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Summary of Comments and Agency Responses: 
The following is a summary of the comments received from the State Board Members and the Department’s responses. Each commenter is identified at the end of the comment by a letter that corresponds to the following list: 

A. 
Edithe Fulton 

Member, State Board of Education

B. 
Dorothy Strickland 

Member, State Board of Education
1. COMMENT: The commenter supported the new regulations at N.J.A.C. 6A:9-8.4 that require that the payment from the mentored teacher to the mentor takes place via a fiscal transaction through the school district central office.  (A) 
RESPONSE: The Department appreciates the support. The Department contends the new payment approach will be a more professional and efficient payment process for all involved. 
2. COMMENT: The commenter suggested the Department provide at N.J.A.C. 6A:9-3.3   examples of the Professional Standards for Teachers in practice to help clarify them. (B) 
RESPONSE:  The Department will be developing guidance for school districts on the use of the new Professional Standards for Teachers that will include a variety of State and national resources and will include examples of what the standards look like in practice. New Jersey’s new professional standards are closely aligned to the Interstate Teacher Assessment and Support Consortium (InTASC) model standards, which have a number of accompanying resources and tools to support their use. 

Agency-Initiated Changes
1. 
The Department proposes to change the requirement for nontenured teacher’s professional development plan to be developed within 60 instructional days to 30 instructional days in proposed N.J.A.C. 6A:9-8.4(c)2ii. This change reflects amendments to N.J.A.C. 6A:9-15.2 adopted by the State Board on June 5, 2013:
2. 
Individualized supports and activities, which are assigned at the school district’s discretion, aligned with the New Jersey Professional Standards for Teachers at N.J.A.C. 6A:9-3.3, the New Jersey Professional Development Standards at N.J.A.C. 6A:9-15.2(d), and the school district’s Commissioner-approved teaching practice instrument, and are guided by:

i.
The nontenured teachers’ degree of preparation and experience;

ii.
The nontenured teacher’s professional development plan developed within [[60]] 30 instructional days of the beginning of the teaching assignment pursuant to N.J.A.C. 6A:9-15.2; 
Note: The rule text provided above reflects the progression of the rule proposal. The rule text included in the administrative code portion of this document reflects the rule as it is being put forth at Proposal Level.
2.
The Department proposes to change the proposed language in N.J.A.C. 6A:9-8.4(d)4 through 5 to refer to the start of the teaching assignment rather than the start of the school year. The mentor teacher and the novice provisional teacher should meet within the first four or eight weeks of the teacher assignment (not the school year), as appropriate. The rule ensures a novice provisional teacher who begins his or her assignment after the start of the school year receives mentoring at the beginning of his or her assignment. 

4.
The mentor teacher and the novice provisional teacher holding a CEAS meet at least once per week for the first four weeks of the [[school year]] teaching assignment. 

5.
The mentor teacher and the novice provisional teacher holding a CE meet at least once per week for the first eight weeks of the [[school year]] teaching assignment; additionally, the one-to-one mentoring shall support the novice teacher in achieving the curricular objectives of the formal instructional program in which the novice provisional teacher holding a CE is enrolled.
Note: The rule text provided above reflects the progression of the rule proposal. The rule text included in the administrative code portion of this document reflects the rule as it is being put forth at Proposal Level.
Proposal Level
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SUBJECT:
N.J.A.C. 6A:9: Professional Standards, Mentoring, and Provisional Certification 

REASON FOR 
Proposed Amendments to N.J.A.C. 6A:9-3.1 and 3.3; 

ACTION: 
Proposed Amendments to N.J.A.C. 6A:9-8.2 through 8.4; Proposed Amendments to N.J.A.C. 6A:9-8.6.

PROJECTED 

SUNSET DATE:   
December 10, 2015

Summary 
The Department of Education (Department) proposes to amend the rules for professional teaching standards, evaluation of provisional certification, and mentoring within N.J.A.C. 6A:9, Professional Licensure and Standards. Generally, N.J.A.C. 6A:9 sets forth the rules governing the preparation, licensure, and professional development for educators whose positions require certification. The purpose of this chapter, and the amendments proposed and summarized below, is to establish a licensure system based on professional standards for pre-service preparation, certification, and professional development that continuously serves to improve the quality of instruction for New Jersey’s children so they are equipped to work and succeed in an ever-changing and increasingly complex global society. 

The Department proposes that N.J.A.C. 6A:9 be amended as noted in this Summary. The compilation of the proposed amendments is being proposed in one regulatory package as they all fall under N.J.A.C. 6A:9, although the topics are relatively diverse and may or may not relate to each other. Therefore, the summaries of each section are divided by topic subheadings.

Update to the New Jersey Professional Standards for Teachers

The proposed amendments update the New Jersey Professional Standards for Teachers by incorporating current research on teaching practice and new understandings of learners and the learning process. The proposed professional standards align to the new national professional standards — the InTASC Model Core Teaching Standards. They provide a clear vision of the performances, knowledge, and dispositions that teachers need to be effective in supporting all students in reaching the goal of being ready to enter college and the workforce in today’s world. The proposed amendments will assist school districts, higher education institutions, alternate-route providers, and all educators by clarifying the professional standards for teachers that serve as the foundation for pre-service education, certification, induction and mentoring programs, educator evaluation systems, and professional development. The proposed amendments continue to conform to the Core Curriculum Content Standards and the Federal No Child Left Behind Act (NCLB) regarding “highly qualified teachers.” 
Amendments to Support Teacher Effectiveness

The Department proposes to amend the rules for evaluation of provisional certification, mentoring, and supervisor endorsement within N.J.A.C. 6A:9 to better align with the educator evaluation system as authorized by the passing of the TEACHNJ Act of 2012, which became effective August 6, 2012. The proposed amendments align the rules regarding the mentoring of new teachers with the requirements of TEACHNJ and with current research and best practice on teacher mentoring. The proposed amendments also include stylistic revisions to improve the overall clarity of the rules, and are consistent with both the State Board Strategic Plan and the Department’s mission statement.

District Mentoring Program

The proposed amendments will assist new teachers in meeting the challenges of teaching by providing for a research–based, comprehensive school district mentoring program that will support teachers’ professional growth. The proposed amendments also will assist school districts, school district administrators, and mentor teachers in implementing a comprehensive district mentoring program that has the supports to help reduce novice teacher attrition and improve the effectiveness of new teachers.

Evaluation of Provisional Teachers

Additionally, the Department proposes minor changes to the requirements for the provisional teaching program so the required timelines for observations of novice provisional teachers align with statutory observation requirements.

Subchapter 3. Professional Standards for Teachers and School Leaders

N.J.A.C. 6A:9-3.1  Purpose

This section contains the subchapter’s purpose. The Professional Standards for Teachers and the Professional Standards for School Leaders identify the knowledge, skills, and disposition teachers and school leaders need to practice responsibly. 

The Department proposes an amendment at N.J.A.C. 6A:9-3.1(c) to add “induction” and “educator evaluation” to the list of uses for the Professional Standards for Teachers and the Professional Standards for School Leaders. The proposed new Professional Standards for Teachers both define and support ongoing teacher effectiveness to ensure students reach college- and career-ready standards. 

N.J.A.C. 6A:9-3.3  Professional standards for teachers


This section describes the Professional Standards for Teachers and identifies the knowledge, skills, and dispositions that teachers need to practice responsibly. 

The Department proposes an amendment at N.J.A.C. 6A:9-3.3(a) to add “school district teacher evaluation system” to the list of systemic activities that must align to the New Jersey Professional Standards for Teachers. N.J.A.C. 6A:10, which are the rules regarding teacher evaluation pursuant to the TEACHNJ ACT, requires all teacher practice instruments used in teacher evaluation to align to the Professional Standards for Teachers. 

The Department proposes to amend N.J.A.C. 6A:9-3.3(a)1 through 11 by replacing Standards One through Eleven with a revised and reorganized set of 11 professional standards. The proposed amendments maintain the current standard structure, in that subsections of each standard delineate what teachers need to do (performances), need to know and understand (essential knowledge), and need to value and be committed to (critical dispositions). The elements reflect the complexity of teaching practice.

The following table shows where the content of the current professional standards is located in the proposed standard and identifies key changes to the content. 

	Current Professional Standards for Teachers
	Content of Current Standards
	Relocation of Current Standards’ Content to Proposed Standards and Changes

	Standard  One: Subject Matter Knowledge 
	The need for teachers to have deep content knowledge of the discipline(s) they teach.
	Content is dealt with in proposed Standard Four: Content Knowledge. A key change requires teacher to have knowledge of the Common Core State Standards as well as the Core Curriculum Content Standards. A new focus is on creating learning experiences to make the content accessible and meaningful for students.  

	Standard Two: Human Growth and Development
	The need for teachers to understand how children and adolescents develop and learn.
	Content is dealt with in proposed Standard One: Learner Development. A key change is a focus on the need for the teacher to recognize how patterns of learning and development vary individually and to design and implement developmentally appropriate learning experiences. 

	Standard Three: Diverse Learners
	The need for teachers to understand the practice of culturally responsive teaching. 
	Content is dealt with in proposed Standard Two: Learning Differences. There is a new focus on the need for teachers to ensure inclusive learning environments that enable each learner to meet high standards. 

	Standard Four: Instructional Planning and Strategies
	The need for teachers to know how to do instructional planning and design and employ a variety of learning strategies to meet needs of all students. 
	Content is dealt with in proposed Standard Seven: Planning for Instruction and Standard Eight: Instructional Strategies. Key changes include a focus in planning on the use of student assessment data and students’ prior knowledge and interest. There is also a new focus on collaborative planning of learning by teachers together, as well as with learners, to support the design of relevant learning experiences.



	Standard Five: Assessment
	The need for teachers to use multiple assessment strategies to evaluate student learning and to modify instruction to foster continuous development of students.  
	Content is dealt with in proposed Standard Six: Assessment.  A key change is a focus on the use of assessment data to engage learners in examining their own growth and to guide the teacher’s and the learner’s decision making about learning needs. Another new focus is on the need for teachers to prepare learners for the demands of various assessment formats and make appropriate accommodations in assessment conditions, especially for learners with disabilities and language learning needs. 

 

	Current Professional Standards for Teachers
	Content of Current Standards
	Relocation of Current Standards’ Content to Proposed Standards and Changes

	Standard Six: Learning Environment 
	The need for teachers to create a supportive, safe, and respectful learning environment.
	Content is dealt with in proposed Standard Three: Learning Environments. A new focus is on teachers collaboratively working with others, including learners, families, and colleagues, to build a respectful, safe, and positive learning environment.  

	Standard Seven: Special Needs  
	The need for teachers to adapt and modify instruction to accommodate the special learning needs of a child.
	Content is dealt with in proposed Standard Two: Learning Differences. A new focus is on understanding individual differences in a broader context, including attention to a learner’s personal, family and community experiences and cultural norms. 

