversity?  Shortages?)
f) School climate?

g) Curricula?

h) Instructional organization (including differentiated instruction), materials, resources?

i) Methods of evaluating student progress?

j) Family involvement and family-school collaboration?

Parent/Family Involvement

6) Are all parents invited to attend identification meetings to discuss the child’s academic, behavioral, communication problems in an equitable manner?

7) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend eligibility meetings at equal rates?  Within equitable time frames?

8) Are parents equally prepared to participate and contribute information in meetings to determine whether a student should be determined eligible for special education?

9) Are parents from racially, culturally, ethnically and linguistically diverse backgrounds equally prepared to participate and contribute meetings to discuss student eligibility?

Additional District Identified Factors


	
	
	


	Compliance Review for Disproportionate Representation – NJOSEP Self-Assessment

	Indicator
	Compliant (C) or

Noncompliant (NC)

	1) Written notice to the parent shall be provided and required parent conferences shall be conducted in the language used for communication by the parent and student unless it is clearly not feasible to do so, in accordance with N.J.A.C. 6A:14-2.4(a)1.
	

	2) In conducting an evaluation, the district shall, in accordance with N.J.A.C. 6A:14-2.5(a):

a) Use a variety of assessment tools and strategies to gather relevant functional and developmental information;

b) Not use any single procedure as the sole criterion for determining whether a student is a student with a disability or determining an appropriate educational program for the student;

c) Use technically sound instruments that may assess the relative contribution of cognitive and behavioral factors, in addition to physical or developmental factors.
	

	3) The evaluation procedures including, but not limited to, tests and other evaluation materials; in accordance with N.J.A.C. 6A:14-2.5(b):

a) Are selected and administered so as not to be racially or culturally discriminatory; and

b) Are provided and administered in the language and form most likely to yield accurate information on what the child knows and can do academically, developmentally, and functionally unless it is clearly not feasible to do so; and

c) Materials and procedures used to assess a student with limited English proficiency are selected and administered to ensure that they measure the extent to which the student has a disability and needs special education, rather than measure the student’s English language skills.
	

	4) Any standardized tests that are administered have been validated for the purpose(s) for which they are administered; in accordance with N.J.A.C. 6A:14-2.5(b)2.
	

	5) The student is assessed in all areas of suspected disability; in accordance with N.J.A.C. 6A:14-2.5(b)3.
	

	6) 
	

	7) Initial evaluations shall include an assessment of the language needs of a child with limited English proficiency, assessment of the student’s communication needs, and assessment of the need for assistive technology devices and services; in accordance with N.J.A.C. 6A:14-3.4(f)4.
	

	8) When a student with a disability transfers from one New Jersey school district to another, the child study team conducts an immediate review of the evaluation information and the IEP and provides a comparable program as set forth in the student’s current IEP until a new IEP is developed, including conducting assessments when required; in accordance with N.J.A.C. 6A:14-4.1(g).
	

	9) When an initial evaluation is completed, a meeting shall be convened to determine whether a student is eligible for special education and related services. A copy of the evaluation report(s) and documentation and information that will be used for determination of eligibility shall be provided to the parent not less than 10 calendar days prior to the meeting. In making the determination of eligibility for special education and related services, a student shall not be determined eligible if the determinant factor is due to lack of instruction in reading, including the essential components of reading instruction, or math or due to limited English proficiency; in accordance with N.J.A.C. 6A:14-3.5(a and b).
	


Section VI: EVALUATION/REEVALUATION PROCESS

Self-Assessment for Evaluation/Reevaluation

Step 1:  Review eligibility data for the district available at www.state.nj.us/education. Ensure the data are accurate.  Review district referral data to identify grades where the most referrals occur.  Review data by school to determine similarities or differences in referral rates across the district.  Use school level referral data to identify strategies to address concerns within general education and reduce high referral rates.  Review data from Intervention and Referral Services Committee (I&RS) committees by school to identify patterns and to identify strategies that result in reductions in school referral rates.

Step 2:  If the district maintains local tracking logs for initial evaluations and reevaluations, review these logs. Insert a sample in this section of the self-assessment.  

Step 3: Review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to referrals, initial evaluations or reevaluations.  Review complaint and due process history for patterns of concern regarding evaluation and/or reevaluation. 

Step 4:  The district/charter school will review the following sample of files from a sample of schools to determine the status of compliance with requirements listed in the Compliance Review for Evaluation/Reevaluation: 

· A minimum of five files of students who have been referred to the school’s Intervention and Referral Services Committee;

· A minimum of five files of students, who have been referred for an initial child study team evaluation this year; and 

· A minimum of five files of students who have been reevaluated this year.