	Standard Eight: Communication 
	The need for teachers to use effective verbal, nonverbal, and written communication techniques and the tools of information literacy to foster the use of inquiry, collaboration, and supportive interactions.
	Content is dealt with in proposed Standard Three: Leaning Environments and proposed Standard Ten: Leadership and Collaboration. A new focus is on teachers communicating in ways that demonstrate respect for cultural background and differing perspectives that learners bring to the learning environment. Another new focus is on the use of a variety of communication strategies and technological tools to build local and global learning communities that engage learners, families and colleagues. 

	Standard Nine: Collaboration and partnerships. 
	The need for teachers to build relationships with parents, guardian, families, and agencies to support students’ learning and well being.
	Content is dealt with in proposed Standard Ten: Leadership and Collaboration. A new focus is on teachers working with other school professionals to plan and facilitate learning. Another key focus is on teachers having the skills in collaborative interaction appropriate for both face-to-face and virtual contexts.  

	Current Professional Standards for Teachers
	Content of Current Standards
	Relocation of Current Standards’ Content to Proposed Standards and Changes

	Standard Ten: Professional Development
	The need for teachers to participate as active members of a professional learning community engaging a variety of learning opportunities.
	Content is dealt with in proposed Standard Nine: Professional Learning. A new focus is on professional learning that is aligned with the teacher’s needs as a growing professional using feedback from evaluations, data on learner performance and schoolwide and districtwide priorities. Another new focus is on the teacher as a learner, continuously seeking opportunities to improve practice, drawing upon current education policy and research as sources of reflection to improve practice. 

	Standard Eleven: Professional Responsibility
	The need for teachers to act in accordance with legal and ethical responsibilities and to use integrity and fairness to promote student success.
	Content is dealt with in proposed Standard Eleven: Ethical Practice. A new focus is on teachers fostering a school environment that protects students from sexually, physically, verbally, or emotionally harassing behavior. Another new focus is on teachers working together with colleagues and parents to provide a safe and emotionally protective learning environment for students.


While the proposed standards cover the same broad areas of professional practice as the existing ones, there are numerous critical differences. 

First, the proposed standards have been developed through the lens of the learner and what teachers need to do to support the learner and the learning process instead of through the sole lens of teaching practice. The proposed standards articulate what effective teaching that leads to improved student achievement looks like. Wherever possible, “student” has been replaced with “learner” to reflect this perspective. Similarly, “classroom” has been replaced with “learning environment” to suggest learning can occur in any number of contexts. Key themes that run through the updated standards are: (1) the importance of personalized learning for diverse learners; (2) a stronger focus on the learner’s application of knowledge and skills; (3) improved assessment literacy to reflect the importance of using a variety of assessments to understand each learner’s progress; (4) a collaborative professional culture; and (5) new leadership roles for teachers and administrators in building a shared vision, advocating for students, and communicating with families.

Second, the proposed standards are conceptually grouped into four domains to help users organize their thinking about the standards. 

· Proposed standards one through three focus on the learner and learning (Learner Development, Learning Differences, and Learning Environments, respectively). To ensure each student learns new knowledge and skills, teachers must understand the following: learning and developmental patterns vary among individuals, learners bring unique individual differences to the learning process, and learners need supportive and safe learning environments to thrive. 

· Proposed standards four and five focus on the content area being taught (Content Knowledge and Application of Content, respectively). Teachers must have a deep and flexible understanding of their content areas and be able to draw upon content knowledge as they work with learners to access information, apply knowledge in real-world settings, and address meaningful issues to assure learner mastery of the content. 

· Proposed standards six through eight focus on instructional practice (Assessment, Planning for Instruction, and Instructional Strategies, respectively). Effective instructional practice requires that teachers understand and integrate assessment, planning, and instructional strategies in coordinated and engaging ways. Beginning with their end or goal, teachers first identify student learning objectives and content standards, align assessments to the objectives, and modify instruction as necessary. 

· Proposed standards nine through eleven focus on professional responsibility (Professional Learning, Leadership and Collaboration, and Ethical Practice, respectively). Teachers must engage in meaningful and intensive professional learning and self-renewal by regularly examining practice through ongoing study, self-reflection, and collaboration. They must demonstrate ethical behavior and contribute to advancing their profession.

Finally, there are redundancies built into the proposed standards so the following elements can be integrated across standards: cultural competence; data use; English language learners; families and communities; individual differences and multiple perspectives; interdisciplinary themes; leadership; professional learning; student-directed learning; technology; collaboration; communication; creativity; critical thinking; and problem-solving.

Subchapter 8. Requirements for Instructional Certificate

N.J.A.C. 6A:9-8.2 Requirements for the provisional certificate 


This section describes the requirements for the provisional certificate, for which candidates must: 1) hold a certificate of eligibility (CE) or a certificate of eligibility with advance standing (CEAS) in the area of the teaching assignment; 2) obtain and accept employment; and 3) be registered in a State-approved district training program. 
The Department proposes to amend the heading of the “State-approved district training program” to “provisional teacher program” in accordance with the changes to N.J.A.C. 6A:9-8.3 described below.

N.J.A.C. 6A:9-8.3 Requirements for [State-approved district training] provisional teacher program

This section describes the requirements for State-approved district training program, which the Department proposes to rename “provisional teacher program.”



The Department proposes to repeal N.J.A.C. 6A:9-8.3(a), which requires each district board of education to  get approval of its mentoring plan prior to employing holders of a CE or CEAS, because the Department is proposing to repeal the approval process as summarized below in N.J.A.C. 6A:9-8.4.


The Department proposes new N.J.A.C. 6A:9-8.3(a) to indicate that holders of a CE or CEAS will receive ongoing support through the district mentoring program described in N.J.A.C. 6A:9-8.4 as part of the provisional teacher program.


The Department proposes to recodify N.J.A.C. 6A:9-8.3(b)2 as N.J.A.C. 6A:9-8.3(b) as this provision requires the principal to observe and evaluate the provisional teacher with a CE or CEAS. As this section applies to holders of a CE and a CEAS, the Department proposes to separate it from later sections that set provisional teacher program requirements for holders of a CE.


For organization and clarity, the Department proposes to recodify N.J.A.C. 6A:9-8.3(b) as (c) and to amend the rule by deleting the reference to the “State-approved district training program” and to add a phrase clarifying that holders of a CE must complete the requirements in N.J.A.C. 6A:9-8.3(a) and (b), in addition to the training already described in this subsection.


The Department proposes to repeal N.J.A.C. 6A:9-8.3(b)1 and 2 as they are repetitive of the mentoring requirements described in N.J.A.C. 6A:9-8.4 and only describe a requirement for holders of a CEAS not a CE. 


The Department proposes to recodify N.J.A.C. 6A:9-8.3(b)3 through 5 as (b)1 through 3, respectively, and to recodify N.J.A.C. 6A:9-8.3(c) and (d) as (d) and (e), respectively, because of the proposed changes to this section as described above. The Department also proposes additional stylistic or grammatical changes, as well as amendments to Administrative Code references based on the recodification of the section.

N.J.A.C. 6A:9-8.4 Requirements for [local mentor plan] district mentoring program 


The Department proposes to amend the section’s heading because the section now describes the requirements of the mentoring program rather than merely describing the mentoring plan school districts are required to develop. This section establishes the requirements for a district mentoring program to provide supports for non-tenured teachers. 
The Department proposes to repeal for organizational purposes N.J.A.C. 6A:9-8.4(a) through (d), which describe the current requirements for the local mentor plan. The proposed new rules align with the requirements of the TEACHNJ Act and current research and best practice on the mentoring of new teachers. The proposed new section also recodifies existing language and includes stylistic and organizational revisions to improve the rules’ overall clarity.


Proposed N.J.A.C. 6A:9-8.4(a) defines a district mentoring program as providing non-tenured teachers with an induction to the teaching profession and to the school district community through differentiated supports based on the teachers’ individual needs to help them become effective professionals. The induction system described in this section is based on research
 and best practices of new teacher support programs. The language also aligns with the “district mentoring program” requirement in the TEACHNJ Act.


Proposed N.J.A.C. 6A:9-8.4(b) describes the goals of the district mentoring program to enhance teacher knowledge of, and strategies related to, the Core Curriculum Content Standards (CCCS) to facilitate student achievement and growth; identify exemplary teaching skills and educational practices necessary to acquire and maintain excellence in teaching; and assist first-year teachers in the performance of their duties and adjustment to the challenges of teaching. The goals were formerly captured in N.J.A.C. 6A:9-8.4(c)li; the Department proposes to amend “to facilitate student achievement” to read “to facilitate student achievement and growth” to align with the language in the TEACHNJ Act. 


Proposed N.J.A.C. 6A:9-8.4(c) requires all district boards of education to comply with the subchapter’s provisions, as currently required in N.J.A.C. 6A:9-8.4(b). N.J.A.C. 6A:9-8.4(c)1 through 3describe supports required for all nontenured teachers in their first year of employment. 


Proposed N.J.A.C. 6A:9-8.4(c)1 requires school districts to provide nontenured teachers with a comprehensive induction to school district policies and procedures. Proposed N.J.A.C. 6A:9-8.4(c)2 requires school districts to provide additional supports and activities aligned with the New Jersey Professional Standards for Teachers, the New Jersey Professional Development Standards and the school district’s Commissioner-approved teaching practice instrument. Proposed N.J.A.C. 6A:9-8.4(c)2i through iv specify that the additional supports and activities must be guided by the following: the nontenured teacher’s degree of preparation and experience; his or her individualized professional development plan, which is required to be developed within 30 instructional days after the beginning of the teaching assignment; the areas of focus within the district mentoring plan; and the goals within the required school and district professional development plans. The proposed requirements ensure support for nontenured teachers is individualized, set forth in a plan developed in a timely manner by the supervisor in consultation with the teacher, and aligned with State standards and school and school district expectations for teacher effectiveness. Proposed N.J.A.C. 6A:9-8.4(c)3 provides a school district the flexibility to determine how it will provide each nontenured teacher in his or her first year of employment with the required supports. As long as the school district meets the requirements set forth in this section and a mentor is assigned to each novice provisional teacher in accordance with N.J.A.C. 6A:9-8.4(d), the school district may determine the content and procedures surrounding the supports provided to a nontenured teacher in the first year of employment.


Proposed N.J.A.C. 6A:9-8.4(d) provides for an individual mentor to work one-to-one with a novice provisional teacher. The proposed rule is meant to more clearly differentiate the supports for novice provisional teachers from the supports required for experienced nontenured teachers who are new to the school district but not to teaching. Additional requirements of one-to-one mentoring are described in the summary of proposed N.J.A.C. 6A:9-8.4(d)1 through 6.


The Department proposes to recodify N.J.A.C. 6A:9-8.4(b)2, which requires a novice provisional teacher to be assigned an individual mentor, as N.J.A.C. 6A:9-8.4(d)1, and to add new language requiring the mentor to be assigned at the beginning of the contracted teaching assignment. 


Proposed N.J.A.C. 6A:9-8.4(d)2 sets forth the mentor’s responsibilities. The mentor teacher must provide observation and feedback, opportunities for the novice teacher to observe effective practice, and confidential guidance and support in accordance with the New Jersey Professional Standards for Teachers. The mentor teacher also must guide the novice teacher in performing a self assessment on the school district’s Commissioner-approved teaching practice instrument. The responsibilities align with the language in the TEACHNJ Act and are supported by research on effective mentoring practices.


Proposed N.J.A.C. 6A:9-8.4(d)3 sets forth that mentoring includes planned, in-person contact time  between the mentor teacher and the novice provisional teacher over the course of the school year or proportionally longer if the novice provisional teacher holds a part-time teaching assignment. Much of N.J.A.C. 6A:9-8.4(d)3 was formerly captured in N.J.A.C. 6A:9-8.4(a), but the requirement for planned, in-person contact time has been added to emphasize that the contact time needs to be intentional while allowing flexibility of implementation. 


Proposed N.J.A.C. 6A:9-8.4(d)4 sets forth that the mentor teacher and the novice provisional teacher holding a CEAS must meet at least once per week within the first four weeks of the atart of the teaching assignment. Proposed N.J.A.C. 6A:9-8.4(d)5 requires the mentor teacher and the novice provisional teacher holding a CE to meet at least once per week within  the first eight weeks of the start of the teaching assignment. Also, the one-on-one mentoring must support the novice teacher in meeting the curricular objectives of the formal instruction program in which the novice provisional teacher is enrolled. The new requirements set a minimum mentoring requirement during the critical first weeks of employment and take into consideration the need to differentiate supports for teachers who have had prior clinical experiences (holders of the CEAS) with those who have not (holders of the CE).


Proposed N.J.A.C. 6A:9-8.4(d)6 sets forth that all contact time between the mentor teacher and the novice provisional teacher  must be recorded in a log, which must be developed as part of the district mentoring plan, submitted to the chief school administrator or designee, and maintained within the school district. The log will provide school districts with additional data by which to monitor the implementation of the mentoring supports.


The Department proposes to recodify and amend N.J.A.C. 6A:9-8.4(d)1i through ix as proposed N.J.A.C. 6A:9-8.4(e)1 through 7. Proposed N.J.A.C. 6A:9-8.4(e) requires the chief school administrator to oversee the mentor selection process and to ensure a novice provisional teacher’s mentor meets particular minimum requirements. Previously, the district board of education was responsible for the mentoring plan’s implementation and all mentor requirements were embedded in the school district’s required mentoring plan. Proposed N.J.A.C. 6A:9-8.4(e)1 through 7 describe the minimum requirements for mentors to ensure they have the necessary training and experience to serve in this role. 


Specifically, proposed N.J.A.C. 6A:9-8.4(e)1 requires that the mentor teacher must be certified and, when possible, be certified in the subject area in which the novice provisional teacher is working. The rule has been recodified from current N.J.A.C. 6A:9-8.4(d)1v and changed for stylistic reasons.


Proposed N.J.A.C. 6A:9-8.4(e)2 recodifies in part N.J.A.C. 6A:9-8.4(d)1i, which sets forth the number of full-time years of experience a mentor teacher must have.  Proposed N.J.A.C. 6A:9-8.4(e)2 adds to the three-year requirement to provide that teachers must have worked for two years out of the last five, which will ensure the teacher’s experience reflects a current understanding of the profession.


Proposed N.J.A.C. 6A:9-8.4(e)3 requires that the mentor teacher does not serve as the mentee’s direct supervisor nor conduct teacher evaluations. The proposed requirement in response to the provisions of the TEACHNJ Act for teachers serving as evaluators to protect the confidentiality of the mentoring relationship and the integrity of the teacher evaluation process.


To align with the evaluation requirements of the TEACHNJ Act, proposed N.J.A.C. 6A:9-8.4(e)4 requires the mentor teacher to demonstrate a record of success in the classroom and requires, beginning in the 2014-2015 school year, that all mentor teacher applicants must have received a summative rating of effective or highly effective on the most recent summative evaluation. Alternatively, a teacher who at the beginning of the 2014-2015 school does not yet have a final summative evaluation rating for the 2013-2014 school year must have received a rating of effective or highly effective on his or her teacher practice score, as measured by the school district’s Commissioner-approved teacher practice instrument.


Proposed N.J.A.C 6A:9-8.4(e)5 recodifies current N.J.A.C. 6A:9-8.4(d)1vi with slight changes for stylistic improvement. The proposed rule sets forth that the mentor should understand the social and workplace norms of the school district and the community it serves. 


Proposed N.J.A.C. 6A:9-8.4(e)6 recodifies current N.J.A.C. 6A:9-8.4(d)1vii with slight changes for stylistic improvement. The proposed rule sets forth that the mentor must understand the resources and opportunities available in the school district and must be able to act as a referral source to the novice provisional teacher.


Proposed N.J.A.C. 6A:9-8.4(e)7, which recodifies N.J.A.C. 6A:9-8.4(d)1ix, requires all mentor teachers to complete a comprehensive mentor training program. Proposed N.J.A.C. 6A:9-8.4 (e)7 specifies that the mentor training program must have a curriculum that includes training on the Professional Standards for Teachers, the Common Core State Standards, the school district’s teaching evaluation instrument, classroom observation skills, facilitating adult learning, and leading reflective conversations about teaching practice. 


Proposed N.J.A.C. 6A:9-8.4(f) requires the chief school administrator to develop a district mentoring plan to describe the logistics for implementing the district mentoring program and the school district’s responsibilities for the implementation. The plan requirement is contained in current N.J.A.C. 6A:9-8.4(a) but has been recodified at N.J.A.C. 6A:9-8.4(f) for organizational purposes. In addition, proposed N.J.A.C. 6A:9-8.4(f) changes the responsibility for the plan’s development  from the local professional development committee, as required in current N.J.A.C. 6A:9-8.4(b)4, to the chief school administrator to align with policy recommendations from the Governor’s Education Transformation Task Force (Task Force) on clarifying accountability.


Proposed N.J.A.C. 6A:9-8.4(f)1 through 4 set forth the requirements for review, communication and revisions, and certification of the district mentoring plan.


Proposed N.J.A.C. 6A:9-8.4(f)1 recodifies N.J.A.C. 6A:9-8.4(c)2 and requires the chief school administrator to submit the district mentor plan to the district board of education. The district board of education then reviews the fiscal impact of the mentor plan. The proposed amendment will allow the mentoring plan to remain in the school district and will remove the responsibility for plan review from the executive county superintendent, in accordance with Task Force recommendations to reduce procedural burdens on school districts.


Proposed N.J.A.C. 6A:9-8.4(f)2 requires the chief school administrator to share the district mentoring plan with each school improvement panel, which, in turn, will oversee the plan’s school-level implementation. The proposed amendment will align the mentoring program’s implementation with the role of the school improvement panel in the TEACHNJ Act.


Proposed N.J.A.C. 6A:9-8.4(f)3 requires the chief school administrator to review the district mentoring plan annually and revise it as necessary based on the mentoring logs, feedback from the school improvement panels, and data on teacher and student performance. The proposed rule maintains current N.J.A.C. 6A:9-8.4(c)5’s requirement for plan review and revision, but amends the requirement from every three years to every year to encourage ongoing data analysis to inform the plan and assess its effectiveness.


Proposed N.J.A.C. 6A:9-8.4(f)4 requires the chief school administrator to certify to the Department through a statement of assurance that the school district is meeting the requirements for the mentoring program. The proposed rule amends the current requirements at N.J.A.C. 6A:9-8.4(c)4 through 5 for plan approval and submission to the executive county superintendent and reduces the reporting burden on school districts.


The Department further proposes to recodify N.J.A.C. 6A:9-8.4(a)2 as (g), which requires all novice provisional teachers to comply with the district mentoring program’s requirements. 


The Department proposes to recodify N.J.A.C. 6A:9-8.4(e) as (h) with minor stylistic changes. Additionally, current N.J.A.C. 6A:9-8.4(a)1 is proposed for recodification as N.J.A.C. 6A:8.4(h)4 for organizational purposes. 
The Department proposes N.J.A.C. 6A:9-8.4(i) to prohibit the direct payment from mentee to mentor as the payment should be monitored and handled by the school district’s administrative office rather than conferred from one professional to another, as is allowed currently.

N.J.A.C. 6A:9-8.6 Evaluation of provisional teachers 


This section sets forth the requirements for the evaluation of provisional teachers. 
The Department proposes to delete N.J.A.C. 6A:9-8.6(a)1 through 3, which describe the required timeline for the three required observations. The Department proposes at new N.J.A.C. 6A:9-8.6(b) to replace the prescriptive timeline with more flexible time constraints already provided in N.J.S.A. 18A:27-3.1. The new rule will require each teacher to be observed at least three times during each school year, including at least once each semester, and will require the observation to occur after the provisional teacher assumes full responsibility of a classroom. The proposed rule also will align with the required observation for the evaluation of all nontenured and tenured teachers in N.J.A.C. 6A:10-4.4.
The Department also proposes to recodify current N.J.A.C. 6A:9-8.6(b) and (c) as (c) and (d), respectively.
Social Impact

The Department anticipates that the proposed amendments, repeals, and new rules will have a positive social impact on professional practice and student achievement by revising mentoring requirements to include current best practices for supporting new teachers’ learning and development. The proposed amendments, repeals, and new rules clarify the minimum supports that must be provided to new teachers, yet provide school districts with the flexibility to individualize supports to the needs of their new teachers.
Economic Impact

The Department does not anticipate a fiscal impact on teachers or school districts. As the result of the proposed amendments, repeals, and new rules, which represent changes to already-existing structures. Therefore, individuals should incur additional costs and school districts should not need additional funding to implement the proposed changes. 
Jobs Impact


The Department does not anticipate that jobs will be either generated or lost as a result of the proposed amendments, repeals, and new rules.

Agricultural Impact

The proposed amendments, repeals, and new rules will have no impact on the agricultural industry.

Federal Standards Statement


The proposed amendments, repeals, and new rules will further align New Jersey’s regulations with Federal requirements under the No Child Left Behind Act (PL 107-110) and ensure New Jersey’s public school education prepares students for postsecondary education and the 21st century workplace.  The Department assures the proposed amendments, repeals, and new rules are in compliance with both Federal regulations and State statues.

Regulatory Flexibility Statement

A regulatory flexibility analysis is not required because the proposed amendments, repeals, and new rules do not impose recording, recordkeeping, or other compliance requirements on small businesses as defined in the Regulatory Flexibility Act, N.J.S.A. 52:14B-16 et seq.  The proposed amendments, repeals, and new rules impact solely on public school teachers and school districts in New Jersey.

Housing Affordability Impact Analysis


The Department does not anticipate an impact on the cost of housing as a result of the proposed amendments, repeals, and new rules.  The proposed amendments, repeals, and new rules impact solely on public school teachers and school districts in New Jersey.

Smart Growth Development Impact Analysis


The proposed amendments, repeals, and new rules will have no impact on the cost of housing, the number of housing units, or new construction within Planning Areas 1 and 2, or within designated centers, under the State Development and Redevelopment Plan. The proposed amendments, repeals, and new rules impact solely on public school teachers and school districts in New Jersey.