The district must also review a minimum of five files of preschoolers referred for initial evaluation to review compliance requirements listed in the Compliance Review for Evaluation/Reevaluation.  The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed.
	Compliance Review for Evaluation/Reevaluation – NJOSEP Self-Assessment

	Indicator
	Compliant (C)
or

Noncompliant (NC)

	1) Each district board of education shall develop written procedures for students age three through 21, including students attending nonpublic schools located within the district regardless of where they reside within the local school district with respect to the location and referral of students who may have a disability due to physical, sensory, emotional, communication, cognitive or social difficulties, in accordance with N.J.A.C. 6A:14-3.3(a).
	

	2) Interventions in the general education setting shall be provided to students exhibiting academic difficulties and shall be utilized, as appropriate, prior to referring a student for an evaluation of eligibility for special education and related services, in accordance with. N.J.A.C. 6A:14-3.3(b).

a) Within Abbott districts, the system of assessment and interventions within general education programs, in accordance with N.J.A.C.6A:10A-3.1 shall be implemented for all students who have reading as their primary area of difficulty. N.J.A.C.6A:14-3.3(b)1
	

	3) The staff of the general education program shall maintain written documentation, including data setting forth the type of interventions utilized, the frequency and duration of each intervention, and the effectiveness of each intervention in accordance with N.J.A.C.6A:14-3.3 (c). 
	

	4) Within 20 calendar days of the written request, the school district convenes a meeting including the child study team, the parent and the general education teacher who is knowledgeable about the student's educational performance or the district's programs in accordance with N.J.A.C. 6A:3.3(e).

a) If the child is preschool age or the suspected disability is a communication disorder, the speech-language specialist is part of the child study team for the meeting in accordance with N.J.A.C. 6A:14-3.3.(e)3.
	

	5) A vision and audiometric screening shall be conducted for every student referred to the child study team for evaluation; in accordance with N.J.A.C. 6A:14-3.3(g and h). In addition, the school nurse reviews and summarizes available health and medical information regarding the student and transmits the summary to the child study team for the identification meeting to consider the need for a health appraisal or specialized medical evaluation; in accordance with N.J.A.C. 6A:14-3.4(j).
	

	6) The school district ensures that the hearing aids worn by children who are deaf and/or hard of hearing are functioning properly; in accordance with N.J.A.C. 6A:14-1.1(f).
	

	7) The district obtains consent from the parent or adult student prior to:

a) Conducting any assessment as part of an initial evaluation; in accordance with N.J.A.C. 6A:14-2.3(a)1;

b) Implementing the initial IEP and placement; in accordance with N.J.A.C. 6A:14-2.3(a)2;

c) Conducting any reevaluation unless the district can demonstrate that the parent or adult pupil failed to respond to the reasonable efforts to obtain consent, according to N.J.A.C. 6A:14-2.3(a)3; or,

d) Whenever an IEP is amended without a meeting, in accordance with N.J.A.C.  6A;14-2.3 (a)7; or

e) Whenever a parent and the district board of education agree to waive a reevaluation in accordance with N.J.A.C. 6A:14-2.3 (a) 8.
	

	8) The evaluation is conducted by a multi-disciplinary team of professionals consisting of at least two members of the child study team and where appropriate, other specialists; in accordance with N.J.A.C. 6A:14-2.5(b)6. To meet the requirement for a multi-disciplinary team evaluation for a speech referral, an initial evaluation includes assessments by the speech-language specialists and documentation of the  educational impact of the speech problem provided by the student's teacher; in accordance with N.J.A.C. 6A:14- 3.6(b).
	

	9) Each evaluation of a student includes: 

a) Functional assessment; in accordance with N.J.A.C. 6A:14-3.4(f)4 i-vi.
	

	10) Within three years of the previous classification, a multi- disciplinary reevaluation is completed to determine whether the student continues to be a student with a disability; in accordance with N.J.A.C. 6A:14-3.8(a).

a) Reevaluation is conducted prior to three years of the previous classification, if conditions warrant or if the student's parent or teacher requests the reevaluation; in accordance with N.J.A.C. 6A:14-3.8(a).
	

	11) Reevaluation planning meetings include required participants; in accordance with N.J.A.C. 6A:14-2.3(k)2 (i-x).
	

	12) By June 30 of a student's last year in a program for  preschoolers with disabilities, a reevaluation is conducted and, if the student continues to be a student with a disability, the student is classified; in accordance with  N.J.A.C. 6A:14-3.8(g).
	