Full text of the proposed amendments follows (additions indicated in bold thus; deletions indicated in brackets [thus]):

CHAPTER 9. PROFESSIONAL LICENSURE AND STANDARDS
SUBCHAPTER 3. PROFESSIONAL STANDARDS FOR TEACHERS 
AND SCHOOL LEADERS

6A:9-3.1 Purpose

(a)
The Professional Standards for Teachers identify the knowledge, skills, and dispositions that teachers need to practice responsibly. 

(b)  
The Professional Standards for School Leaders identify the knowledge, skills, and dispositions that school leaders need to practice responsibly. 

(c)
The Professional Standards for Teachers and the Professional Standards for School Leaders set forth in N.J.A.C. 6A:9-3.3 and 3.4 shall be used in the accreditation of preparation programs, recommendation of candidates for certification, induction, educator evaluation, and the approval of professional development.

(d)
The level of mastery of the professional standards for teachers and school leaders shall be on a continuum from pre-service and novice through veteran educator.

6A:9-3.3 Professional standards for teachers

(a)
Teacher preparation, district induction, [and] professional development programs, and the school district teacher evaluation system shall align [their learning opportunities] with the following standards:

[1. 
Standard One: Subject Matter Knowledge. Teachers shall understand the central concepts, tools of inquiry, structures of the discipline, especially as they relate to the New Jersey Core Curriculum Content Standards (CCCS), and design developmentally appropriate learning experiences making the subject matter accessible and meaningful to all students.

i. 
Teachers know and understand:

(1)
In-depth the subject matter they plan to teach and the relationship of that discipline to other content areas;

(2)
The evolving nature of the discipline or subject matter knowledge and the need for keeping abreast of new ideas and understanding of the discipline;

(3)
That literacy skills and processes are applicable in all content areas and help students to develop the knowledge, skills and dispositions that enable them to construct meaning and make sense of the world through reading, writing, listening, speaking and viewing; and

(4)
Concepts inherent in numeracy to enable students to represent physical events, work with data, reason, communicate mathematically, and make connections within their respective content areas in order to solve problems.

ii.
Teachers value and are committed to:

(1)
Appreciating multiple perspectives and conveying to learners how knowledge is developed from the vantage point of the knower; and

(2)
Enthusiasm for the discipline(s) they teach and in making connections to every day life.  

iii.
Teachers engage in activities to:

(1)
Promote the development of critical and creative thinking, problem solving and decision making skills by engaging students in formulating and testing hypotheses according to the methods of inquiry and standards of evidence within the discipline;

(2)
Make effective use of multiple representations and explanations of disciplinary concepts that capture key ideas and link them to students’ prior understanding; and

(3)
Evaluate teaching resources and curriculum materials for their completeness, accuracy and usefulness for representing particular ideas and concepts.  

2.
Standard Two: Human Growth and Development. Teachers shall understand how children and adolescents develop and learn in a variety of school, family and community contexts and provide opportunities that support their intellectual, social, emotional and physical development.

i. 
Teachers know and understand:

(1) 
How students construct knowledge, acquire skills and develop habits of mind and how to use instructional strategies that promote student learning;

(2)
How student learning is influenced by individual experiences, talents and prior learning, as well as language, culture, family, and community values; and

(3) 
How to identify and teach to the developmental abilities of students, which may include learning differences, visual and perceptual differences, cultural and socio-emotional differences, special physical or emotional challenges and gifted and talented exceptionalities.

ii.
Teachers value and are committed to:

(1)
The educability of all children and adolescents;

(2)
The belief that all children and adolescents bring talents and strengths to learning;

(3)
Appreciation for multiple ways of knowing;

(4)
The diverse talents of all students and to helping them develop self-confidence and subject matter competence; and

(5)
The belief that all children and adolescents can learn at high levels and achieve success.

iii.
Teachers apply learning theory to accommodate differences in student intelligence, perception, cognitive style and achievement levels.

3.
Standard Three: Diverse Learners: Teachers shall understand the practice of culturally responsive teaching.

i. 
Teachers know and understand:

 (1) 
How a person’s world view is profoundly shaped by his or her life experiences, as mediated by factors such as  social class, gender, race, ethnicity, language, sexual orientation, age and special needs;

(2)
The supports for and barriers to culturally responsive teaching in school environments; 

(3)
The process of second language acquisition and strategies to support the learning of students whose first language is not English; and

(4)
The negative impact of bias, prejudice and discrimination on students and society.

ii.
Teachers value and are committed to:

(1)
Respect for individual and cultural differences, and appreciation of the basic worth of each individual and cultural group; and

(2)
The diversity of learning that takes place in the classroom, respect for the talents and perspectives of each student and sensitivity to community and cultural norms.

iii.
Teachers engage in activities to:

(1)
Create a learning community in which individual differences are respected;

(2)
Learn about the diverse students they teach, and the students’ families and communities;

(3)
Use strategies to support the learning of students whose first language is not English; and

(4)
Use knowledge of students and their lives to design and carry out instruction that builds on students’ strengths while meeting their needs and taking into account issues of social class, gender, race, ethnicity, language, sexual orientation, age and special needs.

4. 
Standard Four: Instructional Planning and Strategies. Teachers shall understand instructional planning, design long and short term plans based upon knowledge of subject matter, students, community, and curriculum goals, and shall employ a variety of developmentally appropriate strategies in order to promote critical thinking, problem solving and the performance skills of all learners.  
i. 
Teachers know and understand:

(1)   
How to plan instruction based on students’ needs, developmental progress and prior knowledge;

(2)  
Available and appropriate resources and materials for instructional planning;

(3)  
Techniques for modifying instructional methods, materials and the environment to help all students learn; and

(4)  
A variety of instructional approaches and the use of various technologies, to promote thinking and understanding.

ii.
Teachers value and are committed to the development of students’ critical thinking, independent problem solving and performance capabilities.  
iii.
Teachers engage in activities to:

(1)
Identify and design instruction appropriate to students’ stage of development, learning styles, strengths and needs;

(2)  
Plan instruction based on knowledge of classroom, school and community culture;

(3)  
Evaluate teaching resources and curriculum materials for their comprehensiveness, accuracy and usefulness for representing particular ideas and concepts;

(4)   
Identify strategies to create learning experiences that make subject matter meaningful for students, address a variety of learning styles, encourage students to pursue their own interests and inquiries and help students connect their learning to personal goals;

(5)  
Plan and develop effective lessons by organizing instructional activities and materials, incorporating a wide range of community and technology resources, to promote achievement of lesson objectives;

(6)  
Use formal and informal methods of assessment, information about students, pedagogical knowledge, and research as sources for active reflection, evaluation and revision of practice; and

(7)
Create interdisciplinary learning experiences that allow students to integrate knowledge, skills and methods of inquiry from several subject areas.

5. 
Standard Five: Assessment. Teachers shall understand and use multiple assessment strategies and interpret results to evaluate and promote student learning and to modify instruction in order to foster the continuous development of students.

i.
Teachers know and understand:

(1)   
The characteristics, uses, advantages, and limitations of different types of assessments (for example, criterion-referenced and norm-referenced instruments, traditional standardized and performance-based tests, observation systems and assessments of student work) for evaluating how students learn, what they know and are able to do, and what kinds of experiences will support their further growth and development; and

(2)
Measurement theory and assessment-related issues, such as validity, reliability, bias and scoring concerns.

ii.
Teachers value and are committed to the belief that students’ strengths are the basis for growth and their errors are opportunities for learning.

iii.
Teachers engage in activities to:

(1)  
Analyze student performance using multiple sources of data, and to modify future plans and instructional techniques that promote desired student learning outcomes;

(2)  
Provide students with constructive feedback on their learning and encourage their use of data and self-assessment strategies to monitor their progress toward personal goals;

(3)  
Accurately document and report assessment data and ongoing student data to parents and professional staff; and

(4)
Enhance their knowledge of learners and evaluate students’ progress and performance using a variety of formal and informal assessment techniques to modify teaching and learning strategies.

6. 
Standard Six: Learning Environment. Teachers shall understand individual and group motivation and behavior and shall create a supportive, safe and respectful learning environment that encourages positive social interaction, active engagement in learning and self-motivation.

i.
Teachers know and understand:

(1)  
The principles and strategies of effective classroom management that promote positive relationships, cooperation and purposeful learning activities in the classroom;

(2)  
How the classroom environment influences learning and promotes positive behavior for all students; and

(3)
How classroom participation supports student commitment.
ii. Teachers value and are committed to:

(1)
The role of students in promoting each other’s learning and recognize the importance of peer relationships in creating a climate of learning; 

(2)
Taking responsibility for establishing a positive climate in the classroom and participation in maintaining such a climate in the school as a whole; and

(3)
The expression and use of democratic values in the classroom. 

iii.
Teachers engage in activities to:

(1)
Maintain a learning community in which students assume responsibility for themselves and one another, participate in decision making and work collaboratively and independently;

(2)
Create a safe and secure classroom climate for all students, by practicing effective listening and group facilitation skills;

(3)
Create a positive classroom climate which is socially, emotionally and physically safe;

(4)
Establish and maintain appropriate standards of behavior; 

(5)
Use instructional time effectively; and

(6)
Prepare students for and monitor independent and group work that allows for full and varied participation of all individuals.

7. 
Standard Seven: Special Needs. Teachers shall adapt and modify instruction to accommodate the special learning needs of all students.
i.
Teachers know and understand:

(1)  
How to access information regarding applicable laws, rules, regulations and procedural safeguards regarding planning and implementing the individual education program; 

(2)   
Available resources related to educational strategies for instruction and methods of teaching to accommodate individual differences and to employ positive behavioral intervention techniques for students with special needs including students with autism and other developmental disabilities; and
(3)
The characteristics of students with special needs.

ii.
Teachers value and are committed to the belief that children and adolescents with special needs can learn at high levels and achieve success.

iii.
Teachers engage in activities to:

(1)  
Apply knowledge of students' abilities/disabilities, experiences, talents and prior learning as well as language, culture, economics, family and community values to positively impact student learning;

(2)  
Employ appropriate diagnostic measures and interpret the results to implement strategies that influence learning;

(3) 
Participate in the design and implementation of the Individualized Education Program (IEP), where appropriate, through curriculum planning and curricular and instructional modifications, adaptations, and specialized strategies and techniques, including the use of assistive technology;

(4)   
Meet the needs of all learners by using a wide range of teaching techniques to accommodate and modify strategies, services and resources, including technology and inclusive educational practices and collaborative partnerships; and

(5)
Make appropriate provisions, in terms of time and circumstances for work, task assigned, communication and response modes, for individual students who have particular learning differences or needs.

8. 
Standard Eight: Communication. Teachers shall use knowledge of effective verbal, nonverbal and written communication techniques and the tools of information literacy to foster the use of inquiry, collaboration and supportive interactions.
i.
Teachers know and understand the power of communication in the teaching and learning process.  

ii.
Teachers value and are committed to:

(1)
Appreciating the cultural dimension of communication, responding appropriately and seeking to foster culturally sensitive communication by and among all students in the class; and

(2)
Being a thoughtful and responsive listener.

iii.
Teachers engage in activities to:

(1)  
Communicate clearly in English, using precise language and appropriate oral and written expressions;

(2)  
Assist students individually or as a member of a group to access, evaluate, synthesize and use information effectively to accomplish a specific purpose;

(3)  
Use effective verbal and nonverbal techniques which foster individual and collective inquiry;

(4)  
Model effective communication strategies and questioning techniques in conveying ideas and stimulating critical thinking; and

(5)  
Communicate in a variety of ways that demonstrate a sensitivity to cultural, linguistic, gender and social differences.

9. 
Standard Nine: Collaboration and Partnerships. Teachers shall build relationships with parents, guardians, families and agencies in the larger community to support students’ learning and well-being.
i.
Teachers know and understand:

(1)  
The importance of meaningful parent/family involvement in education in addressing the unique student needs and the perspectives to be gained from effective school/home interactions that contribute to high quality teaching and learning;

(2)
The role of the school within the community and how to utilize diverse partnerships to contribute to student learning and development; and

(3)  
How to collaborate with all stakeholders regarding  decision-making and the well-being of students while respecting student/family privacy and confidentiality.

ii.
Teachers value and are committed to:

(1)  
Recognizing the role of parents, guardians and other family members as a child’s primary teacher;

(2)
Being concerned about all aspects of the student’s well-being and working with parents/families to provide diverse opportunities for student success; and

(3)
Being willing to work with parents/families and other professionals to improve the overall learning environment for students.

iii.
Teachers engage in activities to:

(1)  
Identify and utilize family and community resources to foster student learning and provide opportunities for parents to share skills and talents that enrich learning experiences;

(2)  
Establish respectful and productive relationships and to develop cooperative partnerships with diverse families, educators and others in the community in support of student learning and well-being; and

(3)
Institute parent/family involvement practices that support meaningful communication, parenting skills, enriched student learning, volunteer and decision-making opportunities at school and collaboration to strengthen the teaching and learning environment of the school.

10. 
Standard Ten: Professional Development. Teachers shall participate as active, responsible members of the professional community, engaging in a wide range of reflective practices, pursuing opportunities to grow professionally and establishing collegial relationships to enhance the teaching and learning process.

i.
Teachers know and understand how education research and other methods of inquiry can be used as a means for continuous learning, self assessment and development.

ii.
Teachers value and are committed to:

(1)
Refining practices that address the needs of all students and the school community;

(2)
Professional reflection, assessment and learning as an ongoing process; and

(3)
Collaboration with colleagues to give and receive help.

iii.
Teachers engage in activities to:

(1)  
Use reflective practice and the Professional Development Standards to set goals for their professional development plans;

(2)  
Learn through professional education organizations; and

(3)  
Make the entire school a productive learning climate through participation in collegial activities.

11. 
Standard Eleven: Professional Responsibility. Teachers shall act in accordance with legal and ethical responsibilities and shall use integrity and fairness to promote the success of all students.

i. 
Teachers know and understand:

(1)  
Their professional responsibilities as reflected in constitutional provisions, statutes, regulations, policies, and collective negotiations agreements; and

(2) 
Strategies to foster professional and productive relationships with students and colleagues. 

ii. 
Teachers value and are committed to:

(1)
Recognizing that an educator’s actions reflect on the status and substance of the profession; 

(2)
Upholding the highest standards of professional competence both as a practitioner in the classroom as well as an employee vested with the public trust;

(3) 
Recognizing, respecting and upholding the dignity and worth of students as individual human beings, and therefore dealing with them justly and considerately; and  

(4)   
Recognizing their obligation to the profession of teaching and not engaging in any conduct contrary to sound professional practice and/or applicable statutes, regulations and policy.

iii. 
Teachers engage in activities to:

(1)
Promote aspects of students’ well-being by exercising the highest level of professional judgment, and working cooperatively and productively with colleagues and parents to provide a safe, healthy, and emotionally protective learning environment; 

(2)
Maintain the confidentiality of information concerning students obtained in the proper course of the educational process and dispense such information only when prescribed or directed by Federal and/or state statutes or accepted professional practice; 

(3)
Maintain professional relationships with students and colleagues;

(4) 
Provide access to various points of view without deliberate distortion of subject matter; and

(5)
Foster and maintain a school environment which protects students from sexually, physically, verbally, or emotionally harassing behavior by recognizing, understanding, and conducting themselves in a sound and professionally responsible manner.]

The Learner and Learning (Standards One-Three)

1. Standard One:  Learner Development

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

i. Performances

(1)
The teacher regularly assesses individual and group performance in order to design and modify instruction to meet learners’ needs in each area of development (cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of development.

(2)
The teacher creates developmentally appropriate instruction that takes into account individual learners’ strengths, interests, and needs and that enables each learner to advance and accelerate his/her learning.

(3)
The teacher collaborates with families, communities, colleagues, and other professionals to promote learner growth and development.

ii. Essential Knowledge

(1) 
The teacher understands how learning occurs--how learners construct knowledge, acquire skills, and develop disciplined thinking processes--and knows how to use instructional strategies that promote student learning.

(2)
The teacher understands that each learner’s cognitive, linguistic, social, emotional, and physical development influences learning and knows how to make instructional decisions that build on learners’ strengths and needs.

(3)
The teacher identifies readiness for learning, and understands how development in any one area may affect performance in others.

(4)
The teacher understands the role and impact of language and culture in learning and knows how to modify instruction to make language comprehensible and instruction relevant, accessible, and challenging.

iii
Critical Dispositions

(1)
The teacher respects learners’ differing strengths and needs and is committed to using this information to further each learner’s development.

(2)
The teacher is committed to using learners’ strengths as a basis for growth, and their misconceptions as opportunities for learning.

(3)
The teacher takes responsibility for promoting learners’ growth and development.

(4)
The teacher values the input and contributions of families, colleagues, and other professionals in understanding and supporting each learner’s development.

2. Standard Two:  Learning Differences

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.  

i. Performances

(1)
The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways.

(2)
The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task demands, communication, assessment, and response modes) for individual students with particular learning differences or needs.

(3)
The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings.

(4)
The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms.

(5)
The teacher incorporates tools of language development into planning and instruction, including strategies for making content accessible to English language learners and for evaluating and supporting their development of English proficiency.

(6)
The teacher accesses resources, supports, and specialized assistance and services to meet particular learning differences or needs and participates in the design and implementation of the IEP, where appropriate through curriculum planning and curricular and instructional modifications, adaptations and specialized strategies and techniques, including the use of assistive technology. 

ii. Essential Knowledge

(1)
The teacher utilizes resources related to educational strategies for instruction and methods of teaching to accommodate individual differences and to employ positive behavioral intervention techniques for students with autism and other developmental disabilities. 

(2)
The teacher understands and identifies differences in approaches to learning and performance and knows how to design instruction that uses each learner’s strengths to promote growth.

(3)
The teacher understands students with exceptional needs, including those associated with disabilities and giftedness, and knows how to use strategies and resources to address these needs.

(4)
The teacher knows about second language acquisition processes and knows how to incorporate instructional strategies and resources to support language acquisition.

(5)
The teacher understands that learners bring assets for learning based on their individual experiences, abilities, talents, prior learning, and peer and social group interactions, as well as language, culture, family, and community values.

(6)
The teacher knows how to access information about the values of diverse cultures and communities and how to incorporate learners’ experiences, cultures, and community resources into instruction.

iii. Critical Dispositions

(1)
The teacher believes that all learners can achieve at high levels and persists in helping each learner reach his/her full potential.

(2)
The teacher respects learners as individuals with differing personal and family backgrounds and various skills, abilities, perspectives, talents, and interests.

(3)
The teacher makes learners feel valued and helps them learn to value each other.

(4)
The teacher values diverse languages, dialects, and cultures and seeks to integrate them into his/her instructional practice to engage students in learning.

3. Standard Three:  Learning Environments

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.

i.
Performances
(1) 
The teacher collaborates with learners, families, and colleagues to build a safe, positive learning climate of openness, mutual respect, support, and inquiry.

(2)
The teacher develops learning experiences that engage learners in collaborative and self-directed learning and that extend learner interaction with ideas and people locally and globally.

(3)
The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, rigorous academic discussions, and individual and group responsibility for quality work.

(4)
The teacher manages the learning environment to actively and equitably engage learners by organizing, allocating, and coordinating the resources of time, space, and learners’ attention.

(5)
The teacher uses a variety of methods to engage learners in evaluating the learning environment and collaborates with learners to make appropriate adjustments.

(6)
The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment.

(7)
The teacher promotes responsible learner use of interactive technologies to extend the possibilities for learning locally and globally.

(8)
The teacher intentionally builds learner capacity to collaborate in face-to-face and virtual environments through applying effective interpersonal communication skills.

ii.
Essential Knowledge

(1)
The teacher understands the relationship between motivation and engagement and knows how to design learning experiences using strategies that build learner self-direction and ownership of learning.

(2)
The teacher knows how to help learners work productively and cooperatively with each other to achieve learning goals.

(3)
The teacher knows how to collaborate with learners to establish and monitor elements of a safe and productive learning environment including norms, expectations, routines, and organizational structures.

(4)
The teacher understands how learner diversity can affect communication and knows how to communicate effectively in differing environments.

(5)
The teacher knows how to use technologies and how to guide learners to apply them in appropriate, safe, and effective ways.

(6)
The teacher understands the relationship among harassment, intimidation, bullying, violence, and suicide and knows how and when to intervene. 

iii.
Critical Dispositions
(1)
The teacher is committed to working with learners, colleagues, families, and communities to establish positive and supportive learning environments.

(2)
The teacher values the role of learners in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning.

(3)
The teacher is committed to supporting learners as they participate in decision making, engage in exploration and invention, work collaboratively and independently, and engage in purposeful learning.

(4)
The teacher seeks to foster respectful communication among all members of the learning community.

Content Knowledge (Standards Four-Five)

4. Standard Four:  Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches, particularly as they relate to the Common Core Standards and the New Jersey Core Curriculum Content Standards and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content. 

i.
Performances

(1)
The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide learners through learning progressions, and promote each learner’s achievement of content standards.

(2)
The teacher engages students in learning experiences in the discipline(s) that encourage learners to understand, question, and analyze ideas from diverse perspectives so that they master the content.

(3)
The teacher engages learners in applying methods of inquiry and standards of evidence used in the discipline.

(4)
The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts, and makes connections to learners’ experiences.

(5)
The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates experiences to build accurate conceptual understanding.

(6)
The teacher evaluates and modifies instructional resources and curriculum materials for their comprehensiveness, accuracy for representing particular concepts in the discipline, and appropriateness for his/her learners.

(7)
The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.

(8)
The teacher creates opportunities for students to learn,  practice, and master academic language in their content.

(9)
The teacher accesses school and/or district-based resources to evaluate the learner’s content knowledge.

ii.
Essential Knowledge

(1)
The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches.

(2)
The teacher understands common misconceptions in learning the discipline and how to guide learners to accurate conceptual understanding.

(3)
The teacher knows and uses the academic language of the discipline and knows how to make it accessible to learners.

(4)
The teacher knows how to integrate culturally relevant content to build on learners’ background knowledge.