	13) Eligibility is determined by meeting the criteria in one or  more of the eligibility categories and is based on all assessments conducted, including assessment by child study team members and assessment by other specialists, in accordance with N.J.A.C. 6A:14-3.5(c)1-14 and 3.6 (b) 1-3. 
	

	14) Each CST member certifies in writing whether his or her report reflects his or her conclusion of eligibility of the student, and if his or her report does not reflect the conclusion of eligibility, the team member must submit a dissenting opinion, in accordance with N.J.A.C. 6A:14-3.4(h)5.
	

	15) A copy of the evaluation report(s) and documentation and information that will be used for a determination of eligibility is given to the parent or adult student not less than 10 calendar days prior to the meeting, in accordance with N.J.A.C. 6A:14-3.5(a).
	

	16) To facilitate the transition from early intervention to preschool, a child study team member of the district board of education participates in the preschool transition planning conference arranged by the Department of Health and Senior Services; in accordance with N.J.A.C. 6A:14-3.3(e)1(i-iv).
	

	
	


Section VII:
INDIVIDUALIZED EDUCATION PROGRAM (IEP)

Self-Assessment for Individualized Program (IEP)

Step 1:   Review district policies and procedures for developing IEPs.  Review local data on IEPs such as flow charts, database reports, to ensure that the data provide the necessary information to conduct oversight of IEP development.  Review the state recommended IEP form, available at www.state.nj.us/education, to ensure that district IEP forms include all required components.  Review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to IEPs.  Review complaint and due process history to identify patterns of concern regarding IEPs. 

Step 2:  Review a minimum of five student files of students with disabilities, from each of a sample of schools within the district, to determine the status of compliance requirements listed in the Compliance Review for IEP.  The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed.
	Compliance Review for IEP – NJOSEP Self-Assessment

	Indicator
	Compliant (C)
or

Noncompliant (NC)

	1) Meetings are held with an appropriately configured IEP team; in accordance with N.J.A.C. 6A:2.3 (k)2(i-x).
	

	2) When developing the IEP, the IEP team shall, in accordance with  N.J.A.C. 6A:14-3.7(c) 1-11, document considerations and the IEP shall include the required statements for:

a) Students eligible for special education and related services, in accordance with N.J.A.C. 6A:14-3.7(e)1-17;

b) Students eligible for speech and language services, in accordance with N.J.A.C. 6A:14-3.7(f).
	

	3) IEP meetings are held annually or more often if necessary, to review and revise the IEP and determine placement; in accordance with N.J.A.C. 6A:14-3.7(i). 
	

	4) The annual review of the IEP for a preschool student is completed by June 30 of the student's last year in the preschool program; N.J.A.C.6A14-3.7 (i) 1.
	

	5) The student's IEP shall be accessible to each general education teacher, special education teacher, related service provider, and other service providers who are responsible for its implementation. The district board of education shall inform each teacher and provider of his or her responsibilities related to implementing the student's IEP and the specific accommodations, modifications and supports to be provided for the student in accordance with the IEP and N.J.A.C. 6A:14-3.7(a)2,3.
	

	6) IEPs are implemented as written; in accordance with 20 U.S.C. § 1412 (a)(16)(D).
	


Section VIII:
PROGRAMS & SERVICES

Self-Assessment for Programs & Services

Step 1: Review reports from any CAPA reviews conducted during the 2007-2008 school year in schools within the district and the QSAC review, if completed.  Insert any findings related to class size and age range for special education programs and related services.  

Step 2:  Review class rosters and schedules for special education programs and related services to determine the status of compliance with requirements listed in the Compliance Review for Programs & Services.  The district must indicate whether the files were compliant (C) or noncompliant (NC) for each indicator reviewed.
	Compliance Review for Programs and Services – NJOSEP Self-Assessment

	Indicator
	Compliant (C) or 
Noncompliant (NC)

	1) The instructional group sizes for preschool, elementary, and secondary special class programs do not exceed the limits specified in N.J.A.C. 6A:14-4.7(e), where no classroom aide is required.  The instructional group size is increased only with the addition of a classroom aide, and does not exceed the limits specified in N.J.A.C. 6A:14-4.7(e-h).
	

	2) The age span in an approved singled-subject pull-out resource program shall not exceed three years in elementary programs, and shall not exceed four years in secondary programs; in accordance with N.J.A.C. 6A:14-4.6(k) and N.J.A.C. 6A:14 -4.7 (a)2.
	

	3)  Group sizes for supplementary instruction, resource and speech-language therapy meet the requirements set forth in N.J.A.C.6A:14-4.4 (a), 4.5 (c), and 4.6 (m-q).
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