(5)
The teacher has a deep knowledge of student content standards and learning progressions in the discipline(s) s/he teaches.

(6)
The teacher understands that literacy skills and processes are applicable in all content areas and help students to develop the knowledge, skills and dispositions that enable them to construct meaning and make sense of the world through reading, writing, listening, speaking and viewing. 

(7)
The teacher understands the concepts inherent in numeracy to enable students to represent physical events, work with data, reason, communicate mathematically, and make connections within their respective content areas in order to solve problems. 

iii.
Critical Dispositions

(1) 
The teacher realizes that content knowledge is not a fixed body of facts but is complex, culturally situated, and ever evolving.  S/he keeps abreast of new ideas and understandings in the field.

(2)
The teacher appreciates multiple perspectives within the discipline and facilitates learners’ critical analysis of these perspectives.

(3)
The teacher recognizes the potential of bias in his/her representation of the discipline and seeks to appropriately address problems of bias.

(4)
The teacher is committed to work toward each learner’s mastery of disciplinary content and skills.

(5)
The teacher shows enthusiasm for the discipline(s) they teach and is committed to making connections to everyday life. 

5.
Standard Five:  Application of Content

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

i.
Performances

(1)
The teacher develops and implements projects that guide learners in analyzing the complexities of an issue or question using perspectives from varied disciplines and cross-disciplinary skills (e.g., a water quality study that draws upon biology and chemistry to look at factual information and social studies to examine policy implications). 

(2)
The teacher engages learners in applying content knowledge to real world problems through the lens of interdisciplinary themes (e.g., financial literacy, environmental literacy).

(3)
The teacher facilitates learners’ use of current tools and resources to maximize content learning in varied contexts.

(4)
The teacher engages learners in questioning and challenging assumptions and approaches in order to foster innovation and problem solving in local and global contexts.

(5)
The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by creating meaningful opportunities to employ a variety of forms of communication that address varied audiences and purposes.

(6)
The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking inventive solutions to problems, and developing original work.

(7)
The teacher facilitates learners’ ability to develop diverse social and cultural perspectives that expand their understanding of local and global issues and create novel approaches to solving problems.

(8)
The teacher develops and implements supports for learner literacy development across content areas.

ii.
Essential Knowledge

(1)
The teacher understands the ways of knowing in his/her discipline, how it relates to other disciplinary approaches to inquiry, and the strengths and limitations of each approach in addressing problems, issues, and concerns.

(2)
The teacher understands how current interdisciplinary themes (e.g., civic literacy, health literacy, global awareness) connect to the core subjects and knows how to weave those themes into meaningful learning experiences.

(3) 
The teacher understands the demands of accessing and managing information as well as how to evaluate issues of ethics and quality related to information and its use.

(4)
The teacher understands how to use digital and interactive technologies for efficiently and effectively achieving specific learning goals.

(5)
The teacher understands critical thinking processes and knows how to help learners develop high level questioning skills to promote their independent learning.

(6)
The teacher understands communication modes and skills as vehicles for learning (e.g., information gathering and processing) across disciplines as well as vehicles for expressing learning.

(7)
The teacher understands creative thinking processes and how to engage learners in producing original work.

(8)
The teacher knows where and how to access resources to build global awareness and understanding, and how to integrate them into the curriculum.

iii.
Critical Dispositions

(1)
The teacher is constantly exploring how to use disciplinary knowledge as a lens to address local and global issues.

(2)
The teacher values knowledge outside his/her own content area and how such knowledge enhances student learning.

(3)
The teacher values flexible learning environments that encourage learner exploration, discovery, and expression across content areas.

Instructional Practice (Standards Six-Eight)

6.
Standard Six:  Assessment

The teacher understands and uses multiple methods of assessment to engage learners in examining their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

i.
Performances

(1)
The teacher balances the use of formative and summative assessment as appropriate to support, verify, and document learning.

(2)
The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias that can distort assessment results.

(3)
The teacher works independently and collaboratively to examine test and other performance data to understand each learner’s progress and to guide planning.

(4)
The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive feedback to guide their progress toward that work.

(5)
The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.

(6)
The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the performance of others.

(7)
The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences.

(8)
The teacher prepares all learners for the demands of particular assessment formats and makes appropriate accommodations in assessments or testing conditions, especially for learners with disabilities and language learning needs.

(9)
The teacher continually seeks appropriate ways to employ technology to support assessment practice both to engage learners more fully and to assess and address learner needs.

ii.
Essential Knowledge

(1)
The teacher understands the differences between formative and summative applications of assessment and knows how and when to use each.

(2)
The teacher understands the range of types and multiple purposes of assessment and how to design, adapt, or select appropriate assessments to address specific learning goals and individual differences, and to minimize sources of bias.

(3)
The teacher knows how to analyze assessment data to understand patterns and gaps in learning, to guide planning and instruction, and to provide meaningful feedback to all learners.

(4)
The teacher knows when and how to engage learners in analyzing their own assessment results and in helping to set goals for their own learning.

(5)
The teacher understands the positive impact of effective descriptive feedback for learners and knows a variety of strategies for communicating this feedback.

(6)
The teacher knows when and how to evaluate and report learner progress against standards.

(7)
The teacher understands how to prepare learners for assessments and how to make accommodations in assessments and testing conditions, especially for learners with disabilities and language learning needs.

iii.
Critical Dispositions

(1)
The teacher is committed to engaging learners actively in assessment processes and to developing each learner’s capacity to review and communicate about their own progress and learning.
(2)
The teacher takes responsibility for aligning instruction and assessment with learning goals.

(3)
The teacher is committed to providing timely and effective descriptive feedback to learners on their progress.

(4)
The teacher is committed to using multiple types of assessment processes to support, verify, and document learning.

(5)
The teacher is committed to making accommodations in assessments and testing conditions, especially for learners with disabilities and language learning needs.

(6)
The teacher is committed to the ethical use of various assessments and assessment data to identify learner strengths and needs to promote learner growth.

7.
Standard Seven:  Planning for Instruction  

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

i.
Performances

(1)
The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum goals and content standards, and are relevant to learners.

(2)
The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and accommodations, resources, and materials to differentiate instruction for individuals and groups of learners.

(3)
The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate knowledge and skill.

(4)
The teacher plans for instruction based on formative and summative assessment data, prior learner knowledge, and learner interest.

(5)
The teacher plans collaboratively with professionals who have specialized expertise (e.g., special educators, related service providers, language learning specialists, librarians, media specialists) to design and jointly deliver as appropriate learning experiences to meet unique learning needs.

(6)
The teacher evaluates plans in relation to short- and long-range goals and systematically adjusts plans to meet each student’s learning needs and enhance learning.

ii.
Essential Knowledge

(1)
The teacher understands content and content standards and how these are organized in the curriculum.

(2)
The teacher understands how integrating cross-disciplinary skills in instruction engages learners purposefully in applying content knowledge.

(3)
The teacher understands learning theory, human development, cultural diversity, and individual differences and how these impact ongoing planning.

(4)
The teacher understands the strengths and needs of individual learners and how to plan instruction that is responsive to these strengths and needs.

(5)
The teacher knows a range of evidence-based instructional strategies, resources, and technological tools, including assistive technologies, and how to use them effectively to plan instruction that meets diverse learning needs.

(6)
The teacher knows when and how to adjust plans based on assessment information and learner responses.

(7)
The teacher knows when and how to access resources and collaborate with others to support student learning (e.g., special educators, related service providers, language learner specialists, librarians, media specialists, community organizations).

iii.
Critical Dispositions

(1)
The teacher respects learners’ diverse strengths and needs and is committed to using this information to plan effective instruction.

(2)
The teacher values planning as a collegial activity that takes into consideration the input of learners, colleagues, families, and the larger community.

(3)
The teacher takes professional responsibility to use short- and long-term planning as a means of assuring student learning.

(4)
The teacher believes that plans must always be open to adjustment and revision based on learner needs and changing circumstances.

8.
Standard Eight:  Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

i.
Performances

(1)
The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners.

(2)
The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs.

(3)
The teacher collaborates with learners to design and implement relevant learning experiences, identify their strengths, and access family and community resources to develop their areas of interest.

(4)
The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of learners.

(5)
The teacher provides multiple models and representations of concepts and skills with opportunities for learners to demonstrate their knowledge through a variety of products and performances.

(6)
The teacher engages all learners in developing higher order questioning skills and meta-cognitive processes.

(7)
The teacher engages learners in using a range of learning skills and technology tools to access, interpret, evaluate, and apply information.

(8)
The teacher uses a variety of instructional strategies to support and expand learners’ communication through speaking, listening, reading, writing, and other modes.

(9)
The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner understanding, helping learners articulate their ideas and thinking processes, stimulating curiosity, and helping learners to question).

ii.
Essential Knowledge

(1)
The teacher understands the cognitive processes associated with various kinds of learning (e.g., critical and creative thinking, problem framing and problem solving, invention, memorization and recall) and how these processes can be stimulated.

(2)
The teacher knows how to apply a range of developmentally, culturally, and linguistically appropriate instructional strategies to achieve learning goals.

(3)
The teacher knows when and how to use appropriate strategies to differentiate instruction and engage all learners in complex thinking and meaningful tasks.

(4)
The teacher understands how multiple forms of communication (oral, written, nonverbal, digital, visual) convey ideas, foster self expression, and build relationships.

(5)
The teacher knows how to use a wide variety of resources, including human and technological, to engage students in learning.

(6)
The teacher understands how content and skill development can be supported by media and technology and knows how to evaluate these resources for quality, accuracy, and effectiveness.

iii.
Critical Dispositions

(1)
The teacher is committed to deepening awareness and understanding the strengths and needs of diverse learners when planning and adjusting instruction.

(2)
The teacher values the variety of ways people communicate and encourages learners to develop and use multiple forms of communication.

(3)
The teacher is committed to exploring how the use of new and emerging technologies can support and promote student learning.

(4)
The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to learner responses, ideas, and needs.

Professional Responsibility (Standards Nine-Eleven)

9.
Standard Nine:  Professional Learning
The teacher engages in ongoing individual and collaborative professional learning designed to impact practice in ways that lead to improved learning for each student, using evidence of student achievement, action research and best practice to expand a repertoire of skills, strategies, materials, assessments and ideas to increase student learning.

i.
Performances

(1)
The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all learners with engaging curriculum and learning experiences based on local and state standards.

(2)
The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.

(3)
Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.

(4)
The teacher actively seeks professional, community, and technological resources, within and outside the school, as supports for analysis, reflection, and problem-solving.

ii.
Essential Knowledge

(1)
The teacher understands and knows how to use a variety of self-assessment and problem-solving strategies to analyze and reflect on his/her practice and to plan for adaptations/adjustments.

(2)
The teacher knows how to use learner data to analyze practice and differentiate instruction accordingly.

(3)
The teacher knows how to build and implement a plan for professional growth directly aligned with his/her needs as a growing professional using feedback from teacher evaluations and observations, data on learner performance, and school- and system-wide priorities.

iii.
Critical Dispositions

(1)
The teacher takes responsibility for student learning and uses ongoing analysis and reflection to improve planning and practice.

(2)
The teacher is committed to deepening understanding of his/her own frames of reference (e.g., culture, gender, language, abilities, ways of knowing), the potential biases in these frames, and their impact on expectations for and relationships with learners and their families.

(3)
The teacher sees him/herself as a learner, continuously seeking opportunities to draw upon current education policy and research as sources of analysis and reflection to improve practice.

(4)
The teacher understands the expectations of the profession including codes of ethics, professional standards of practice, and relevant law and policy.  

10. 
Standard Ten:  Leadership and Collaboration

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

i.
Performances

(1)
The teacher takes an active role on the instructional team, giving and receiving feedback on practice, examining learner work, analyzing data from multiple sources, and sharing responsibility for decision making and accountability for each student’s learning.

(2)
The teacher works with other school professionals to plan and jointly facilitate learning on how to meet diverse needs of learners.

(3)
The teacher engages collaboratively in the schoolwide effort to build a shared vision and supportive culture, identify common goals, and monitor and evaluate progress toward those goals.

(4)
The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner development and achievement.

(5)
Working with school colleagues, the teacher builds ongoing connections with community resources to enhance student learning and well being.

(6)
The teacher engages in professional learning, contributes to the knowledge and skill of others, and works collaboratively to advance professional practice.

(7)
The teacher uses technological tools and a variety of communication strategies to build local and global learning communities that engage learners, families, and colleagues.

(8)
The teacher uses and generates meaningful research on education issues and policies.

(9)
The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead professional learning activities, and to serve in other leadership roles.

(10)
The teacher advocates to meet the needs of learners, to strengthen the learning environment, and to enact system change.

(11)
The teacher takes on leadership roles at the school, district, state, and/or national level and advocates for learners, the school, the community, and the profession.

ii.
Essential Knowledge

(1)
The teacher understands schools as organizations within a historical, cultural, political, and social context and knows how to work with others across the system to support learners.

(2)
The teacher understands that alignment of family, school, and community spheres of influence enhances student learning and that discontinuity in these spheres of influence interferes with learning.

(3)
The teacher knows how to work with other adults and has developed skills in collaborative interaction appropriate for both face-to-face and virtual contexts.

(4)
The teacher knows how to contribute to a common culture that supports high expectations for student learning.

iii.
Critical Dispositions

(1)
The teacher actively shares responsibility for shaping and supporting the mission of his/her school as one of advocacy for learners and accountability for their success.

(2)
The teacher respects families’ beliefs, norms, and expectations and seeks to work collaboratively with learners and families in setting and meeting challenging goals.

(3)
The teacher takes initiative to grow and develop with colleagues through interactions that enhance practice and support student learning.

(4)
The teacher takes responsibility for contributing to and advancing the profession.

(5)
The teacher embraces the challenge of continuous improvement and change.

11.
Standard Eleven:  Ethical Practice

The teachers acts in accordance with legal and ethical responsibilities and uses integrity and fairness to promote the success of all students.

i.
Performances

(1)
The teacher reflects on his/her personal biases and accesses resources to deepen his/her own understanding of cultural, ethnic, gender, and learning differences to build stronger relationships and create more relevant learning experiences.

(2)
The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology including appropriate documentation of sources and respect for others in the use of social media.

(3)
The teacher promotes aspects of students’ well-being by exercising the highest level of professional judgment, and working cooperatively and productively with colleagues and parents to provide a safe, healthy, and emotionally protective learning environment.

(4)
The teacher maintains the confidentiality of information concerning students obtained in the proper course of the educational process and dispenses such information only when prescribed or directed by federal and/or state statutes or accepted professional practice.

(5)
The teacher maintains professional relationships with students and colleagues.

(6)
The teacher provides access to various points of view without deliberate distortion of subject matter.

(7)
The teacher fosters and maintains a school environment which protects students from sexually, physically, verbally, or emotionally harassing behavior by recognizing, understanding, and conducting themselves in a sound and professionally responsible manner.

ii.
Essential Knowledge

(1)
The teacher understands how personal identity, worldview, and prior experience affect perceptions and expectations, and recognizes how they may bias behaviors and interactions with others.

(2)
The teacher understands laws related to learners’ rights and teacher responsibilities (e.g., for educational equity, appropriate education for learners with disabilities, confidentiality, privacy, appropriate treatment of learners, reporting in situations related to possible child abuse, responding to harassment, intimidation, bullying and suicide).

(3)
The teacher understands his/her professional responsibilities as reflected in constitutional provisions, statutes, regulations, policies, and collective negotiations agreements. 

(4)
The teacher knows and understands strategies to foster professional and productive relationships with students and colleagues.

iii.
Critical Dispositions

(1)
The teacher recognizes that an educator’s actions reflect on the status and substance of the profession.

(2)
The teacher upholds the highest standards of professional conduct both as a practitioner in the classroom and as  an employee vested with the public trust. 
(3)
The teacher recognizes, respects and upholds the dignity and worth of students as individual human beings, and therefore deals with them justly and considerately. 

(4)
The teacher recognizes his/her obligation to the profession of teaching and does not engage in any conduct contrary to sound professional practice and/or applicable statutes, regulations and policy.

6A:9-8.2 Requirements for the provisional certificate 

(a) 
Except as indicated in N.J.A.C. 6A:9-11, to be eligible for a provisional certificate, a candidate shall: 

1.
Hold a CE or CEAS in the endorsement area required for the teaching assignment; 

2. 
Obtain and accept an offer of employment in a position that requires instructional certification; and 

3. 
Be registered in [a State-approved district training] the provisional teacher program upon employment and in accordance with N.J.A.C. 6A:9-8.3. 

(b) 
The effective date of provisional certificate issuance is the date on which the holder of a CE or CEAS begins employment with the district board of education in a certificated position in accordance with N.J.S.A. 18A:26-2 and 18A:27-4a.

6A:9-8.3 Requirements for [State-approved district training] provisional teacher program
[(a)
Each district board of education shall be authorized to employ a holder of a CE or CEAS after its mentoring plan has been approved pursuant to N.J.A.C. 6A:9-8.4(d)3.]

(a)
Holders of a CE or CEAS shall receive ongoing support through the district mentoring program as described in N.J.A.C. 6A:9-8.4.

(b)
The principal or an appropriately certified school administrative designee shall observe and formally evaluate the provisional teacher with a CE or CEAS in accordance with N.J.A.C. 6A:9-8.6 and 8.7. 
[(b)](c)

[Each State-approved district training program] In addition to (a) and (b) above, each holder of a CE shall [provide] be provided essential knowledge and skills through the following training:
[1.
On-going mentoring of the provisional teacher who holds a CEAS shall take place over a period of 30 weeks or proportionally longer if the provisional teacher holds a part-time teaching position in accordance with the local mentor plan pursuant to N.J.A.C. 6A:9-8.4 and in accordance with the Professional Standards for Teachers.

2.
The building principal or an appropriately certified school administrative designee shall observe and formally evaluate the provisional teacher in accordance with N.J.A.C. 6A:9-8.6 and 8.7.]
[3.] 1.
Except for [(b)4 and (b)5] (c)2 and (c)3 below, a minimum of 200 hours of formal instruction in professional education aligned with the Professional Standards for Teachers shall be completed by the provisional teacher concurrently with the requirements of [(b)2 and 3] (a) and (b) above. [This requirement shall not apply to provisional teachers who hold a CEAS pursuant to N.J.A.C. 6A:9-8.1(c).]

[4.] 2.
For provisional teachers who are holders of a career and technical education CE, a minimum of 200 hours of formal instruction in a State-approved career and technical education professional education program that is aligned with the Professional Standards for Teachers and that includes the essential knowledge and skills regarding the delivery of career and technical education programs shall be completed concurrently with the requirements of [(b)1 and 2] (a) and (b) above. [This requirement shall not apply to provisional teachers who hold a CEAS pursuant to N.J.A.C. 6A:9-8.1(b).]  

[5.] 3.
For provisional teachers who are holders of an elementary school (K-6 and N-8) CE, a minimum of 290 hours of formal instruction over two years in a State-approved program of formal instruction that is aligned with the Professional Standards for Teachers shall be completed. This instruction must include a minimum of 45 hours of study in the teaching of language arts/literacy at the K-6 level and a minimum of 45 hours of study in teaching mathematics at the K-6 level. Provisional teachers holding an elementary school (K-6 or N-8) CE may be exempted from completing 45 hours of study in the teaching of language arts/literacy at the K-6 level, as well as from completing 45 hours of study in the teaching of mathematics at the K-6 level if: 
i. 
For each area of study, they have completed 45 hours of study in that area as documented by a Department-approved provider or through equivalent coursework on the transcript of a regionally accredited college or university; or 
ii. 
For each area of study, they document the equivalent of at least one year of successful experience as a full-time teacher during which the subject area is regularly taught, among the other subjects for which a K-6 teacher would be responsible. This experience must take place within the three years prior to receiving their [certificate of eligibility] CE and documented by submitting a completed, original form provided by the Office.
[(c)](d)

School districts or consortia of school districts, in conjunction with a college or university, shall provide formal instruction to the provisional teachers they employ pursuant to [(b)3] (c)3 above.  The school district or consortium shall submit a written plan for the Department’s approval.  [In the event that] If joint sponsorship with a college or university cannot be achieved, the Department may authorize the school district or consortium to provide the formal instruction independently or in joint sponsorship with a non-collegiate entity.  The school district or consortium’s written plan shall include documentation of its efforts to secure college or university participation.

[(d)](e)

School districts unable to provide formal instruction to provisional teachers in their employ shall provide access to formal instruction through a network of Department-authorized providers.  

6A:9-8.4 Requirements for [local mentor plan] district mentoring program 
[(a)
All novice teachers are required to participate in a mentoring program that takes place over a period of 30 weeks for provisional teachers holding a CEAS and 34 weeks for provisional teachers holding a CE. Provisional teachers shall participate for a proportionally longer period of time if in a part-time teaching position. The mentoring program shall be implemented by the mentor teacher, supervised by the school principal, and conducted within the parameters of a school district's local mentor plan and the requirements of N.J.A.C. 6A:9-8.3.
1. 
In the event that no State funds are available to pay the costs of mentoring fees, candidates who are required to complete a provisional year of teaching to obtain standard certification shall be responsible for payment of mentoring fees during the provisional year.  The employing school district may at its discretion pay the cost of mentoring fees.

2. 
All novice teachers whose positions require possession of instructional certificates in accordance with N.J.S.A. 18A:26-2 and N.J.A.C. 6A:9-5.1(a) shall comply with the requirements of the local mentoring plan. 

(b) 
All district boards of education that employ novice teachers in positions requiring the possession of instructional certificates shall comply with the provisions of this subchapter and shall ensure the following:

1.
That rigorous mentoring shall be provided to novice teachers by developing a local mentor plan in which experienced teachers give confidential support and guidance to novice teachers in accordance with the Professional Standards for Teachers;

2. 
That each novice teacher is assigned a mentor at the beginning of the contracted teaching assignment;

3.
That the local mentor plan includes in-person contact between the mentor teacher and the novice teacher over the course of 30 weeks or proportionally longer if the novice teacher holds a part-time teaching assignment; 

4.
That the school district superintendent develops a local mentor plan.

(c)
The school district superintendent shall ensure the development of a local mentor plan as follows:

1.
The superintendent in each school district shall develop a local mentor plan that includes: 

i.
Goals that, at a minimum, enhance teacher knowledge of and strategies related to the CCCS to facilitate student achievement; identify exemplary teaching skills and educational practices necessary to acquire and maintain excellence in teaching; and assist novice teachers in the performance of their duties and adjustment to the challenges of teaching;

ii.
An application process for selecting mentor teachers;

iii.
Criteria for mentor teacher selection;

iv.
Provisions for comprehensive mentor training;

v.
Identification of mentor teacher responsibilities;

vi.
Logistics for mentor plan implementation;

vii. 
Consideration of collaborative arrangements with colleges and universities; 

viii.
 Provisions for the use of State funds; and

ix.
Criteria and guidelines for the 20-day clinical experience pursuant to N.J.A.C. 6A:9-8.3(b)1.

2.
The school district superintendent shall submit the local mentor plan to the district board of education for initial approval.

3.
The local professional development committee shall submit the addendum for the 20-day clinical experience pursuant to N.J.A.C. 6A:9-8.3(b)1 to the district board of education for initial approval and to the county superintendent for final approval.

4.
After plan review, the district board of education shall submit the plan to the executive county superintendent for final review and approval.  The executive county superintendent shall notify the Department of plan approval.

5.
Every three years, the local mentor plan shall be revised and resubmitted to the executive county superintendent based on program evaluation.

(d) 
The district board of education shall be responsible for the implementation of the local mentor plan through the following:
1.
The plan shall provide criteria for selection of mentor teachers.  At a minimum, the criteria shall include the following:

i. The district board of education may select a certified teacher with at least three years of experience who is actively teaching in the district to serve as a mentor teacher;

ii.
The mentor teacher applicant is committed to the goals of the local mentor plan;

iii.
The mentor teacher applicant has agreed to maintain the confidential nature of the mentor teacher/novice teacher relationship;

iv.
The mentor teacher applicant has demonstrated exemplary command of content area knowledge and of pedagogy;

v.
The mentor teacher applicant is experienced and certified in the subject area in which the novice teacher is teaching, where possible;

vi.
The mentor teacher applicant is knowledgeable about the social and workplace norms of the district board of education and the community the district board of education serves;

vii.
The mentor teacher applicant is knowledgeable about the resources and opportunities in the district and able to act as a referral source to the novice teacher;

viii.
The mentor teacher applicant provides letters of recommendation as determined by the district mentor plan from those who are familiar with the mentor teacher applicant’s work; and

ix.
The mentor teacher applicant agrees to complete a comprehensive mentor training program. 

2. 
Annually, the district board of education shall submit to the Department a report on the effectiveness of the local mentor plan.  The report, using data collected on a Department-developed form, shall include program impact on job satisfaction, adequacy of time and training and recommended program changes and additions.]

(a)
All school districts shall develop a district mentoring program to provide nontenured teachers, including novice provisional teachers, with an induction to the teaching profession and to the school district community through differentiated supports based on the teachers’ individual needs and to help them become effective professionals.
(b)
The goals of the district mentoring program shall be to enhance teacher knowledge of, and strategies related to, the CCCS to facilitate student achievement and growth; identify exemplary teaching skills and educational practices necessary to acquire and maintain excellence in teaching; and assist first-year teachers in the performance of their duties and adjustment to the challenges of teaching.

(c) 
All district boards of education that employ nontenured teachers shall determine how each nontenured teacher in his or her first year of employment shall be provided with the following supports: 

1. 
Comprehensive induction to school district policies and procedures, including, but not limited to, introduction to school district curricula, student assessment policies, and training on the school district’s evaluation rubric, including setting and assessing student learning through student growth objectives. 

2. 
Individualized supports and activities, which are assigned at the school district’s discretion, aligned with the New Jersey Professional Standards for Teachers at N.J.A.C. 6A:9-3.3, the New Jersey Professional Development Standards at N.J.A.C. 6A:9-15.2(d), and the school district’s Commissioner-approved teaching practice instrument, and are guided by:

i.
The nontenured teachers’ degree of preparation and experience;

ii.
The nontenured teacher’s professional development plan developed within 30 instructional days of the beginning of the teaching assignment pursuant to N.J.A.C. 6A:9-15.2; 

iii
Areas of focus within the district mentoring plan;

iv.
Goals within the professional development plans of the school district and school as described in N.J.A.C. 6A:9-15.5 and 15.6.


3.
One-to-one mentoring, which is required for each novice provisional teacher as set forth in (d) below.

(d)
In addition to the requirements in (c) above, all school district boards of education shall provide an individual mentor to work one-to-one with a novice provisional teacher and ensure: 

1.
Each novice provisional teacher is assigned an individual mentor at the beginning of the contracted teaching assignment; 


2.
The mentor teacher provides observation and feedback, opportunities for the novice teacher to observe effective practice, and confidential guidance and support in accordance with the New Jersey Professional Standards for Teachers and guides the teacher in a self-assessment on the school district’s Commissioner-approved teaching practice instrument.  
3. 
The one-to-one mentoring includes planned, in-person contact time between the mentor teacher and the novice provisional teacher holding a CE or CEAS over the course of the school year, or proportionally longer if the novice provisional teacher holds a part-time teaching assignment. 

4.
The mentor teacher and the novice provisional teacher holding a CEAS meet at least once per week for the first four weeks of the teaching assignment. 

5.
The mentor teacher and  the novice provisional teacher holding a CE meet at least once per week for the first eight weeks of the teaching assignment; additionally, the one-to-one mentoring shall support the novice teacher in achieving the curricular objectives of the formal instructional program in which the novice provisional teacher holding a CE is enrolled.
6.
All contact time between the mentor teacher and the novice provisional teacher shall be recorded in a log, developed as part of the district mentoring plan, submitted to the chief school administrator, or designee, and maintained within the school district.
(e)
The chief school administrator shall oversee mentor selection process and ensure the individual mentor of a novice provisional teacher meets the following minimum requirements: 

1.  
Holds a teacher certification and, when possible, is certified in the subject area in which the novice provisional teacher is working;

2.
Has at least three years of experience and has taught full-time for at least two years within the last five years;
3. 
Does not serve as the mentee’s direct supervisor nor conduct evaluations of teachers;

4. 
Demonstrates a record of success in the classroom. Beginning in 2014-2015 school year, all mentor teacher applicants shall have received a summative rating of effective or highly effective on the most recent summative evaluation. If a mentor teacher applicant has not yet received a summative evaluation rating for school year 2012-2013 by the start of the 2014-2015 school year, then the mentor applicant shall have demonstrated a record of success in the classroom as measured by a rating of effective or highly effective on the district’s Commissioner-approved practice instrument; 

5.
Understands the social and workplace norms of the school district and the community it serves; 

6.
Understands the resources and opportunities available in the school district and is able to act as a referral source to the novice provisional teacher; 

7.
Completes a comprehensive mentor training program with a curriculum that includes, at a minimum, training on the school district’s teaching evaluation rubric and practice instrument, Professional Standards for Teachers, Common Core State Standards, classroom observation skills, facilitating adult learning, and leading reflective conversations about teaching practice. 

(f)
The chief school administrator shall develop a district mentoring plan, which describes the logistics for district mentoring program implementation and describes the school district’s responsibilities pursuant to this section. 

1. 
The chief school administrator shall submit the district mentoring plan to the district board of education for review of its fiscal impact. 

2. 
The chief school administrator shall share the district mentoring plan with each school improvement panel, which shall oversee the school-level implementation of the district mentoring plan and shall communicate the plan to all nontenured teachers and their mentors. 
3. 
The chief school administrator shall review the plan annually and revise it as necessary based on feedback from mentor logs, each school improvement panel, and data on teacher and student performance. 

4. 
The chief school administrator annually shall certify to the Department through a statement of assurance that the school district is meeting the requirements for the district mentoring program as set forth in this section. 

(g) 
All novice provisional teachers whose positions require possession of instructional certificates in accordance with N.J.S.A. 18A:26-2 and N.J.A.C. 6A:9-5.1 shall comply with the requirements of the district mentoring program. 
[(e)](h)

District boards of education shall be responsible for budgeting [any] State funds appropriated for the novice teacher mentoring program. 

1. 
Subject to the availability of funds, the Department shall appropriate State funds based on the number of novice teachers employed each year [in] by a given [public] district board of education. 

2. 
District boards of education shall ensure [that] State funds appropriated for this program shall supplement, and not supplant, [any] Federal, State, or local funds already devoted to planning and implementing a novice teacher mentor program. 

3. 
District boards of education shall ensure [that] State funds shall be used for one or more of the following: 

i. 
Stipends for mentor teachers: 

ii. 
The costs associated with release time;

iii. 
Substitutes for mentor [teachers] and novice teachers; and 

iv. 
Professional development and training activities related to the program.

4.
If no State funds are available to pay the costs of mentoring fees, candidates who are required to complete a provisional year of teaching to obtain standard certification shall be responsible for payment of mentoring fees during the provisional year. The employing school district may pay the cost of mentoring fees.
(i)
The administrative office of each school district shall oversee the payment of mentors. Payment shall not be conferred directly from provisional novice teacher to mentor.
6A:9-8.6 Evaluation of provisional teachers 

(a) 
An appropriately certified [building] principal or administrative designee authorized to supervise instructional staff shall observe and evaluate the provisional teacher three times during the first year of mentoring for purposes of certification. All performance evaluations shall be aligned with the Professional Standards for Teachers as defined in N.J.A.C. 6A:9-3.3 and reported on State-developed forms. Performance evaluations for career and technical education teachers shall also include career and technical education knowledge and skills. 

[1. 
The first formative evaluation shall be completed at the end of 10 weeks, or proportionally longer if the teacher is part-time, after the provisional teacher assumes full responsibility of a classroom. 

2. 
The second formative evaluation shall be completed at the end of 20 weeks, or proportionally longer for part-time teachers, after the provisional teacher assumes full responsibility of a classroom.

3. 
The final summative evaluation shall be completed at the end of 30 weeks, or proportionally longer for part-time teachers, after the provisional teacher assumes full responsibility of a classroom. This final, summative evaluation shall be completed by the building principal who shall make one of three recommendations for certification pursuant to N.J.A.C. 6A:9-8.7(b).] 

(b)
Each teacher shall be observed as described in this section, at least three times during each school year but not less than once during each semester and the observation shall occur after the provisional teacher assumes full responsibility of a classroom.
[(b)] (c)
 
Within 15 days following each evaluation, the evaluator pursuant to (a) above shall provide a copy of the evaluation to the provisional teacher. 

[(c)] (d)

Mentor teachers shall not assess or evaluate the performance of provisional teachers. Interactions between provisional teachers and experienced mentor teachers are formative in nature and considered a matter of professional privilege. Mentor teachers shall not be compelled to offer testimony on the performance of provisional teachers.
� E.g., Ingersoll, R. & Strong, M., 2011.
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